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1. Context of Woodburn ELC & Primary School 

Woodburn Primary School is a non-denominational school that serves the Woodburn area of Dalkeith.  The new school building opened in 2009 

within the Dalkeith Campus.   The school has a current role of 592 (Primary 1-7).  In the 2020-2021 session there were 112 children accessing 

Woodburn ELC alongside Vogrie outdoor ELC. In the 2012-2021 school session there will be 24 classes, the school roll growing to 640 pupils.  

Woodburn Early Learning and Childcare (WELC) will continue its partnership with Vogrie outdoor ELC in order to support 1140 hours.   

 

The school has two wings.  The first wing comprises of the School Office, Nursery, Family Learning Centre, dining and activity halls.  The second 

wing houses the classrooms.  This wing is split into three sections with all classrooms opening out onto the atriums.  In addition, there is an 

Expressive Arts Hall, and Library/ICT suite.  The school has multi-sport facilities including basketball, badminton and athletics.  Woodburn benefits 

from a Multi-Use Games Area (MUGA) used by children for P.E and for recreation.  Members of the community make use of the school’s 

facilities. Woodburn is a growing community due to new housing developments and the school roll is projected to increase further in the next 

few years.  In order to accommodate this, there are plans to adapt and extend the physical learning spaces available for pupils.  In 2020-2021 

there will be 2 portakabins within the school grounds.  

 

The Senior Leadership Team at Woodburn this session continues to provide stability.  Due to the growing pupil roll, in the 2020-2021 school session 

the Senior Leadership team expanded to 3 Depute Head Teachers.  All staff are highly committed to supporting learners, they work effectively 

as a team.  There is a strong ethos of sharing practice and of peer support and challenge.   Self-evaluation is integral to how staff work with our 

community and is an on-going feature of school life.   All staff understand the need to be outward and forward looking in their evaluation and 

improvement activities.  Staff continue to make effective use of research from Scotland and beyond to inform learning and development.   

 

In the 2020-2021 school session Woodburn engaged with the South East Improvement Collaborative as a Research School.  This will continue for 

the first part of the next school session.  

 

SIMD – A Changing Picture 
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The SIMD Profile has changed due to new housing and the reallocation of some postcode areas. The current SIMD for the Woodburn/Dalkeith 

area is on the right.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

There is an active Parent Partnership whose role is to participate in policy developments and support the school in its drive towards continuous 

improvement.  The group of committed parents/carers also organise fundraising events through the year.   

 

Woodburn Primary School is allocated a sizeable amount of money from the ‘Pupil Equity Fund’.  The school has continued to consult with 

stakeholders to shape the effective use of this money.  Key areas have included: 

 Early Years Homelink Worker Post 

 Youth Worker Post 

 60 additional hours of Learning Assistant support. 

 2 additional Principal Teacher Posts  

 Play Therapy sessions for individuals, groups and lunchtime drop-ins.  

 Literacy interventions including training and resources.  

 Nurture Group and therapeutic interventions   



 

 

 

The 2020-2021 school session has again been interrupted by the coronavirus pandemic which saw the closure of schools from January 2021 until 

February/March 2021.  For this period of time, staff quickly moved to delivering Learning and Teaching to children at home as well as supporting 

key workers in school.  Woodburn also provided in-school support for vulnerable children.     

The pandemic has affected progress in key areas of school development including: 

 A pause/redirection of school improvement priorities including CLPL.  

 Adapted and tailored transition arrangements.  

 A postponement of plans for the school expansion/extension.  

The pandemic has also provided opportunities and new ways of working which will continue to be part of how the school effectively delivers 

outcomes for children and families at Woodburn.   

 

Some key successes and achievements will be explored further within Section 6. 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

2. How our vision, values and aims were developed and how our stakeholders were consulted. 

 

Rights Respecting Schools Gold Award 

Within the 2017-2018 school session Woodburn PS was awarded the Rights Respecting Schools Silver Award and in 2020 -2021 the Gold Award. 

Rights Respecting Schools work is reflected in our Vision, Values and Aims.  

 

Creating our Vision, Values and Aims 

The Vision, Values and Aims were finalised in March 2019 following a period of wide consultation with children, parents/cares, staff and partners.  

 

This work was facilitated and supported by the following people: 

 Graham Ogilvie, Graphic Artist 

 Heather Fleming, Midlothian Life Long Learning and Employability  

 Claire Lavelle, Hive of Wellbeing 

 

In order to shape our Vision, Values and aims, all stakeholders reflected on the aspirations we have for our 

learning community. 

 

 

What are our values?  

A value is strongly 

held belief about 

what is 

important. 

Principles that 

guide our 

thinking and 

behaviour.
Remember 
marigolds!

  

What is our vision for Woodburn 
Learning Community?

• What are we here to create? What is our end goal?

• What do we believe is possible?

• What will we see when our school community lives out its 
values?

  

What are our aims?

What difference will 
we have made for 
each child in our 
school?

What would we 
want a child to  
tell us on their 
last day at 
Woodburn PS?  

 

 

 

 

 

 



 

 

3. Our School Vision, Values and Aims 

 

 
Vision and Values  

 

Aims: 
 

With our Vision and Values at the centre of our work and in partnership 

with our children, families and wider community we aim for our learners to: 

 

1. Enjoy learning and strive to achieve more than they have before.  

2. Acquire knowledge and skills to apply learning in school and 

beyond.  

3. Be responsible global citizens who take responsibility for themselves, 

their actions and their behaviour.   

 

 
 

 

 

 

 

 

As the school moves forward, the Vision, Values and Aims continue to shape improvement priorities and underpin day to day work in the 

Woodburn Learning Community. 

 

 

 

 

 

 

 

 



 

 

 

4. 2020-2021 Priorities  

Woodburn ELC Improvement Plan  

Through the 2020 – 2021 session we had the following identified priorities for improvement within ELC: 

 

1. Health and Wellbeing  

 The re-opening of WELC  

 Ensuring Nurturing Environments  

 Meeting the needs of all learners 

 Supporting staff Wellbeing  

 

2. Curriculum 

 Creating a Curriculum Rationale  

 Raising attainment in literacy 

 Raising attainment in numeracy  

 Planning 

 

This was then adapted to include the Recovery Curriculum  

 

3. Pedagogy 

 Play pedagogy  

 Research Schools 

 Realising the Ambition  

 

This priority was postponed and our focus become on adapting hours, models and learning spaces within WELC to ensure further support of 

wellbeing as outlined in section 1  

 

 

 

 

 

 



 

Woodburn Primary School Improvement Plan 

 

Through the 2020 – 2021 session we had the following identified priorities for improvement within School: 

 

 

1. To raise attainment: 

Talk for Writing  

Phonics Programmes  

Research and Enquiry Approach (Research Schools). 

Feedback Strategies – increase pupils’ engagement in their learning and understand their progress and next steps. 

Play Pedagogy  

Learning Outdoors   

 

2. To raise attainment for those learners with Additional Support Needs. 

CIRCLE  

Dyslexia 

Targeted Support (PEF)  

 

3. To meet learners’ wellbeing needs promoting nurture and building resilience. 

Recovery Curriculum  

Attendance (PEF) 

Wellbeing / Readiness to Learn (PEF) 

 

4. To engage learners in a meaningful, relevant curriculum:    

Revise and develop Curriculum Rationale 

 

 

Note, due to the exceptional circumstances this year, the following adaptations were made:  

 Priority 1 – Focus/interventions changed to take account of the period of Remote Learning and return to school.  

 Priority 4 – Postponed  

 

 



 

Dalkeith Learning community Improvement Plan 

 

Through the 2020 – 2021 session we had the following identified priorities for improvement within the Dalkeith Learning community: 

 

1. Raise attainment in Literacy and Numeracy. 

Moderation / Quality Assurance 

Focus on differentiation, pace and challenge 

 

2. To raise attainment in Science. 

Pedagogy 

Progressions 

Assessment Strategies  

 

3. To improve transition arrangements to ensure children and young people’s wellbeing.  

Create DLC Policy 

Plan programme of activities to replace ‘Camp’ 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

5. Review of Progress and Impact in Session 2020/21 

Woodburn ELC 

 
ELC Priority 1 – Health and Well Being   

NIF and Midlothian Priority  
1. Improvement in attainment, particularly literacy and numeracy 

2. Closing the attainment gap between most and least disadvantaged children 

3. Improvement in children and young people’s health and wellbeing 

4. Improvement in employability skills and sustained, positive school leaver destinations for all 

young people 

NIF Driver(s) (highlight as applicable) 
 School Leadership 

 Teacher Professionalism 

 Assessment of Children’s Progress 

 Performance Information 

 Parental Engagement 

 School Improvement 

HGIOS 4 Quality Indicator(s) / HGIOELC  
1.1 Self-evaluation for self-improvement 

1.2 Leadership of learning  

1.3 Leadership of change   

1.4 Leadership and management of staff 

1.5 Management of resources to promote equity 

2.1 Safeguarding and child protection  

2.2 Curriculum  

2.3 Learning, teaching and assessment  

2.4 Personalised support 

2.5 Family learning  

2.6 Transitions  

2.7 Partnerships 
3.1 Ensuring wellbeing, equality and inclusion 

3.2 Raising attainment and achievement/ Securing children’s progress 

3.3 Increasing creativity and employability 

Progress and Impact:  

Throughout this session we have worked on developing a nurturing learning environment within the three temporary learning spaces. Whilst it has been a 

challenge to facilitate the additional spaces we identified the need to create a more nurturing environment through evidence gathered in the environmental 

audits. We have effectively used the three spaces for four models, although this has been a significant challenge.  Through collaborative working and effective 

communication we have ensured consistency within the environments and provided children with the quality learning environment they need to thrive.  

 

During the transition period from 600 hours to 1140 hours In October, we focused on ensuring the children had the support and time they needed as key Worker 

groups changed. We shared videos, photographs and ELC garden visits to support this period of change. We endeavoured to keep children with a consistent 

Keyworker or known adult. Furthermore during the period or Remote learning from January 2021, children were supported from their Key Worker regardless of 

whether the key worker was in the Core ELC team or the Remote Learning Team. There was also a second adult identified who supported their learning and 

liaised with Key Workers where necessary.  

 

We have further implemented our use of Emotion works within ELC, ensuring all staff are trained and supported to implement. Additionally we have shared our 

work with a number of families to support with behaviours out with the ELC. Through consistent use of Emotion Works, daily checks and agreed scripted language 

the children have been settled within the setting, coping with changes to the room set up, staffing and the movement of cohorts.  

 

We have continued to work closely with the Early Years support team to embed our use of scripted language and positive behaviour strategies. This script and 

further strategies have also been shared with families who have required additional support.  

 



 

 

Through regular communication we have continued to provide children and their families with support from Play Therapy. Through Play Therapy sessions and 

parent phone consultations we have supported 7 children and families. These supports will continue into next session and have supported a range of children 

with behaviour, transitions and anxieties.  

 

We have continued to work with families and a number of professionals to support children with additional support needs. Through regular reviews we provide 

the most relevant supports to ensure all children at WELC are supported within their learning journey. Through regular Health Visitor and Family Learning Centre 

meetings we ensure that children are at the centre and interventions identified at the earliest possibility. Through the introduction of the Wellbeing Tracker, all 

ELC staff know what supports are in place for a child and who the most relevant points of contact are.  

 

Although we have not been able to provide the drop in services that we know many parents value, we have continued to work closely alongside families. 

During the periods of closure we offered fortnightly phone calls to all families as a support. Although some families felt that a fortnightly phone call wasn’t  

necessary, 65% of families shared that this had been a useful support. On return to the setting we have introduced ‘Chat Stops’ for all families should they wish 

to safely have a conversation with ELC staff.  

 

During the period of closure ELC staff continued with door step visits to some families, providing resources, lunches and food bank drop offs. On returning to 

the setting all families were offered a home visit or WLEC Garden visit to support with the transition back to the setting. For the week ending 18.09.20 there were 

90 families attending Woodburn ELC. The uptake of door stop garden visits equated to 73% of families, with 24% of families opting for a nursery garden visit and 

2% of families not taking up either visit. 
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Reconnection visits / New start visits Sept.2020 Families shared;  

 

‘Door stop home visit has helped with settling my child back into nursery. It 

has really made a difference having staff come to visit us at home.’ 

 

‘It really helped J coming back to nursery after being off for so long. It was 

really good to have home visit and staff visit as she hadn’t seen anyone for 

so long. We have only had tears once since she came back and I think that 

is because of the visit from staff.’ 

 

‘Really positive experience having staff come out to visit at home.’ 

 



 

 
 

The Health and Wellbeing of staff has also been a priority this session. Staff have had to adapt to significant changes within the environment and movement of 

models and as well as working within small bubbles not the wider WELC team. We have provided weekly staff meetings to provide opportunities to share and 

discuss across the wider team. The meetings of these minutes are circulated to all and other dates shared within the room diaries. Staff have worked 

collaboratively across the models to share spaces and resources safely, whilst ensuring that we are providing the highest quality provision.  

 

Although there has been no training available through the Midlothian Directory we have supported the development of all staff through in house CLPL, MPM 

meetings and interim meetings and through supporting access to the Midlothian Online training modules within Google Classroom. All staff had made significant 

improvements through their use of ICT and working collaboratively. They have had to adapt their practise and many formed part of the Home learning team, 

which was a new experience for all.  

 

Next Steps: 

 
We recognise the importance that families play as key educators and supporters of children’s wellbeing. This year we have not provided the drop in services, 

family learning experiences and shared learning opportunities that we know are so valuable. If restrictions continue to be in place we will explore 

opportunities for more virtual family learning experiences.  

 

From our recent whole school nurture audit, a majority of staff shared that they believe we do have a nurturing learning environment where all children are 

supported. It was identified that a number of staff felt they had not had specific nurture training. Although we have had training from Play Therapy and the 

Early Years support team further training experiences will be sought.  
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Parent Consultations 2020 - 2021  All parental consultation appointments took place over the phone. Each 

child was offered three appointments.  

 

Families shared;  

 

“It's more convenient to do from home but it would be nice to have a 

face to face at least once per year” 
 

“Found it much easier to fit a 5 minute phone call in to a busy schedule & 

would prefer this method if possible.” 

 

 



 

ELC Priority 2 – Curriculum   

NIF and Midlothian Priority  
1. Improvement in attainment, particularly literacy and numeracy 

2. Closing the attainment gap between most and least disadvantaged children 

3. Improvement in children and young people’s health and wellbeing 

4. Improvement in employability skills and sustained, positive school leaver destinations for all 

young people 

NIF Driver(s) (highlight as applicable) 
 School Leadership 

 Teacher Professionalism 

 Assessment of Children’s Progress 

 Performance Information 

 Parental Engagement 

 School Improvement 

HGIOS 4 Quality Indicator(s) / HGIOELC  
1.1 Self-evaluation for self-improvement 

1.2 Leadership of learning  

1.3 Leadership of change   

1.4 Leadership and management of staff 

1.5 Management of resources to promote equity 

2.1 Safeguarding and child protection  

2.2 Curriculum  

2.3 Learning, teaching and assessment  

2.4 Personalised support 

2.5 Family learning  

2.6 Transitions  

2.7 Partnerships 
3.1 Ensuring wellbeing, equality and inclusion 

3.2 Raising attainment and achievement/ Securing children’s progress 

3.3 Increasing creativity and employability 

Progress and Impact:  
During the session 2020- 2021 we have continued to embed our planning tools and approaches. This has been essential as staff and children move across the 

learning spaces to ensure that the planning is engaging, stimulating and developed regardless of the space. Through whole staff training we have more 

consistent planning approaches. Through moderation by all 4 staff varied out in December 2021 showed that all models very clearly plan responsively to 

meet the children’s needs and interests. Although Es and Os were recorded there was not consistent use of PLODs. Further moderation in March highlighted 

that although there was suggestions of PLODs there was not clear evidence of progression for all models. This is an area for improvement.  

 

Additionally through self-evaluation questionnaires, 93% of staff feel that planning is responsive and meets children’s needs and interests.  28% of staff feel that 

plans are used to ensure progress in all areas of learning and development. This reflects the evidence of moderation and further highlights the need for 

improvements in ensuring progression.  

 

The use of Seesaw has been invaluable this session. Parents have a regular insight into where their child is in their learning journey as well as Seesaw being used 

as a platform to support Remote Learning.  

 

During Remote Learning a designated group of staff formed our Remote Learning Team. This team shared learning experiences including emotional check-ins 

to ensure that all children within the ELC had opportunities to extend their learning and have the regular contact with ELC staff.  

“I was really impressed with the activities provided and the learning priorities. I think it’s a great idea to share these with parents. Well done to all the staff.” 

  

 



 

 

Although only a sample of parents shared their thoughts on Remote learning, a large majority thought the activities were engaging and supported their 

child’s learning and development during the period of closure.  

 

We have continued to use specific learning priorities for Literacy, Numeracy and Health and wellbeing. Through setting specific targets and grouping these 

where appropriate, there is a more focussed approach to planning. During the second lockdown period from January to Feb. All 112 children attending 

WELC had their Learning Priorities revised and updated. Each child and family were provided with 3 suggested activities to support each Learning Priority 

curricular area, whilst their child was learning at home. 

 

  

 
 



 

 
Number of Learning Priorities that link to an observations on Seesaw January 2021 – May 2021 (per key worker group)  

 

 
 

When this data was gathered and evaluated (per model) it was 

clear to see that more focus was required on ensuring 

opportunities were planned and developed in order to support 

all children with their learning priorities. As a result all Learning 

Priorities were reviewed and shared with all families. During the 

period of closure in January, learning priorities were shared 

alongside three possible activities for supporting the child to 

achieve their targets.  

 

Many parents shared that the specific activities were beneficial. 

With the learning priorities grouped where appropriate, staff were 

able to incorporate intentional planning alongside responsive 

planning more effectively.  

   

When reviewing the number of observations from January 2021 

to May 2021 there is a significant improvement in the number and 

a more consistent use of observations linked to learning priorities.  



 

  
 

 

Next Steps: 
 

Further work needs done in order to determine our Curriculum rationale and embed this within our practise. This will be underpinned from aspects of Realising 

the Ambition alongside our schools Vision, Values and Aims and other relevant documentation. This will support our planning, expectations of a high quality 

learning environment, the adult role and ensure children’s progress.  

 

 

 

  

Additionally, we need to focus on numeracy and mathematical rich environment and learning experiences for 

developing skills in numeracy and maths. When analysing the number of observations completed this session, there 

are significant number focussed on HWB and gaps within numeracy and maths.  

 

Given the circumstances this year and our adapted priorities, HWB has been at the forefront of our practise, ensuring 

that all children are settled and supported given the uncertain times and periods of change.  

 



 

 
ELC Priority 3 – Pedagogy   

NIF and Midlothian Priority  
1. Improvement in attainment, particularly literacy and numeracy 

2. Closing the attainment gap between most and least disadvantaged children 

3. Improvement in children and young people’s health and wellbeing 

4. Improvement in employability skills and sustained, positive school leaver destinations 

for all young people 

NIF Driver(s) (highlight as applicable) 
 School Leadership 

 Teacher Professionalism 

 Assessment of Children’s Progress 

 Performance Information 

 Parental Engagement 

 School Improvement 

HGIOS 4 Quality Indicator(s) / HGIOELC  
1.1 Self-evaluation for self-improvement 

1.2 Leadership of learning  

1.3 Leadership of change   

1.4 Leadership and management of staff 

1.5 Management of resources to promote equity 

2.1 Safeguarding and child protection  

2.2 Curriculum  

2.3 Learning, teaching and assessment  

2.4 Personalised support 

2.5 Family learning  

2.6 Transitions  

2.7 Partnerships 
3.1 Ensuring wellbeing, equality and inclusion 

3.2 Raising attainment and achievement/ Securing children’s progress 

3.3 Increasing creativity and employability 

Progress and Impact:  

 
All staff had research enquiry inputs and subsequent meetings supported by the SLT and SEIC to support staff. There were opportunities for discussions and for 

questions about research and improvement methodologies to be answered. After these sessions each model identified their research question. In January 

the decision was taken by school to stop this research and focus on supporting children with the recovery curriculum and transitioning back into the setting. 

 

As we continue our journey with Research Schools next session, staff will be able to build on their initial CLPL and work collaboratively to identify an area of 

enquiry.  

 

Although the whole school research approach was paused there has still continued to be some aspects of enquiry within the setting. Improvement 

methodology approaches were used when looking at how we improve our self-evaluation.  

 



 

 
  

Next Steps: 
 

For the sessions 2021-2022, we will continue to participate in Research Schools. We will reflect on the previous set questions and determine their relevance for 

this session. Further CLPL and support from Enquiry Leads will support its implementation next session.  

 

 

 

 

 

 

 

 

 

 

 

Explanation from Elspeth/Janine?? 



 

Woodburn Primary School  
 

School Priority 1 To raise attainment in Literacy and Numeracy  
NIF and Midlothian Priority  

1. Improvement in attainment, particularly literacy and numeracy 

2. Closing the attainment gap between most and least disadvantaged 

children 

3. Improvement in children and young people’s health and wellbeing 

4. Improvement in employability skills and sustained, positive school 

leaver destinations for all young people 

NIF Driver(s) (highlight as applicable) 

 School Leadership 

 Teacher Professionalism 

 Assessment of Children’s Progress 

 Performance Information 

 Parental Engagement 

 School Improvement 

HGIOS 4 Quality Indicator(s) / HGIOELC  

1.1 Self-evaluation for self-improvement 

1.2 Leadership of learning  

1.3 Leadership of change   

1.4 Leadership and management of staff 

1.5 Management of resources to promote equity 

2.1 Safeguarding and child protection  

2.2 Curriculum  

2.3 Learning, teaching and assessment  

2.4 Personalised support 

2.5 Family learning  

2.6 Transitions  

2.7 Partnerships 

3.1 Ensuring wellbeing, equality and inclusion 

3.2 Raising attainment and achievement/ Securing children’s progress 

3.3 Increasing creativity and employability 

Progress and Impact: 

 

Overview of Attainment  

 

 Three Year Trend - % Attaining CfE Expected Level  

 Data comparison P1 (2018) and P4 (2021) % Attaining CfE Expected Level   

 Data comparison P4 (2018) and P7 (2021) % Attaining CfE Expected Level   

 Three Year Trend  -  % Attaining CfE Expected Level  (SIMD) 

 

 

 

 

 

 

 

 

 

 

 



 

Three Year Trend  -  % Attaining CfE Expected Level  

 

• P1 Increasing trend, Reading, Writing, Listening & Talking and Numeracy. 

• P4 inconsistencies in trend. Dip in June 2019. High level of ASN at this year stage – complex needs, Literacy Profiles, IEP, CYPP.  Progress for 

these children identified through achievement against targets, progress through CfE levels.   

• P7 positive trend in Listening & Talking and Writing. Reading more static. Dip in Numeracy in 2019.  

• Increase at all stages in all curricular areas from June 2019 to June 2021 through two challenging sessions.  

• Numeracy key area to address 2021-2022.  

• Tracking and attainment highlights positive trends for current P3 and P6 projecting further increases at p4 and P7 - June 2022.  

 

 

     June 2017 June 2018 June 2019 June 2021 

Numeracy  Primary 1  68 72 80 85 

Primary 4 77 73 62 68 

Primary 7 21 60 52 63 

Listening and 

Talking  

Primary 1 78 91 92 93 

Primary 4 67 81 85 88 

Primary 7 58 74 85 88 

Reading  Primary 1 62 73 77 85 

Primary 4 79 73 65 74 

Primary 7 63 70 67 70 

Writing  Primary 1 54 64 72 85 

Primary 4 62 67 59 74 

Primary 7 50 67 69 73 

 

 

 

 

 



 

Data comparison P1 (2018) and P4 (2021) % Attaining CfE Expected Level   

 

 
 Generally the same % at Primary 1 and Primary 4. 

 Increase in attainment in Writing.   

 Large number of children with Additional Support  

              Needs at this stage – Complex Needs, Literacy  

              Profiles, IEPs and CYPPs. 

 Value added tracked through IEPs, interventions etc.  

 

 

 

 

 

 

 
Data comparison P4 (2018) and P7 (2021) % Attaining CfE Expected Level   

 

 

 Decrease in attainment in Numeracy.  

 Increase in attainment in Writing.   

 

 

 

 

 

 

 

 

 

 

 

 

 

 

     June 2017 June 2018 June 2019 June 2021 

Numeracy  Primary 1  68 72 80 85 

Primary 4 77 73 62 68 

Primary 7 21 60 52 63 

Listening 

and Talking  

Primary 1 78 91 92 93 

Primary 4 67 81 85 88 

Primary 7 58 74 85 88 

Reading  Primary 1 62 73 77 85 

Primary 4 79 73 65 74 

Primary 7 63 70 67 70 

Writing  Primary 1 54 64 72 85 

Primary 4 62 67 59 74 

Primary 7 50 67 69 73 

     June 2017 June 2018 June 2019 June 2021 

Numeracy  Primary 1  68 72 80 85 

Primary 4 77 73 62 68 

Primary 7 21 60 52 63 

Listening 

and Talking  

Primary 1 78 91 92 93 

Primary 4 67 81 85 88 

Primary 7 58 74 85 88 

Reading  Primary 1 62 73 77 85 

Primary 4 79 73 65 74 

Primary 7 63 70 67 70 

Writing  Primary 1 54 64 72 85 

Primary 4 62 67 59 74 

Primary 7 50 67 69 73 



 

Three Year Trend  -  % Attaining CfE Expected Level  (SIMD) 

 

 Positive trend for SIMD 1 & 2 pupils from June 2017 to June 2021 with exception of P4 reading. 

 Dip at SIMD 3 & 4.  

 Next Step to focus on: 

 Gap between SIMD 1&2 and 7&8 

 Gap between SIMD 3&4 and 7&8 

 LAC, CSO, CP – children not achieving expected level of attainment.  

 In looking at the data, account should be taken of the number of children in addition to the % 

 

     June 2017 

SIMD 1&2 

June 2021 

SIMD 1&2 

P1- 5 pupils 

P4 -12 pupils 

P7 – 9 pupils   

June 2021 

SIMD 3&4 

P1- 51 pupils 

P4 - 45 pupils 

P7 – 45 pupils   

June 2021 

SIMD 7&8 

P1 – 42 pupils 

P4 - 22 pupils 

P7 – 12 pupils   

Numeracy  Primary 1  75 80 86 85 

Primary 4 58 67 62 68 

Primary 7 0 67 62 63 

Listening and 

Talking  

Primary 1 100 100 94 93 

Primary 4 57 92 82 88 

Primary 7 50 100 84 88 

Reading  Primary 1 50 60 88 85 

Primary 4 57 42 50 74 

Primary 7 50 56 64 70 

Writing  Primary 1 50 80 78 85 

Primary 4 43 100 69 74 

Primary 7 34 67 64 73 

 
 

 



 

Raising Attainment – Outcomes for Learners 

In considering The Refreshed CfE Narrative and the recent OECD Report (June 2021), it is important to note that at Woodburn we take a holistic 

view of learning and progress.  In addition to CfE information, our view of ‘The Pupil as a Learner’ takes account of the following: 

 

• Achievement within the 4 Capacities.  

• The Language of Learning – children being able to articulate what their next steps are and having a bigger picture of what they are 

aiming for in all areas of learning.  

• Achievement through BGE / IDL and associated skills – supported by children’s understanding of language of learning / learning skills.   

• Skills not measured within ‘attainment’ but ability to collaborate, think critically & creatively, reflect, be resilient etc.  Development of Life 

Skills.  

• Application of learning – ability to transfer learning in context. Assessment and Tracking - High Quality Assessments – children attaining 

across curricular areas, utilising wider learning skills.  

 

• Progress in attainment – closing the gap for a learner, not necessarily attaining the expected level but closing the gap for that 

individual. Progress within a level, next steps tracked. Progress within and across E&Os.  

• Tracking IEP Targets – evaluation part of multi-agency support where parent/carer and pupil voice key.  

 

• Improvements in attendance/lates/interrupted learning - tracked against improvements in attainment.  

• Ready to Learn / Engagement - baseline to support evaluations (observations, Leuven / Boxall) 

 
Research and Enquiry  

As a SEIC Research School, Woodburn has continued its journey.  The challenges of COVID have changed the direction of some areas of 

research but the context has meant that approaches to change and evaluate practice have been even more meaningful.  

 

 

Access the QR Code to listen to a presentation about our journey as a Research School and the impact this has 

had.  
 

 

 

  

 

Access the QR Code to hear from a Class Teacher about the importance of Research and Enquiry and the impact 

this has had on classroom practice.  
 

 

 



 

Adapting Learning and Teaching Approaches – COVID  

The period of Remote Learning and the restrictions in place in school buildings have involved all staff in Woodburn in adapting learning and 

teaching approaches while still ensuring high quality learning and teaching is at the centre. While there have certainly been challenges, there 

have also been positives and learning that will shape policy and procedure going forward.  

 

Access the QR Code to hear perspectives on Remote Learning from Woodburn school staff.  
 

 

 

 

 

 

Access the QR Code to hear perspectives on Remote Learning from Woodburn pupils.  
 

 

 

 
The Development of Play  

The Development of play within Primary 1 was targeted at the beginning of session 2021-2022.  Additional staffing was in place to support this 

between August and December 2020.  Building on learning from ‘Power of Partnership’, where P1 practitioners worked together across 

settings, the lead member of staff supported collegiate understanding of Play Pedagogy, implementing quality play environments alongside 

planning and assessment frameworks.  The planning, observation and assessment frameworks ensured that play experiences were planned for, 

learning ‘captured’ and next steps set, enabling children to extend their learning through Play.  

 

Learners have had opportunities to extend their learning across the curriculum but also developed in other areas such as independence, 

resilience, co-operation and problem solving skills.   

 

Play in P1 was shared as part of an Edinburgh University Webinar. 

 

The Woodburn Play Policy was finalised and shared with families and on the school website.  

 

In placing value on Play, we wanted to ensure that Parents/Carers understood our approaches, a video was created and 

shared with Primary 1 families through Seesaw.  

 

Access the QR Code to find out about how Play Pedagogy has developed in Primary 1 at Woodburn.   

 



 

Play opportunities have developed through Primary 2 and 3 with a particular focus on outdoor play in Primary 3 in order to meet COVID 

restrictions.  Planning, observation and assessment frameworks in place at First Level have ensured that opportunities are relevant, meet 

learners; needs and extend their experiences.  

 

RWI in Primary 2 
P2 have been using RWI as their main Literacy programme this year. During Remote Learning this continued to be delivered.  Phonics lessons 

were set using the resources available on Ruth Miskin website.  This allowed continuity for learners. It also supported parents and carers to 

understand the teaching of phonics more fully and enabled them to provide additional support.   

 

At the start of P2, 26 pupils (28% of P2), were meeting RWI expectations for August 2020.  Regular assessments and re-grouping happened 

throughout the year and this rose to 47% meeting RWI expectations by October and further increased to 54 % in February 2021.  Our final 

assessment was completed early May 2021 to allow time for a novel study to be completed in the last part of the term.  For the planned 

assessment date, 70 out of 96 met the RWI target of which is 73% of year stage. 

 
Use of Feedback to Improve Attainment in Writing 

Staff have developed their use of Feedback and applied this to Writing there has been an impact on progress and attainement. The following 

strategies have been particularly effective:  

 ‘Daily writing’ focused on a specific target or aspect of writing.  

 Sharing the big picture – progressions, phased grids and rubricks enable children to see what they have achieved and what their next steps 

are. Children can more ably talk about what level they are. 

 ‘Pit stops’ used regularly for children to edit and up-level work throughout the writing process.  Use of the visualiser.  

 Using WAGOLLs more consistently to demonstrate success  Self and Peer assessment (reference to Success Criteria). 

 Writing success criteria and next step targets developed and now used across P1-3. NQT research enquiry data provides evidence that it is 

having a positive impact.  

 Regular learning conversations, verbal feedback in place of and to support written comments.    

 Feedback in Literacy and next steps progression and visuals created for P1-3.  

 Explicitly teaching how to give effective feedback which is ‘kind, specific and helpful’ and providing a format for self/peer assessment 

 Formative assessment strategies including Tickled Pink and Green for Growth in writing allows children to immediately and visually see their 

strengths and areas of development. 

 

 



 

Access the QR Code to hear from a Primary 5 class how they use Feedback, not just to improve their Writing but 

their learning across the curriculum.  
 

 

 

 

 

 

 

 

 

Access the QR Code to hear from a Primary 3 class about how they make decisions about their learning 

 

 
 

Next Steps: 

• Focus on learning and teaching within Numeracy. 

• Limit ‘flexible groupings’ across classes (Literacy & Numeracy) in order to support accountability and ownership. 

• Establish Literacy Programme using the knowledge from past 3 years.  

• Continue to develop Play through P1-3 and beyond.  Explore the principles of play and Play Pedagogy.  

• Access training to develop knowledge of Improvement Methodologies to support research and enquiry (Feedback, Challenge and 

Engagement.  
• Develop understanding of digital pedagogies as we move to 1-1 devices. 

 

 

 

 

 

 

 

 

 



 

School Priority 3 

 

To raise attainment for those learners with Additional Support Needs 

(Learning). 

NIF and Midlothian Priority  
5. Improvement in attainment, particularly literacy and numeracy 

6. Closing the attainment gap between most and least disadvantaged children 

7. Improvement in children and young people’s health and wellbeing 

8. Improvement in employability skills and sustained, positive school leaver destinations 

for all young people 

NIF Driver(s) (highlight as applicable) 
 School Leadership 

 Teacher Professionalism 

 Assessment of Children’s Progress 

 Performance Information 

 Parental Engagement 

 School Improvement 

HGIOS 4 Quality Indicator(s) / HGIOELC  
1.1 Self-evaluation for self-improvement 

1.2 Leadership of learning  

1.3 Leadership of change   

1.4 Leadership and management of staff 

1.5 Management of resources to promote equity 

2.1 Safeguarding and child protection  

2.2 Curriculum  

2.3 Learning, teaching and assessment  

2.4 Personalised support 

2.5 Family learning  

2.6 Transitions  

2.7 Partnerships 
3.1 Ensuring wellbeing, equality and inclusion 

3.2 Raising attainment and achievement/ Securing children’s progress 

3.3 Increasing creativity and employability 

Progress and Impact:  
Dyslexia/Literacy Profiles (throughout school) 

32 literacy profiles have been completed this year.  There are now 31 pupils identified as dyslexic. 

 

Year 

Stage 
Identified 

Dyslexic pupils 
Pupils on 

pathway 2 
Pupils on 

pathway 1 
Literacy Profiles 

completed this year 

Primary 1 0 0 1 0 

Primary 2 0 2 21 0 

Primary 3 5   (6% of P3) 4 23 7 

Primary 4 0   (0% of P4) 10 13 3 

Primary 5 6   (7% of P5) 13 10 6 

Primary 6 9   (12% of P6) 6 1 11 

Primary 7 11 (18% of P7) 1 0 5 

 

 



 

Dyslexia Support Group P7 
Due to COVID restrictions, we have only been able to facilitate dyslexia support groups at Primary 7.  This has involved 6 Primary 7 pupils (9% of 

year stage), over 2 groups, for a block of 5 weeks in the final term of Primary 7. From the data collected, all learners developed their 

understanding of dyslexia and most could discuss their strengths and challenges.  On completing the group all knew strategies that would help 

them learn better.  After the input, most still felt that class teachers did not discuss their dyslexia with them enough.  

 

Question Yes Not Sure No 

 Start End Start End Start End 

I know what dyslexia is. 

33% 100% 67%  0% 0%   0% 

I can explain my challenges 

and strengths to adults in 

school. 

50%  67% 17%  23% 33%  0% 

I know some strategies that 

help me learn better. 

33% 100%  17% 0% 50% 0% 

  

My class teacher discusses 

my dyslexia with me.  

0% 17% 17%  0% 83%  83% 

 

 
Individual Education Plans  
There are 11 pupils with IEPs throughout the school.  Learning Assistants work collaboratively with Class Teachers to ensure children are 

supported to meet their IEP targets.  Targets are regularly reviewed and progress can be evidenced within the IEP documents for all learners 

with an IEP. 

 
Primary 7 ICT support 
One of the Learning Assistants has provided targeted support to familiarise Primary 7 pupils with Chrome Books in order to support their learning 

across the curriculum.  Skills levels have increased, the group are confidently using them and when additional chrome books were placed in 

Primary 7 they were able to support their peers.  



 

Fresh Start/Phonics support P6/P7 
24 Primary 6 pupils (33% of P6) and 9 Primary 7 pupils (13% of P7), have been supported with the Fresh Start Programme. All of the pupils have 

made progress.  14 Primary 6 (19% of P6) and 6 Primary 7 (9% of P7) completed the programme successfully,   

 

Fresh Start groups have been organised differently due to bubbles/remote learning.  This has impacted on the organisation/speed of delivery 

in comparison to previous years.  However, 61% of pupils involved have completed the programme with most of the remaining 12 Primary 6 

pupils close to completing the programme by December of 2021.   

 

Most pupils on completing the programme say that it has helped them with their reading, especially improving their fluency and ability to read 

and spell longer multi-syllable words. 

 
Word Wasp Primary 6 and 7 
This year 4 Primary 7 pupils and 2 Primary 6 pupils have been accessing the Word Wasp programme. By the end of the year, 2 of the Primary 7 

pupils completed this programme and the other 4 have made good progress within the programme.   

 
Word Wasp - Feedback from Learners 

 
“It’s fun and it helps me learn because sounds like ‘ique’ could be ‘ic’ but it says ‘eke’.  It has helped me learn lots more words.  I didn’t even 

know ‘chloroform’ was a word!” 

Primary 7 Pupil 

 
“I think my spelling has improved.  There are a lot of complicated words that I don’t even know and using the rules I can now spell longer 

words than I thought I could correctly.  I like learning in this one to one setting. It is getting harder as the book goes along.  I do use the 

strategies I’ve learnt in class and they help me spell words that I would have found difficult before” 

Primary 6 Pupil 

 
Stareway to Spelling Primary 4 - 7 
Stareway to Spelling has been introduced this year as an intervention to support learners who have been identified, through the Literacy File 

process, as having difficulties spelling the common words.  Feedback from Learning Assistants delivering the programme has been positive.  

They feel there is more immediate feedback for learners which supports motivation.  They also consider that children progress more quickly 

than through comparative programmes such as Word Wasp.  

 

Stareway to Spelling - Feedback from Learning Assistants/Class Teachers  

  
The one to one support she has received during Stareway to Spelling has really helped her to focus on the spelling of common words. In her first dictation she 

made 35 errors but after working on this she improved to just 2 errors” 
Learning Assistant (Primary 4 Pupil) 



 

“Although she is still not accurately spelling common words, she appears to be more confident to 'have a go', when in the past she was reluctant to do this. It 

is having a quick positive impact”            

Learning Assistant in Primary 5 

 

“Pupils taking part in the programme are not yet transferring the skills learnt within their independent writing work but have become more aware if a spelling 

is incorrect.” 

Primary 5 Class Teacher 

 
Feedback from learners 

 
“I like how I am learning new words and how to spell them so I can use them in story writing.  I like how I have improved from the day I started 

the programme till now.  I do find some parts quite complicated but I do think it’s helped my spelling of the common words  a lot.  I like the 

rhyming strategies.”   

Primary 6 Pupil 

 
“I like leaving the classroom to do spelling on my own.  I think it's really helped me with spelling the common words.  Before I started I was 

rubbish at spelling and now I think I am really good.  It’s taught me strategies to build my words and made spelling easier.  The strategies are 

easy to remember.  I found the dictation long and quite difficult but helpful with my spelling as I can see what I need to work on next.”    

Primary 6 Pupil 
 

Nessy Primary 3 - P7 
50 pupils across Primary 3-7 have been supported by the Nessy ‘reading and spelling’ online programme.   This is a programme that is used at 

least 3 x 20 minutes a week. Progress is individual to each child but the programme adapts to challenge at appropriate levels based on 

baseline assessment and ongoing engagement 

Year Stage No of pupils % of year stage 

P3 6 7% 

P4 11 13% 

P5 10 12% 

P6 10 14% 

P7 13 19% 

 



 

Examples of Individual Progress – Nessy  

 
Primary 7 pupil - reading age has improved by 3 years from baseline assessment.   
Primary 6 pupil - reading age has increased by 3 years and spelling by 2 years since baseline assessment 
Primary 5 pupil - reading age has improved by 2 years from baseline assessment. 
Primary 4 pupil - reading and spelling age has improved by 1 year from baseline. 
Primary 3 pupil - reading age has improved by 2 years from baseline. 

 
“We are using Nessy regularly with selected children in P4.  Children enjoy using the Nessy app and we have seen progress in reading and 

spelling which can be attributed to its use.  Reporting of time spent using the Nessy programme, and levels achieved, allows teachers to track 

progress.   The ability to log in at home means parents can see how children are progressing.” 

 Primary 4 class teacher 
 

Targeted Phonics in Primary 4 
Staff working with pupils on targeted phonics activities have noticed an improvement in confidence and engagement.  They have 

commented that there is a marked improvement in the sounds that pupils can recall and use.  This has supported 10 pupils (12% of year 

group).  Most pupils involved have made progress within the RWI programme. 

 
“When I first started I was bad at it (RWI) and now I have improved” 

Primary 4 pupil 

 
Targeted Phonics in Primary 3 
All learners in these small targeted groups have made good progress with spelling strategies and the common words.  Learners are all making 

good progress through the Dandelion series of books and are making progress with CVC/CVCC words.  There have been 3 pupils receiving 

one to one tutoring for sounds using RWI and 4 pupils receiving support through a focus on handwriting. 

 
“One to one support for reading in P3 has had a positive impact, children are continuing to make progress.” 

 Primary 3 Class Teacher 

 
Targeted Phonics in Primary 2 
3 pupils have been given additional support for phonics.  This has impacted positively on their attainment.    

 
Fine Motor Skills/Letter & Number Formation Primary 1 
From September to December a class teacher provided support for around 40 pupils (40% of P1).   During this time, most of the learners made 

progress with writing their name and developed their fine motor skills. For example, pupils who were unable to write their name could now write 

their name using cursive formations. Pupils were also more aware of a strong ‘tripod grip’ when controlling their pencil, most of the pupils made 

progress with this. The teacher assessed around 100 pupils’ number formation and created support groups based on their next steps.  



 

Enhanced Reading Group – Primary 1 
At the beginning of Primary 1, 4 pupils were identified who were reading beyond expected level and a small extension group was formed to 

meet the pace of these learners.   These children have continued to exceed expectation.   

 

Next Steps: 
 All teaching staff to further engage with the CIRCLE framework to reflect on how their classroom practice supports all learners. 

 Increase pupil voice through the framework. 

 Continue to embed the CEC pathway 1 and 2 ensuring new staff are trained.  

 Ensure a child’s dyslexia is discussed as part of pupil/teacher learning conversations in order that children have an opportunity to share 

difficulties and discuss supporting approaches and strategies. 

 Continue to develop a whole school approach to improving inclusive practices embed this within clear policy frameworks.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

School Priority 3 

 

To meet learners’ wellbeing needs promoting nurture and building 

resilience. 

NIF and Midlothian Priority  

9. Improvement in attainment, particularly literacy and numeracy 

10. Closing the attainment gap between most and least disadvantaged 

children 

11. Improvement in children and young people’s health and wellbeing 

12. Improvement in employability skills and sustained, positive school leaver 

destinations for all young people 

NIF Driver(s) (highlight as applicable) 

 School Leadership 

 Teacher Professionalism 

 Assessment of Children’s Progress 

 Performance Information 

 Parental Engagement 

 School Improvement 

HGIOS 4 Quality Indicator(s) / HGIOELC  

1.1 Self-evaluation for self-improvement 

1.2 Leadership of learning  

1.3 Leadership of change   

1.4 Leadership and management of staff 

1.5 Management of resources to promote equity 

2.1 Safeguarding and child protection  

2.2 Curriculum  

2.3 Learning, teaching and assessment  

2.4 Personalised support 

2.5 Family learning  

2.6 Transitions  

2.7 Partnerships 

3.1 Ensuring wellbeing, equality and inclusion 

3.2 Raising attainment and achievement/ Securing children’s progress 

3.3 Increasing creativity and employability 

Progress and Impact:  

 

Recovery Curriculum 

In planning for August 2020, we ensured that the staff, children and families were supported to return to school.  We shaped the curriculum and 

learning experiences to meet needs.  As a staff we talked about recovery but we also tried to consider the learning from the previous months 

and focus on opportunities to: 

 

 Reconnect  

 Realign 

 Recreate  

 Reimagine 

 Rediscover 

  

Access the QR code to listen to a presentation about the implementation and impact of the Recovery Curriculum.  
 

 

 

 

 



 

9 children (1.5% of school population), did not return to school in August 2020.  Interventions from school staff (Nurture Teacher, Early Years 

Homelink and Youth Worker), Social Work and other agencies ensured that these children were attending by October 2020.  Improving 

attendance for some of these children has required further supports and interventions.  

 

Wellbeing Meetings and Processes  

It was agreed to increase the regularity of Wellbeing Meetings due to the number of referral concerns during August – December 2020.  This 

has ensured that support and intervention was directed in a timely manner.  Wellbeing Meetings are attended by the Head Teacher, Depute 

Head Teachers, ELC Manager, Principal Teacher (Nurture), Principal Teacher (SfL), Early Years Homelink Worker and Youth Worker.  These 

people are key in carrying out identified interventions.  

  

 Family support – parental mental health/wellbeing, financial hardship, routines, behaviour management  

 Therapeutic Interventions 

 1 – 1 Check-ins 

 Nurture Group 

 Referrals to other agencies – TATC, MYPAS, Play Therapy, Social Work   

Principal Teacher (Nurture) – Directed Supports    

August 2020 – December 2020 

   

As in all contexts, provision of Nurture and 1-1 support was organised very 

differently to anything the learners had experienced previously.  Many of the 

children initially identified for inclusion in a Nurture Group, had attended prior to 

the first period of Remote Learning, there were also some children who were 

identified due to their particular experience through COVID.   

 

Children highlighted as most vulnerable on their return accessed weekly and 

twice weekly Nurture sessions in an outdoor environment to comply with COVID 

regulations.  The woodland area next to the school was used. The Primary 5 group 

were identified as benefitting from the most structure and support as this group 

were most challenging both in terms of their Adverse Childhood 

Experiences (ACEs) and social, emotional and behavioural Needs.  

 

Almost all children responded well to these experiences and were more able to be ‘Ready to Learn’.  

 

P7 individuals were identified for 1-1 check ins instead of a group to ensure they were able to undertake all preparation for transition.  
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January 2021 

 

When schools moved to Remote Learning in January 2021, 

there were 177 children (114 families), identified as being 

vulnerable.  This is 30% of the school population.   

 

At different points between January and March, 91 of these 

children attended school.  They accessed between 1-5 days 

per week dependent on need and capacity.   

 

For those who did not accept offered places due to 

shielding, self- isolation or other reasons, weekly or twice 

weekly phones were made home and online learning 

monitored on Seesaw.  Phone calls home averaged 70 per 

week. 

 

 

March 2021 

The Primary 1-3 children returned to school and in general were settled, ‘ready to learn’ and engaged. The Primary 4-7 children found returning 

to school more challenging.  1-1 Primary 4-7 check ins were arranged for individuals on a daily, twice weekly or weekly basis in place of Nurture 

Groups. This change was made due to COVID risk assessments.  
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Children not completed online learning and school has persistently called to attempt
engagement



 

1-1 check-ins allowed for individual action plans to be put in place to support children.  Examples where impact can be demonstrated 

include: 

• Primary 7s approaching transition to S1 with apprehensions and concerns.  Often check-ins at this stage also involved ensuring family 

involvement and engagement from other agencies. 

• Primary 6 individual support focused on raising attendance of potential refusers and low attenders as well as promoting positive peer 

relationships required to boost an enthusiasm towards being in school. 

• Primary 5 mediation and individual support to provide solutions in resolving community feuding were required as a result of lock down and 

school closures.  Facilitating positive peer relationships was also targeted, particularly with school refusers and low attenders, as was the 

promoting of relationships with specific adults to reinforce the ‘safe place’ within the school environment. 

• Primary 4, 1-1 check-ins supported the wider family, facilitating social work involvement or provision of other supports to individuals.  

• Primary 3 check-ins focused on family check-ins in particular to ensure individual needs were being met, both socially and academically, 

and interventions actioned where appropriate. 

• Primary 2 check ins allow for monitoring of particularly vulnerable children and families with a high level of Social Work involvement.  

• Primary 1 check-ins with those deemed particularly vulnerable allowed a strong relationship to be formed and a sense of trust developed 

towards school alongside a sense of belonging and safety. 

 

Youth Worker and Home-Link Worker Interventions and Supports 2020/2021 

 

August 2020 – December 2020 Contact with Families  

Maintaining and building relationships with families was important, particularly as contact could not be made within the school building.  

 

Type of Contact Made Number of Contacts Made 

Home visits completed 65 
Texts and Phone Calls to Parents/Carers  250 
in person conversations with Parent/Carers - door-step. 47 
Health Visitor Calls 29 
Working in partnership with other agencies 45 

 

 7 Emergency Food Parcels were organised though this term. 

 15 young carers identified and 6 Young Carer Statements were completed. 

 22 families were referred for and received a Christmas Food Parcel. 

 A donation make by school staff to purchase Christmas presents for children in low income homes who were struggling finically. 14 children 

received parcels. 

 

 



 

January 2021 – March 2021 

 

Remote Learning stationary and resource packs were distributed from Woodburn Avenue.  Vulnerable families contacted directly prior.  

 

SIMD Number of Packs Distributed  

1 4 

2 1 

3 8 

4 14 

8 6 

 

Although there was significant support provided to families to access Chrome Books, some still required ‘paper packs’.  These were delivered 

directly to doorsteps.   

 

SIMD Number of ‘Paper Packs’ 

Distributed  

1 8 

2 2 

3 6 

4 29 

5 1 

8 4 

 

 39 families were supported during this time with weekly check-ins via text, phone calls and doorstep visits. 

 23 Easter Food Parcel Referrals completed. 

March 2021 – June 2021 

 

 2 Attendance reports run. Letters sent home and supportive phone calls made.  Resulted in improved attendance in most cases.  

 18 check-in phone calls completed. 

 Unauthorised Absence daily phone calls – Since 24th March 2021, 889 phone calls were made,  

 8 Summer Food Parcel referral forms completed. 

 25 vulnerable children referred to the summer programme.  

 Reconnector ‘Raising Children with Confidence’ session for Parents and Carers who were not able to complete the course due to COVID.  

 



 

Remote Learning January 2021 – March 2021 – SfL Teacher and Learning Assistant  

Engagement Tracker 

 

Through careful daily monitoring, low engagers and non-engagers were identified and supported.  All children not completing their wellbeing 

check-in were followed up. The most vulnerable, including those with an IEP were given places to attend at school. 

 
 

Total number of items posted on Seesaw during Remote Learning: 

 

 
 

Primary 1-7 School Roll 592 



 

 
Please note after the February week P1-3 returned to school hence why there is a drop in items posted.  

 

Parental Engagement: 

 
 

Parents/Carers connected increased from 565 to 598 and visits increased significantly during the first two weeks of Remote Learning.  

 



 

At Woodburn Primary School we had the following supports in place to encourage and support engagement: 

 Members of staff available explicitly to support parents with ICT issues, password resets and help using Seesaw and Microsoft Teams.  

 Over 30 Chromebooks already distributed during the Chromebook Loan Scheme giving families’ access to Seesaw/GLOW/Microsoft 

Teams.  

 Although there was a delay in Chromebooks arriving from Digital Learning Team, we managed to supply 10 Chromebooks to families 

who requested them. This had a positive impact on engagement, allowing families’ access to ICT.  

 A Learning Assistant per stage to support teaching staff and encourage learners remotely.  

 High quality lessons using a range of media to make lessons more engaging/accessible to all learners.  

 Dongle loans for pupils with no internet access.  

 Paper packs for pupils with no ICT access or ASN pupils who struggled to access digital learning. We handed out over 50 paper packs to 

families. Many pupils shared this work on Seesaw so they were able to receive feedback from their class teachers.  

 

Next Steps: 

 Continue to provide nurturing experiences and approaches.  Develop Action Plan from Nurture Audit. 

 Implement ‘Routine Ready’ to improve attendance.  

 Work with Parent Partnership and Gardening Club to continue to the improve playground.   

 Link nurturing playgrounds to understanding of Play Pedagogy. Include loose parts play.  

 Build understanding of ‘Ready to Play’. 

 

 

 

 

 

 

 

 

 

 

 

 



 

Successes and Achievements in Session 2020/21 ELC 

 

 

 
 

 

 

 



 

Room and Allocation Adaptations 

This session has seen significant changes to the allocation in WELC. We moved from 600 hours to 1140 hours in October and as a result had to accommodate 4 

Models within 3 Learning Spaces. All staff were flexible and adaptable within this period of change and through effective communication were able to support 

all children with this period of transition. The children were incredibly resilient during the periods of change.  

 

Blended Model with Vogrie ELC 

We have also continued to work collaboratively with Vogrie, offering a blended model.  When seeking feedback from families about the offer of blended 

places, 86% of parents that responded shared that they would choose the blended model or recommend this to future families. We have planned to continue 

to work collaboratively with Vogrie for next session.  

 

Remote Learning 

During the Remote Learning period, having a designated Core Group and Home Learning Team, provide invaluable for ensuring that all children were supported 

during this time. The children had regular and consistent staff supporting their learning whether at home or within the Hub. The children were supported to 

develop relationships and further their learning during this difficult and uncertain time.  

 

Family Support  

In order to support families fortnightly phone calls were offered to all. These phone calls were to check in on the children who were learning at home and their 

families. Through these phone calls we were able to maintain positive relationships and signpost further support services for families in need, Additionally we 

continued with door stop visits for identified families to provide hot meals and resources to support learning at home. Many parents shared how beneficial they 

found these visits and phone calls and feel they made a positive impact when it came to the return to the setting.  

 

Staff CLPL  

During this session all staff had made significant improvements in their ICT skills and are now more confident in using technology to support learning. Through in 

houses CLPL and virtual courses 100% of staff felt more confident in the use of digital technologies to support learning and are using devices and platforms more 

to support practise.  This included staff completing additional Pioneer and Ambassador training to support colleagues in addition to the mandatory training.  

 

We have continued to engage in professional learning to support learners. This session we have completed Sign – a – long training and Promoting Positive 

Behaviour training in order to support the needs of our learners.  

 

Relationships  

One of our biggest achievements this session has been staffs support of each other and our collaboration across the setting. Many staff have moved models 

and learning spaces but have ensured we have worked collaboratively to ensure that everyone has felt supported. Through regular check-ins and kindness to 

each other, we have overcome significant challenges throughout the session.  

 

Targeted Support  

We have continued to monitor all children’s progress and have put targeted supports in where necessary. After completing Fun with Sounds training we now 

run two sessions per week and have support 8 children with their language through this approach. This will be developed further next session.  

 

 

 



 

Successes and Achievements in Session 2020/21 WPS  
 

Science  
The IDL themes this year had a focus on Science: 

 Forces, 

 Sound and Light 

 Materials   

 
Primary 1 and 2 used the ‘Teddy in the Park’ SSERC activity and resources to teach our materials topic. 

 
Primary 1-2 atrium play changed each term to reflect the learning taking place in the classroom. Throughout the year 

the children have had opportunities to engage with shadow puppets, making electrical circuits, building models, using 

beebots and creating their own musical instruments. Adults working with the children have used open ended 

questioning to promote scientific thinking about the way things work. 

 

In Primary 4-7, STEM challenges involved the skills of prediction/hypothesis and ability to use results to evaluate and 

analysis. 

During Remote Learning, Science activities were shared on Seesaw for all P4-7 learners.  These were planned using activities from SSERC.  

Learners: 

 Engaged well with Science activities.  

 Demonstrated increasing knowledge of scientific language. 

 Developed understanding of approaches to fair testing.   

  

Rights Respecting Gold Award  

Woodburn Primary has continued their 6 year journey to date, working on and embedding the Rights of the child in the life and work of the 

school.  This continued through the period of Remote Learning.  We all worked collaboratively to achieve our Gold Award after being assessed 

remotely by the National Assessors.  Staff, learners and parents contributed to sharing evidence during the assessment which supported our 

award. 

 
We shared our RRSA language with our new Primary One learners at the start of the new session and the language is introduced to our ELC 

children and modelled by adults in the setting. Children discussed and created their own class charter based on the Rights of the Child. These 

Charters link in to our school’s ‘Ready to Learn’ Positive Behaviour Policy.  

 



 

RRSA is referred to frequently in assemblies (currently remotely) and during class time, by all adults - this recaps the language of rights for 

learners. Evidence was gathered in our Floor book, led by our Pupil Steering Group.  Questionnaires were distributed to all pupils and staff to 

ensure we received their feedback and to establish our next steps within the learning of the RRSA. 

 

To hear more about our Journey to Gold, access the QR code.  

 

 
Eco Green Flag 

The Eco Committee continued its work despite the COVID restrictions meaning that year groups could not meet together to carry out tasks.  This 

work in addition to the work completed by the Eco Group reps last year led to the achievement of our Green Flag which will be reassessed in 2 

years’ time. Over this period, we will aim to maintain the approaches implemented and continue to look for new initiatives that can be 

adopted across the school. 

 

Partnership with Edinburgh University  

The Head Teacher was asked to present on a series of Webinars relating to Leadership of Change and Learning, Teaching and Assessment. 

Participation in the webinars has supported reflective practice and collaborative working. 

 

The Head Teacher and Depute Head Teachers presented learning around Research and Enquiry to a PGDE lecture and shared approached to 

leadership and self-evaluative practices in ELC to another Authority.  

 

The webinars and CLPL sessions received positive feedback and were well attended by 

those working within education across Scotland. It provided a good opportunity to 

share the positive work of Woodburn.  

 
Bikeability  

Since many sessions had to be cancelled during 2019-20, this was a programme 

offered to Primary 5 and 6 learners. Higher numbers than usual signed up. 

• P5 Participants – 54 out of 84 children took part (64%) 

• P6 Participants – 54 out of 73 took part in level (74%) 1 and 48 out of 73 children 

took part in level 2 (66%) 

 

Parent Partnership  

The school continues to develop ways of working together with the Parent Partnership. As a group they have supported fundraising, planned 

social events for children and families and have begun to have a greater involvement in aspects of School Improvement.  They are taking a 

key role in improving the school playground and this session have worked alongside Dalkeith Arts to create mosaics and murals. 

 

 

64% of P5 66% of P6

66% of P6

0 20 40 60 80 100 120

Level 1

Level 2

Bikeability Session 2020-21

P5 P6



 

7. What is Our Capacity for Continuous Improvement? 

 
Quality Indicator LA/School Self-Evaluation  

 

Authority Reviews / Theme 

visits 

HMIe/ Care Inspectorate 

Inspection Grades 

 
 

1.3 Leadership of Change 

 

 

 

 

Very Good  

 

 

Very Good (October 2019) 

 

 

 

NA 

 

2.3  Learning, Teaching and 

Assessment 

 

 

 

 

Good  

 

 

Good (October 2019) 

 

 

 

NA 

 

 

3.1 Ensuring Wellbeing, Equity and 

Inclusion 

(Take into account QI 2.1) 

 

Very Good  

 

 

 

Very Good (October 2019) 

 

 

 

NA 

 

 

3.2  Raising Attainment and 

Achievement/ Securing Children’s 

Progress 

 

 

 

 

Satisfactory  

 

 

 

Good (October 2019) 

 

 

 

NA 
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1. MIDLOTHIAN EDUCATION: OVERVIEW OF HIGH LEVEL PRIORITIES (2021/22) 

 

Priority 1 

Attainment and 

Achievement 

Priority 2 

Included, Engaged and 

Involved: Wellbeing and 

Equity 

Priority 3 

Self-Improving Systems 

Priority 4 

Lifelong Learning and 

Career- Ready Employability 

Priority 5 

Finance and Resources 

1.1 Improve attainment 

within the broad general 

education stages, by 

focusing on: 

a) improvements in planning, 

tracking and assessment and 

curriculum design and 

progression (including STEM) 

  

b) innovative pedagogical 

approaches and enhanced 

use of digital technology to 

support learning 

 

c) pedagogy, play and 

progression across Early Level 

 

1.2 improve attainment 

within the senior phase by 

maximising opportunities 

through curriculum planning, 

consortium arrangements 

and partnership delivery, 

including addressing the ASN 

Senior Phase attainment gap 

 

 1.3 identify and reduce the 

attainment gap between 

the most and least deprived 

children, including ASN and 

care-experienced children 

2.1 Improve Equity and 

Inclusion, through the 

following areas: 

 

 Nurture 

 Attendance and 

Engagement 

 Family Learning 

 ASN 

 Embedding the principles 

of UNCRC and The Promise 

 

2.2 Develop and improve 

health and wellbeing of staff 

and all children and young 

people, from Early Level to 

Senior Phase through: 

 

 HWB curriculum 

development 

 local authority, school and 

community supports 

 

 

3.1 Develop a quality 

improvement framework to 

support ELC and schools to 

achieve Good or better in 

inspection QIs through: 

 

a) empowering leaders at all 

levels, leading to an 

empowered system 

 

b) improving quality of 

leadership at all levels, 

including leadership of 

learning 

 

c) delivering a minimum 

data set and supporting 

data literacy to improve self-

evaluation 

 

d) developing a Parental 

Engagement Strategy 

 

4.1 Improve senior phase 

progression pathways to 

increase positive 

destinations, including for 

young people with ASN and 

who are care experienced 

 

4.2 Prepare children and 

young people for the world 

of work: 

a) carry out an audit of 

career education standards 

3-18 and embed them within 

learning and teaching across 

all levels in our schools, in 

partnership with stakeholders 

in order to provide pathways 

for learners that best support 

the realisation of young 

peoples’ future aspirations 

5.1 Deliver Best Value 

through: 

 

a) reviewing and 

implementing the Learning 

Estate strategy, taking 

cognisance of the ASN 

learning estate 

 

b) robust workforce 

planning.  

 

c) DSM Review 

 

5.2 implementing ’Equipped 

for Learning’ Digital Strategy 

to support transformational 

change in digital learning 

 

 



 

2. Priority Summary and High Level Strategic Targets (Please see PPP 69 April 2021 for guidance) 

 

ELC Improvement Plan  
  

Links to 

HGIOS4? 

 

 

Key Actions 

Lead Person 

Timescale 

Links to WTA 

Expected measurable outcomes 

for learners 

 1.1 Self 

evaluation 

 

1.3 

Leadership 

of change  

 

2.2. 

Curriculum  

 

2.3. 

Learning, 

Teaching 

and 

Assessment  

Creating a Curriculum Rationale 

 Revisit the principles of curriculum design and highlight the role of 

ELC within the Early Level of CfE, ensuring it is based firmly on play 

and active learning 

 Reflect on current practice to ensure that the curriculum is current 

and relevant to children.  It is informed by shared values and beliefs 

about how young children learn 

 Ensure a shared vision driving the curriculum design – Nurture, Trust, 

Respect, Equality  

 Continue to develop a shared ambition/expectation for high levels 

of progress and achievement for all children 

 Ensure there is a clear focus on the development of children’s skills 

in early language and mathematics. 

 

Planning  

 Continued use of Seasonal/responsive and intentional Planning 

 Continued development of the importance of ‘pupil voice’ 

 Planning for progression in children’s learning and ensuring this is 

evident for all 

 Monitoring that continuity and progression in learning is secured for 

children within and beyond the setting (SeeSaw) 

 Planning to meet ASN/wellbeing needs of individuals and groups 

 

 Research School – linked to curriculum  
 Agree on research project title. Plan, implement and reflect a 

practitioner enquiry, documenting the learning journey using a 

floorbook.  
 

Realising the Ambition  

 Revisit and engage with ‘Realising the Ambition’ (sections 5 and 6)  

ICT to support learning  

 Embed the use of Seesaw as tool for promoting parental 

engagement. 

 Use the monitoring functions to track learning and achievements.  

Jen Faulds 

(lead) 

Audrey 

Lenaghen 

Janine Stewart 

SEYPs 

EYPs 

LAs 

 

 

 

 

 

 

Audrey 

Lenaghen (lead) 

Janine Stewart 

SEYPs 

EYPs 

LAs 

 

 

Jen Faulds 

(lead) 

Audrey 

Lenaghen 

Janine Stewart 

(lead) 

SEYPs 

EYPs 

 

Jen Faulds 

(lead) 

Audrey 

Lenaghen (lead) 

 Developed curriculum rationale which 

underpins our practise within WELC.  

 

 

 

 

 

 

 

 

 

 

 Consistent use of Seasonal, responsive 

and intentional Planning which 

highlighted Es and Os and evidence for 

progression and next steps in learning. 

 Children making progress with learning 

priorities.  

 Embedded use of the bench marks to 

support understanding of early learning 

and as a tool to support planning.  

 

 Floor book evidence of enquiry process 

and evidence of implemented 

changes. 

 Staff will have a clearing understanding 

of the planning cycle and the adult role  

 

 

 Learning priorities will be identified and 

appropriate4 Es and Os identified.  

 

 Observations will be tracked on seesaw 

with evidence of progression.  

 

 



 

  

Links to 

HGIOS4? 

 

 

Key Actions 

Lead Person 

Timescale 

Links to WTA 

Expected measurable outcomes 

for learners 

Raising attainment in Numeracy 

 Further training on early level numeracy for all staff – to understand 

and identify significant learning  

 Continue development of the adult role  

 Continue to develop a numeracy rich environment (indoors and 

outdoors) Early Years Mathematics and Numeracy Tool 

 Parent workshops on early numeracy, how to support early 

mathematics skills at home.  

 Embed the use of learning priorities across both rooms to inform 

planning and focus on significant learning.  

 Ensure consistent use of Seesaw including tracking Es and Os for 

monitoring learning. Moderate and monitor tracking of Es and Os in 

line with planning 

 To use group gather times to support early numeracy development 

e.g. songs and games 

 Develop use of provocations and adult led activities to facilitate 

learning experiences.   

 

Raising attainment in Literacy  

 Further training on early level literacy for all staff – to understand 

and identify significant learning  

 Continue development of the adult role  

 Continue to develop a literacy rich environment (indoors and 

outdoors) CIRCLE tool 

 Parent workshops on early literacy - how to support early literacy 

skills at home.  

 Embed the use of learning priorities across both rooms to inform 

planning and focus on significant learning.  

 Ensure consistent use of Seesaw including tracking Es and Os for 

monitoring learning. Moderate and monitor tracking of Es and Os in 

line with planning 

 Engaging in ‘Teaching Children to Listen’  

 Embedding the Talk for Writing approach  

 To use group gather times to support early literacy development 

e.g. stories, rhymes, songs 

 Develop use of provocations and adult led activities to facilitate 

learning experiences. 

Janine Stewart 

(lead) 

 

Jen Faulds 

(lead) 

Jen Faulds 

(lead) 

Audrey 

Lenaghen (lead) 

Janine Stewart 

(lead) 

Identified EYP x 2  

 

 

 

 

 

 

 

 

 

 

 

 

Jen Faulds 

(lead) 

Audrey 

Lenaghen (lead) 

Janine Stewart 

(lead) 

Identified EYP x 2  

 Improve attainment within the broad 

general education stages, by focusing 

on: 

o Improvements in planning, 

tracking and assessment 

and curriculum design and 

progression. 



 

  

Links to 

HGIOS4? 

 

 

Key Actions 

Lead Person 

Timescale 

Links to WTA 

Expected measurable outcomes 

for learners 

 3.1 Ensuring 

wellbeing, 

equity and 

inclusion 

 

3.2 Securing 

Children’s 

progress  

Nurturing Environments Development  

 Continue to develop a nurturing environment (indoors and 

outdoors) 

 Continued training in restorative practices 

 Continued use of restorative practice and scripted language, 

 Continued work with other professionals and agencies to support 

the needs of all learners  

 

Therapeutic interventions 

 Continue to work with Play Therapy to support individual needs. 

 Training with play therapist (all staff) - develop nurturing approaches  

 Continue to provide opportunities for family support through Play 

Therapy. 

Staff CLPL 

 Provide opportunities for CLPL linked to nurture as identified as a 

need from the Nurture Audit  

Family Learning  

 To re-established family drop in sessions, identify  needs of families. 

 Re – establish PEEP sessions, Bookbug and LIFT sessions with children 

and families.  

 Introduce workshops to support family learning based on identified 

areas of need  

 Re – establish Raising Children with Confidence  

Meeting the ASN/HWB needs of learners 

 Monthly ASN/Wellbeing meetings ran by SLT. 

 Wellbeing folders updated monthly.  

 Targeted intervention to support groups and individuals, e.g. PEEP, 

PICL, LIFT 

 Termly MAMs, IEP reviews etc.  

 Embed the use of learning priorities across both rooms to inform 

planning and focus on significant learning 

 Involvement of EYST. 

 Use of Social Stories to support learners.  

 To use group gather times to support the development of 

relationships and for social and emotional check-ins.  

 Introduce online Personal Plans which be updated regularly.  

Audrey 

Lenaghen (lead) 

Janine Stewart 

(lead) 

SEYPs  

 

 

 

 

Jen Faulds 

(lead) 

Audrey 

Lenaghen (lead) 

Janine Stewart 

(lead) 

 

 

 

Audrey 

Lenaghen (lead) 

 

 

 

Audrey 

Lenaghen (lead) 

Janine Stewart 

(lead) 

Angela Welsh 

(lead) 

 

 

Jen Faulds 

(lead) 

Audrey 

Lenaghen 

Janine Stewart 

SEYPs 

EYPs 

LAs 

 

Evidence of progression and achievement 

through HWB learning priorities. 

  

Children will be settled and ‘Ready to learn’ 

within the setting.  

 

Children’s needs will be supported through 

targeted intervention and multiagency 

support.  

 

Family Learning opportunities will be running 

and families supported to attend.  

 

Staff will have completed relevant training 

and have support to implement training into 

practise.  



 

School Improvement Plan  
Priority 

(paste from 

above) 

Links to 

HGIOS4? 

 

Key Actions Lead Person 

Timescale 

Links to WTA 

Expected Measurable Outcomes  

for Learners 

To raise 

attainment  

 

(Learning, 

Teaching & 

Assessment/ 

Pedagogy) 
 

Priority 1 

Achievement and 

Attainment 

 

Priority 3 

Self-improving 

Systems  

 

Priority 4 Lifelong 

Learning and 

Career Ready 

Employability  

 

1.1 

Self-evaluation 

for Self-

improvement  

 

1.3 

Leadership of 

Change  

 

2.3  

Learning and 

Teaching 

 

3.2 Raising 

Attainment and 

Achievement  

 

1. Research Schools  

 Focus on Challenge, Engagement & Feedback.  

 Improvement Methodology CLPL Programme 

(SEIC/Scot Gov, Fife Writing Training) 

 Professional Reading and dialogue – The 

Teaching Delusion, Bruce Robertson. 

 Analysis of attainment and achievement 

data/evidence to focus research and enquiry on 

raising attainment.  

 Track progress and attainment against baselines.  

2. Learning & Teaching Policy and Procedures 

 Align ‘Feedback and Marking’ and ‘Learning, 

Teaching and Assessment’ policies. 

 Clarify use of SeeSaw to record, track and share 

learners’ progress and achievement across the 

curriculum.  Refresh Seesaw policy linking to 

digital pedagogy (Task 3). 

 Refresh Literacy and Numeracy Policies ensuring 

clear expectations and progressions.    

 Share policies with parents/carers.  Include ways 

that they can support this when children are 

learning at home. 

3. Digital 

CLPL: 

 Half day in service training in Aug, focusing on 

new systems and processes. 

 Half day in service training in Jan, focusing on 

professional learning in digital pedagogy. 

 Three mandatory e-learning modules, 3x30mins, 

linked to innovative pedagogical approaches 

and enhanced use of digital technology to 

support learning. 

 Link to research and enquiry to understand 

impact on learning and progress. 

 Develop policies and procedures to support 

innovative and effective pedagogical practice. 

Strategic Lead – 

Joanna Findlay 

 

Programme Lead – 

Susan Welsh 

 

Principal Teacher 

Pedagogy  

 

Enquiry Leads 

 

CATs  

 

Quality Learning and 

Teaching Group  

 

 

 

 

 

 

 

 

Digital learning team 

and digital leaders in 

each school 

 

To raise attainment at P1, 4 and 7.  

 

 P1 P4 P7 

Reading  5% (90%) 8% (82%) 10% (80%) 

Writing  5% (90%) 8% (82%) 7% (80%) 

Numeracy  5% (90%) 9% (82%) 8% (71%) 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Equity of access for learners baseline, Aug 2021 

Equity of access for learners measure, May 2022, 

expected to be 100% 

Staff confidence baseline in use of digital 

platforms, August 2021 

Staff confidence measure, March 2022 

 



 

Priority 
(paste from 

above) 

Links to 

HGIOS4? 

 

Key Actions Lead Person 

Timescale 

Links to WTA 

Expected Measurable Outcomes  

for Learners 

To raise 

attainment  

 

(Curriculum) 
 

Priority 1 

Achievement and 

Attainment 

 

Priority 2 

Included, Engaged 

and Involved: 

Wellbeing and 

Equity 

 

Priority 3 

Self-improving 

Systems  

 

Priority 4 Lifelong 

Learning and 

Career Ready 

Employability  

 

1.1 

Self-evaluation 

for Self-

improvement  

 

1.3 

Leadership of 

Change  

 

2.2 Curriculum  

 

2.3  

Learning and 

Teaching 

 

 

3.2 Raising 

Attainment 

and 

Achievement  

 

 

Revise Curriculum Rationale (OECD/Refreshed CfE 

Narrative): 

Collaborative Learning  shape practice:  

 Share and reflect on OECD Report and 

recommendations. 

 Share and consider Refreshed CFE Narrative 

(suite of resources). 

Revise areas of Curriculum Rationale:  

 Health and Wellbeing (new resource) 

 Science (SERCC)  

 Technologies   

 Interdisciplinary Learning (Bundles) 

 Careers/World of Work Global 

Citizenship/Eco/RRSA/UNCRC 

 Languages  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Stage Planning 

Meetings  

 

IS Day 

 

 

 

 

 

 

 

 

French CLPL 1.5 hrs IS  

To raise attainment at P1, 4 and 7.  

 

 P1 P4 P7 

Reading  5% (90%) 8% (82%) 10% (80%) 

Writing  5% (90%) 8% (82%) 7% (80%) 

Numeracy  5% (90%) 9% (82%) 8% (71%) 

 

Attainment and achievement across BGE is 

tracked and recorded ensuring learners can talk 

about their learning and progress across the 

curriculum. 

 

Learners experience opportunities to make 

connections in their learning.  They demonstrate 

learning and progress within the 4 capacities.  

 

 



 

Priority 
(paste from 

above) 

Links to 

HGIOS4? 

 

Key Actions Lead Person 

Timescale 

Links to WTA 

Expected Measurable Outcomes  

for Learners 

To meet 

learners’ 

wellbeing 

and 

learning 

needs, 

promoting 

support, 

nurture and 

building 

resilience. 
 

Priority 1 

Achievement and 

Attainment 

 

Priority 2 

Included, Engaged 

and Involved: 

Wellbeing and 

Equity 

1.1 

Self-evaluation 

for Self-

improvement  

 

1.3 

Leadership of 

Change  

 

2.3  

Learning and 

Teaching 

 

3.1 Ensuring 

Wellbeing, 

Equality and 

Inclusion 

 

3.2 Raising 

Attainment and 

Achievement  

 

 

 

 

1. Nurture (Link to PEF) 

Preparation/Baseline Tasks  

 Appoint a Nurture Lead to support the 

development of whole school nurture. 

 Complete a self-evaluation audit to identify 

areas of strength and target development needs 

 Create Action Plan for Improvement    

 Link to lay Midlothian Pilot Programme.  

CLPL 

 x2 hours minimum.  Bespoke if required.  

Engage with: 

 Termly Nurture Newsletters showcasing good 

practice. 

 Professional Learning Resources 

#nurturemidlothian 

Nurture Leads will: 

 Attend 8-10 (2 per term) online sessions 

‘Professional Learning for Nurturing Schools’.  

Evaluation Strategies (link to PEF) 

 Sample pupils’ views to explore experience and 

impact of nurture.   

2. Additional Support Needs 

CIRCLE: 

 All teaching staff to engage further with the 

CIRCLE framework.  Reflect on inclusive 

classroom practice to support learners. 

 Continue to develop a whole school approach 

to improving inclusive practice.  Staff to support 

all pupils and encourage collaboration between 

parents/carers and other agencies.  

 Increase pupil voice through using the 

framework.  

 Provide CIRCLE training for our Learning 

Assistants and new teachers to our school. 

Dyslexia  

 Continue to embed the CEC pathway 1 and 2 

consistently into school practice. 

 New staff access training on CEC and dyslexia. 

 Continue to offer drop-in sessions to support 

teachers confidence in using CIRCLE/pathway 1. 

Finalise SFL/inclusive Education Policy. 

Nurture Strategy 

Group  

 

Nurture Lead – 

Elspeth McNeil  

 

June 2021 

 

X2 IS 

 

April 2021 – May 2022 

 

 

 

 

 

September 2021 – 

May 2022 

 

May 2022   

 

 

100% schools will have identified specific Nurture 

targets in their SQIP, June 2021. 

 

100% of schools will have demonstrated an 

increase in whole school nurture knowledge and 

understanding and in applying nurture in practice 

 

Baseline evidence from School Nurture Audit, June 

2021.  

Follow-up evidence gathering from School Nurture 

Audit, May 2022 with sample of schools.  

Training Evaluation Surveys  

 

All Nurture Leads will show an increase in skill and 

confidence in developing a nurturing school  

Baseline evidence. Focus group with Nurture 

Leads, June 2021.  Follow-up evidence focus 

group, May 2022.  

 

Pupil voice in self-evaluation demonstrates 

improvement in pupil well-being. 

 

Supported through increased understanding of 

reducing barriers to learning and inclusive 

practices, learners make progress:  

 

 Through CfE phases (tracked/value added). 

 Against IEP Targets.  

 Within each intervention (formative and 

summative assessment). 



 

3. Interrupting the Cycle of Poverty – The Pupil Equity Fund Plan          

 

PEF Information   

 

Wellbeing 

 
Wellbeing Concern forms, number and % of children at each SIMD who have been discussed at Wellbeing Meetings. There are is a 

higher % in the lower SIMD.   

 

SIMD 1 42 79% 

SIMD 2 4 57% 

SIMD 3 42 58% 

SIMD 4 139 54% 

SIMD 5 5 50% 

SIMD 6 0 0% 

SIMD 7 0 0% 

SIMD 8 61 34% 

SIMD 9 0 0% 

SIMD 10 0 0% 

 

 

 

 

 

 

 

 



 

 

Attainment  
 

     June 2017 

SIMD 1&2 

June 2021 

SIMD 1&2  

June 2021 

SIMD 3&4  

June 2021  

SIMD 7&8  

Numeracy  Primary 1  75 80 86 85 

Primary 4 58 67 62 68 

Primary 7 0 67 62 63 

Listening and 

Talking  
Primary 1 100 100 94 93 

Primary 4 57 92 82 88 

Primary 7 50 100 84 88 

Reading  Primary 1 50 60 88 85 

Primary 4 57 42 50 74 

Primary 7 50 56 64 70 

Writing  Primary 1 50 80 78 85 

Primary 4 43 100 69 74 

Primary 7 34 67 64 73 
 

 

 

 

 

 

 

Positive trend for SIMD 1 & 2 pupils from June 2017 to June 2021 with exception of P4 reading. 

Dip at SIMD 3 & 4.  

Next Step to focus on: 

Gap between SIMD 1&2 and 7&8. 

Gap between SIMD 3&4 and 7&8. 

LAC, CSO, CP – children not achieving expected level of attainment.  



 

Attendance  
 

% Attendance by 

SIMD 2020-21 

SIMD Decile SIMD Quintile 

D1 D2 D3 D4 D5 D6 D7 D8 D9 D10 Q1 Q2 Q3 Q4 Q5 

Woodburn Primary 

School 89 90 94 95 94  94 97  100 89 94 94 97 100 
 

PEF Consultation 
 

Following initial consultation with staff, the following areas were considered for 2021-2022.  Parents/Carers were asked to select 

which areas they considered were a good use of funds and suggest any others that they felt would directly improve the wellbeing, 

progress and attainment of our most disadvantaged children. 

 

80 Responses 

LA Hours (approx. 70) 
 

Training in Improvement Methodologies  

 

Play Therapy (1-1 and drop-in) 

 

Training and facilitation of therapeutic 

interventions 

 

Resources to support the Development of 

Numeracy 

  

Resources to support Family Learning e.g. 

PEEP, LIFT. 

 

Resources to support Adult Learning  



 

PEF Comments (Parents/Carers): 

 
 More guidance/ nurture people to support children away from class settings. 

 

 Work to build realistic aspirations for disadvantaged children. Assist them to identify their talents, and what that could translate to in the 

'real world'. Develop a mindset with a positive attitude towards work, raise awareness of extracurricular activities that might be helpful in 

these areas. 

 

 Sport and Physical Activity sessions at breakfast, lunch and after school delivered Free of Charge by accredited/verified clubs, 

community organisations and active schools as this would help improved health and well-being of pupils. 

 

 The work of the youth worker was great and something similar would be great to continue, showing young people fun ways of spending 

free time - not causing trouble when out in the community is very important.  Even organised cycle rides, making sports facilities available 

after school- all to give young people something to do. Having staff available to open the facilities for WPS children - similar to 

break/lunch time in high school. 

 

 Play Therapy is the best thing that has helped my kid, keep it going for the kids in the future, they will need it and if it’s not there, it’s not 

good, there will be sadness. 

 

 Outdoor and Forest free play. 

 

 All of these areas are a sensible and constructive use of PEF. 

 

 I have selected all of the above, but I would be particularly pleased to see the funding allow for more learning assistant hours, the further 

development of therapeutic interventions & PEEP/adult education support. Once again, I am so impressed and inspired by WPS' 

commitment to providing a safe, progressive and nurturing environment for all. 

 

 Increased emphasis on wellbeing if needed by certain kids and this could be supported with more learning assistants/1:1 with play 

therapist or teachers etc. 



 

Interrupting the Cycle of Poverty – The Pupil Equity Fund Plan          

            
Pupil Equity funding should be focused on activities and interventions that will lead to improvements in literacy and numeracy across the Broad General Education, 
increased levels of engagement, participation, health and wellbeing and an improvement in attendance and a reduction in exclusions. Head Teachers can work at an 
individual school and local community level or collegiately in wider school clusters and beyond at local authority level to address common interests.  

 
PEF allocation for 2020-2021: (Please also note any carry forward from 2019-2020.) 

Gap 

Provide details 

of the gap you 

want to address. 

Outcome Statement 

What do you hope to achieve?  

What is going to change? For whom? 

By how much? Timescale? 

 

Measures 

What data will you gather to 

determine whether or not 

improvement is taking 

place?  

When will data be collected? 

Lead Staff Member 

Who is responsible 

for this element of 

your PEF plan? 

Details of Intervention 

What are you going to do to achieve the 

outcome? 

Cost 

Family 

Engagement 

with the school  

 

 

 

Children and families are offered 

appropriate, timely support.  

 

There is an improvement in 

family/pupil engagement. 

 

Improved levels of Parent/Carer 

confidence and ability to support 

their child.  

 

Improved parent/carer wellbeing. 

 

 

 

 

Wellbeing Meetings actions 

and progress. 

 

Multi-Agency Meetings 

actions and progress against 

outcomes.  

 

Gathering stakeholder 

feedback. 

Joanna Findlay HT 

ELC Manager  

Jen Faulds DHT 

Angela Welsh EYH 

Dawn McKimmie YW 

 

Family Engagement   

 Support family at home/parenting.  

 Through holiday support. 

 Provide support required to engage 

parent/carer in the life of the school.  

 Workshops and parent/carer courses e.g. 

‘Prepare Your Child for School’. ‘Supporting 

Early Reading’, ‘Book Bug’, ‘Language is 

Fun Together’, ‘How to Talk so Children Will 

Listen’, ‘Raising Children with Confidence’. 

 Signposting to supports from other 

agencies where appropriate.  

 Signposting to opportunities for further 

training/education. 

 Link with Life Long Learning and 

Employability Team to deliver 

services/supports.  

Early Years 

Homelink (25 

hours/39 

weeks): 

approx.  

£20 275 

 

Youth 

Worker Post : 

(25 hours/41 

weeks) 

approx.  

£21 275 

 

Attendance  

 

Close following 

gap: 

 

SIMD1/2 

and 

SIMD 7/8 

 

 

 

To improve attendance enabling 

children to access learning  

attainment, achievement and 

wellbeing. 

 

To arrow gap for individuals, year 

groups and across stages within SIMD 

1 and 2 and FME.   

 

 

 Attendance overall % 

school, % year stages, 

trends. 

 Number of attendance 

meetings held – actions 

and impact.  

 Wellbeing Concern 

Referrals.  

Joanna Findlay HT 

Angela Welsh EYH 

Dawn McKimmie YW 

 

Increase Attendance: 

 Track and monitor attendance providing 

individualised interventions and supports. 

 Targeted Walking Bus and Breakfast Club. 

 

 

 

Learning 

Assistant X2 

 

£9 800  

 

 



 

PEF allocation for 2020-2021: (Please also note any carry forward from 2019-2020.) 

Gap 

Provide details 

of the gap you 

want to address. 

Outcome Statement 

What do you hope to achieve?  

What is going to change? For whom? 

By how much? Timescale? 

 

Measures 

What data will you gather to 

determine whether or not 

improvement is taking 

place?  

When will data be collected? 

Lead Staff Member 

Who is responsible 

for this element of 

your PEF plan? 

Details of Intervention 

What are you going to do to achieve the 

outcome? 

Cost 

Attainment in 

Literacy and 

Numeracy (ASN) 

 

Close following 

gaps:  

 

SIMD 1/2  

and 

SIMD 7/8 

 

SIMD 3/4  

and 

SIMD 7/8 

To raise attainment, closing the gap 

through targeted intervention.  

 

 

 

 

 CfE data trends. 

 CfE tracking information 

through phases to track 

progress / value added. 

 Specific assessment 

information within each 

intervention. 

Joanna Findlay HT 

Lynne Gillies PT SfL  

Targeted Interventions  

 Targeted support 1-1 / small group in 

Literacy and Numeracy ( RWI and Fresh 

Start, one-to-one tutoring,  SEAL, Numicon 

‘Big Ideas’) 

 Targeted support linking to literacy profiles, 

IEPs and reviews (Toe by Toe/Word Wasp, 

additional ICT support). 

 

 

Additional 

PT Salary: 

 

£5 267 

 

 

Learning 

Assistant  

 

1hr (year) 

£700 

 

£49 000 

Wellbeing 

 

Close following 

gap: 

 

SIMD 1/2 

and 

SIMD 3/4 

 

SIMD 1/2 

and 

SIMD 7/8  

 Children receive appropriate, 

timely support. 

 Improvements in children’s health 

and wellbeing support their ability 

to learn and make progress.  

 

 

 

 

Wellbeing Meetings/Data. 

 

Boxall.  Staff, parent/carer 

observations.  

 

Glasgow Motivation and 

Wellbeing Profile.   

 

Multi-Agency Meetings / SfL 

Reviews.  

 

Regular observations and 

assessment information, Play 

Therapy Base will 

systematically collate robust 

records. 

 

Parent/carers - Goodman’s 

Strengths and Difficulties 

Questionnaires.  

 

PT - Children’s perceptions of 

change measured through a 

drawing evaluation (House 

Tree Person method). 

Elspeth McNeil DHT 

Scott Borthwick PT 

Nurture  

 

Therapeutic Interventions 

 Provide support to children who have 

experienced upsetting events such as 

parental separation or bereavement.  

 Promote age-appropriate cognitive, social 

and emotional development in children. 

 Support children to start to make sense of 

difficult life experiences and address 

problematic attachment behaviours. 

 Work closely with parents and carers so 

that they are empowered to support their 

children effectively.  

Play Therapy 

 Play therapy work covers: Drop-in, 

Individual or Filial therapy, Emotional 

check-ins and consultations. 

Nurturing approaches: 

 Lego Nurture ABC, Playbox, 

 Seasons for Growth 

 Drawing and Talking Therapy 

Nurture Group 

 Learning together with other inside in 

Nurture Room and also outdoors.  

Additional 

PT Salary: 

 

£5 267 

 

Play Therapy 

Service 

Level 

Agreement: 

£15 000 

 

Drawing 

and Talking 

Therapy 

Costs x2  

£450 



 

PEF allocation for 2020-2021: (Please also note any carry forward from 2019-2020.) 

Gap 

Provide details 

of the gap you 

want to address. 

Outcome Statement 

What do you hope to achieve?  

What is going to change? For whom? 

By how much? Timescale? 

 

Measures 

What data will you gather to 

determine whether or not 

improvement is taking 

place?  

When will data be collected? 

Lead Staff Member 

Who is responsible 

for this element of 

your PEF plan? 

Details of Intervention 

What are you going to do to achieve the 

outcome? 

Cost 

Attainment in 

Literacy and 

Numeracy 

(Pedagogy)  

 

Close following 

gaps:  

 

SIMD 1/2  

and 

SIMD 7/8 

 

SIMD 3/4  

and 

SIMD 7/8 

To raise attainment through raising 

the universal quality of learning, 

teaching and curriculum and further 

targeting learners through improving 

pedagogy, approaches and 

strategies.  

 

 

 CfE data trends. 

 CfE tracking information 

through phases to track 

progress / value added. 

 

 

Joanna Findlay  

Jen Faulds (EL) 

Elspeth McNeil (FL) 

Susan Welsh (SL) 

Lynne Kelly PT 

Pedagogy  

 

Through attainment meetings and SLT 

observations of Learning and Teaching, 

learners who are ‘off track’.  

Support provided to Class Teacher by PT 

Pedagogy: 

o Mentor Support – Planning 

Learning, Teaching and 

Assessment 

o Improving classroom practice – 

Improvement Methodologies, 

Impact Coaching.  

£ Additional 

PT Salary: 

 

£5 267 

 

Cover 0.133 

 

£7 600 

                  Total: £   149 000   

                  (Should be full allocation of 

PEF) 

 

 

The following three strands dovetail, with a Principal Teacher responsible for each.  They will work collaboratively 

tracking progress and attainment and evaluating interventions.  

 

 SfL / ASN  

 Wellbeing / Nurture  

 Pedagogy  

 

 

 

 



 

4. Dalkeith Learning Community Improvement Plan 
 

 

Priority 

 

Links to HGIOS4 Key Actions 

Lead Person 

Timescale 

Links to WTA 

Expected measurable outcomes for learners 

Please refer to NIF targets 

Priority 1 

Attainment and 

Achievement  

 

Improve 

attainment within 

the broad general 

education stages, 

by focusing on 

improvements in 

planning, tracking 

and assessment. 

3.2  Raising 

attainment and 

achievement 

 

2.3  Learning, 

teaching and 

assessment   

Moderation (Literacy & English, 

Numeracy & Maths): 

 

Co-ordinators / Teachers take 

part in the moderation sessions 

for writing, reading and 

numeracy with colleagues in 

school; within our Dalkeith 

Learning Community; within 

Midlothian, and as part of the 

South East Improvement 

Collaborative.  

 

Co-ordinators / 

Representative 

Teachers. 

 

Dates to be 

identified in 

August 2021 

Impact on Teachers: 

Increased teacher confidence in planning, 

teaching and assessment 

(differentiation, use of feedback, pace and 

challenge). 

 

Impact on learners: 

Improved skills evidenced by attainment. Learners 

have effective feedback on their strengths and 

areas for improvement. 

Priority 1 

Attainment and 

Achievement  

 

Improve 

attainment within 

the broad general 

education stages, 

by focusing on 

improvements in 

planning, tracking 

and assessment 

and curriculum 

design and 

progression – STEM.  

 

 

1.2  Leadership of 

learning  

 

1.3  Leadership of 

change    

 

2.2  Curriculum  

 

2.3  Learning, 

teaching and 

assessment  

 

3.2  Raising 

attainment and 

achievement    

Year 2 of the SSERC Primary 

Cluster Programme in STEM 

2021-2022 (Areas postponed  

from 2020-21 due to COVID).  

 

DLC Working Group meet to 

develop progressions, resources 

and understandings of 

pedagogy.  

 

Opt-in CLPL sessions tailored to 

DLC and individual schools.  

 

 

Midlothian Co-

ordinator:  

 

Vicky Ormiston , 

PT Woodburn PS; 

Jess Seaton, CT 

Tynewater PS; 

 

Douglas Lawson,  

HT Tynewater PS 

as DLC HT Rep 

 

 

Relating to the teaching, learning and assessment 

of STEM: 

 

● Increased levels of confidence and practice by 

95% of DLC Teachers; 

 

● Improved quality learning and attainment 

experienced by learners. 



 

 

Priority 

 

Links to HGIOS4 Key Actions 

Lead Person 

Timescale 

Links to WTA 

Expected measurable outcomes for learners 

Please refer to NIF targets 

Priority 1 

Attainment and 

Achievement  

 

 Develop and 

improve health 

and wellbeing of 

children and 

young people 

transitioning from 

DLC primary 

schools to DHS S1. 

 

Priority 4  

 

Lifelong Learning 

and Career- 

Ready 

Employability 

 

Wider 

achievement - 

provide pathways 

for learners that 

best support the 

realisation of 

young peoples’ 

future aspirations. 

1.1 Self-evaluation 

for self-

improvement 

1.2  

2.3 Learning, 

Teaching and 

Assessment  

 

2.6  Transitions   

             

2.7  Partnerships  

Timeline of transition activities.  

Agree activities to support 

transition, replacing DLC Camp.  

 

Build framework for recognising 

Wider Achievement through the 

primary schools and into S1 (DHS 

Award). Link activities to ‘camp’.  

 

 

 Improvement in children and young people's 

health and wellbeing. 

 Improvement in employability skills and sustained, 

positive school-leaver destinations for all young 

people. 

 

 

 

 

 

 

 

 

 



 

 

 

 MNCT 2021 - 2022 
Parents’ Meetings  14 24 

X 3 Parent Consultations. Third optional and no preparation as purpose 

to discuss Pupil Progress Report.  

Note – meetings with parents/carers are expected to take place during the allocated time.  If essential to see at a different time this can 

come from flexibility. 

Meetings with External Agencies  5 2 
Note – Acknowledgement of increased demands for promoted staff.  This also includes meetings of staff on a cross-authority basis e.g. 

meetings relating to a particular stage or subject discipline.  

Staff Meetings  20 20 
Note – Flexible meetings of any groups of staff including whole school meetings, department meetings, stage meetings, working groups, 

committees and trade union meetings with management. Time in this category should also allow for work on school improvement 

planning.  

Curriculum Development  15 19 
10 X 1.5 hrs 

2 x 2hrs ASG CAT (Fridays) 
Note – Curriculum development appropriate at school level.  Make manageable within working week.  Time does not include IS days. 

Forward Planning  27 27 
3 x 1.5 hrs in calendar with stage partners 

Note – This time is allocated to allow time for professional dialogue and for forward planning either on individual or joint basis.  Time 

for writing of plans but also meetings of staff involved. Further time may be provided on IS days.  There should be commitment to 

minimising time spent on writing plans to allow for focus on high quality learning and teaching. 

Planned Classroom Visits  3 3 
Note -  This time is to cover pre-visit and discussion and feedback, if not used then time goes into flexibility. 

Trade Union 0 0 
Note – up to 2 hours may be held during in—service days or taken from flexibility. 

Preparation for Reports, Records  

 

59 55 
In addition to note below, time to complete SfL reports/records e.g. 

CIRCLE, Literacy Profiles 

Note – Time allocated for diagnostic and formative assessment and the preparation of more formal reports e.g. to parents, IEPs, CSPs, 

when children change stage/school.  

Formal Assessment  22 24  
4 x 1hr Moderation (Level Groups)  

4 x 1hr Attainment Dialogue Meeting (meeting held NCCT preferable 

or afterschool) 

Note – This is included as recognition of time spent on summative or more formal assessments. Time will be spent here understanding 

new assessment criteria and for internal moderation.  

Liaison Time  8 8 
6 On-going  

2 End of year transition 

(SfL Liaison not included within these hours, cover provided) 

Note – Time for teachers working with the same class over a period of time. 

Professional Review and 

Development  

6 5 
Note – Time should be made available within the 35 hour working week.  

Flexibility 11 3  
Note -  Used to meet needs of schools and individual teachers.  It can be used to support students, for collegiate activities at authority 

level and for time spent at MNCT briefings. Collegiate decisions as to how time spent. Useful to keep some ‘in reserve’.  

Total  190 190 


