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Foreword
We realise this is a very challenging time for our children and young people and for you as parents and carers. You have all had to adapt quickly to life in lockdown, including supporting your child with their remote learning.
There is now an easing of restrictions and we are all anxious to return to some sort of normality, including reopening schools. However, we must prioritise the safety of children, young people, staff and you as parents and carers.
Our renewal plan, therefore, incorporates what we are calling our Midlothian Promise, key principles shaping decisions around getting our children and young people safely back to school while keeping everyone as safe as possible.
Our Education Service promise to you is to bring your children back to school safely and maximise the amount of time children and young people spend in each school subject to availability of facilities and staffing, whilst adhering to the Scottish Government’s Education Directions which provide the legal basis on which we re-open our schools.
The renewal plan, which follows national guidance, contains more information about the shape of the school week and what this will look like for your child as well as our continuing support for key workers’ and vulnerable children.
Our renewal plan will continue to evolve as national guidance changes and I hope that this plan provides some clarity as to what to expect over the coming months. Your child’s safety, education and health and wellbeing is paramount.

Councillor Jim Muirhead
Depute Leader Midlothian Council
Cabinet Member for Education and Children’s Services









Introduction
To support our planning through the COVID-19 period, and into recovery, a Strategic Education Recovery Group was formed. We are extremely grateful to this group for their effective leadership and management of our recovery plan. The membership of this group is as follows:

Nicola McDowell (Chair)			Schools Group Manager
Julie Fox					Schools Group Manager
Andrew Sheridan				Schools Group Manager
Leisa Randall					Principal Educational Psychologist
Laurinda Renton				Head Teacher King’s Park Primary School
Yvonne Gemmell				Head Teacher Lasswade Primary School
Vicky Morgan					Head Teacher Newtongrange Primary School
Sheryl Wallace				Head Teacher Bilston Primary School
Donny MacDonald				Head Teacher St David’s High School
Campbell Hornell				Head Teacher Lasswade High School
Colin McCabe					QIO Digital Learning
Phil Alexander					EIS Representative
Sandie Gordon				EIS Representative
Alasdair Mathers				Communities and Lifelong Learning Manager
Rebecca Hooton				Acting Service Manager Early Intervention and Prevention
	
The Strategic Education Recovery Group demonstrates the commitment of the education authority to an empowered system and the direct involvement of our staff and stakeholders in decision-making at an authority wide level.  The groups’ main responsibility has been to support plans for  the reopening of schools using the National Recovery Group workstream headings as a framework to inform this work, specifically:

	Term 4 Learning / Preparing for Next Academic Year

	Curriculum and Assessment

	Supporting Learners from Disadvantaged Backgrounds

	HWB/ Care for Children and Young People

	Workforce Support and Planning

	School Improvement in a New Context

	Critical Childcare

	Early Learning and Childcare

	Additional Support Needs


The central principle that our schools are working from is that all school recovery plans must comply with public health advice to ensure all learners, staff and parents/carers are safe when they return to school.  As we move through Scotland’s Routemap through and out of the crisis our schools are planning, including contingency planning, with the information provided nationally to do so.

Our agreed principles provide the necessary consistency across our local authority and provide a clear and transparent basis for schools to make their local, school by school, decisions on an August reopening.
However, as we recognise in Midlothian that our schools are different, the following key principles are what all schools have agreed to use to underpin their planning as they prepare for an August return.  Their plans will inevitably result in school by school differences in the learner experience.  These are likely to be most apparent in our secondary schools due to the subject specialisms of our teaching staff and the curriculum delivery model in place in individual schools.  
Our key principles of planning for recovery in Midlothian are encompassed in The Midlothian Promise. The promise was created by the Strategic Group and has been shared with staff, parents and carers:

1. All Midlothian schools will prioritise the safety of children and young people, staff and parents/carers as we plan and implement school recovery

2. All Midlothian schools,  for session 2020/21, will adopt a common values base to support consistent decision making at a local/school level;  Safe, Fair, Ethical, Clear and Realistic

3. All Midlothian schools will base approaches to the Health and Well Being of children, young people and staff on Building Resilience and Nurture

4. All Midlothian schools will apply a consistent social distancing and cleaning/hygiene plan,  including PPE as appropriate

5. All Midlothian schools and ELC settings will adopt a ‘maximalist’ approach;  with as many children and young people as possible returning to ELC and school as soon as it is safe

6. All Midlothian schools will establish and maintain clear communication channels to inform, and build confidence in, all our children and young people, staff and parents/carers

7. From Wednesday 12th August 2020 almost all Midlothian children and young people will experience a ‘blended approach’ to support their learning;  this means time in school and time at home following e-learning programmes

8. All school-age Midlothian children and young people can request access to a ‘device’ and support to facilitate blended learning 

9. All Midlothian schools will prioritise in-school learning for those with the greatest need; ie  ASN, vulnerable families, young people’s achievement and attainment that is likely to be affected by equity issues (in effect the GIRFEC resilience matrix)

10. All Midlothian schools will follow our key principles as outlined within the blended learning guidance to ensure where possible a consistent experience for Midlothian students 

11. All Midlothian secondary schools will collaborate on planning and implementation of approaches to ‘blended learning’ in the Senior Phase to ensure where possible a consistent experience for Midlothian students;  this will allow each school to achieve a robust evidence base for assessment and certification

12. Each school will develop their own data informed blended learning rationale and implementation plan, to cover August to December 2020,  that reflects the above principles and best meets the needs of their children and young people in their local school context

As further national guidance is issued, our guidance will evolve and adapt. Detailed plans will be created at individual school level and schools will communicate these clearly to all of their stakeholders. Effective practice will be shared across schools and across the South East Improvement Collaborative.


Local Phasing Delivery Plan

In March 2020, due to the coronavirus pandemic, the Depute First Minister informed education authorities that Scottish Ministers had taken the decision to close all schools and early learning and childcare settings with the exception of critical provision for children of key workers and vulnerable groups.

This Education Delivery Plan will evolve and reflect the statutory duties placed on education authorities as set out in the Education Continuity Directions from the Scottish Government given on 21 May, 10 June with another Direction due 1st July. These Directions provide us with the legal basis on which we can start planning the re-opening of our schools and the accompanying array of national guidance has informed our Local Delivery plan for reopening schools safely for all.

Local Phasing Delivery Plan
The Midlothian Council Education Service Improvement Plan 2020/21 sets out how the service will deliver on the Council’s key priorities to reduce the gap in learning and health outcomes; and in economic circumstances. The Education Service Improvement Plan also aligns with the priorities in the National Improvement Framework for Scottish Education:
· Improvement in attainment, particularly in literacy and numeracy;

· Closing the attainment gap between the most and least disadvantaged children;

· Improvement in children and young people’s health and wellbeing; and

· Improvement in employability skills and sustained, positive school leaver destinations for all young people. 

[bookmark: _Toc35007433]The Education Service Improvement Plan identified 5 key priority areas to improve the quality of provision and deliver on both the Council and NIF priorities. 
Education Service Priority 1: 	Attainment & Achievement
[bookmark: _Toc35007434]Education Service Priority 2: 	Included, Involved & Engaged: Wellbeing & Equity
[bookmark: _Toc35007435]Education Service Priority 3: 	Self-Improving Systems
[bookmark: _Toc35007436]Education Service Priority 4: 	Life-Long Learning & Career-Ready Employability
[bookmark: _Toc35007437]Education Service Priority 5: 	Finance & Resources : Recruitment and Learning Estate

Due to the impact of covid-19 and the subsequent closure of schools the Education Service is actively evaluating the impact of the closure on the attainment gap, children and young people’s wellbeing and planned destinations on leaving school. 
School closures are likely to reverse some of the progress made to narrow the poverty related attainment gap despite the steps taken to mitigate against this. As a result, the extent of this gap will require further exploration and sustained support will be needed to help our more disadvantaged pupils to catch up. Catch-up provision, including assessment of lost learning and targeted support will be an integral part of our recovery plan. However, it will require a multi-pronged approach to compensate for lost learning due to school closures and our approach will be informed by evidence from research conducted by organisations such as the Education Endowment Foundation. 
Midlothian Council’s Routemap Through and Out of the Crisis sets out how the council intends to work with its partners and communities to put the necessary changes in place to help us recover from the pandemic and to meet the huge challenges we now face. The Routemap contains a high-level overview of the steps being taken by the Education Service to reopen schools and further exemplification of these steps is provided in the Local Plan for a Return to Education (Appendix 2). 
Recovery Plan: Reconnecting; Rebuilding; Restarting
The Education Service is adapting its current Education Service Improvement Plan to support pupils to reconnect with their peers and their teachers; rebuild their learning experiences and resilience and restart the routines and practice that supports their progress and achievement.
 
Increasing attainment, particularly in literacy and numeracy: and
Closing the poverty related attainment gap between the most and least disadvantaged
Research suggests that how much learning pupils will have lost during the school closure period will vary according to access to remote learning, the quality of remote learning activities, home support and pupil engagement with remote learning. In determining gaps in learning and retention of prior learning it will be important that we do not continually verbalise to pupils that they have fallen behind in every lesson or curriculum area. Therefore, reassessing previously taught areas of the curriculum will not be the best way to diagnose gaps or begin the process of re-building learner confidence. Planning learning, teaching and assessment will include opportunities to subtly identify learning gaps, inform future planning and activities can be targeted to address the gaps, including the use of home learning activities.

Improve health and wellbeing of our learners
Do we expect our pupils to be able to cope with full-time schooling on their return to school?
When our pupils return to school, or transition to their new school it will be important to reinforce relationships between staff and pupils. This will help pupils regain confidence and enjoyment in learning as well as move forward from the challenges posed during the lockdown period. Sadly, some of our pupils will have experienced bereavement, loss of opportunity and all will have missed the social interaction with their friends and peers. Our Recovery Curriculum will be based on solution focused approaches which put Building Resilience and Nurturing Practices at the forefront of all decisions. 
Secure improved employability and positive destinations for our young people.
A number of segments of our school population will need additional support to enter or re-enter work. Midlothian Council’s positive destination data does not reflect the national picture in that a significant number of young people leave school to enter employment. Job density, the ratio of total jobs to total population aged 16-64, shows that there were fewer jobs available in Midlothian before the lockdown than there were people seeking work.  An Employability and Continuing Learning Strategic Group has been established to support those at risk of a negative destination on leaving school.  The Group will prioritise the following: 
· An offer is being developed to retain as many leavers as possible in learning rather than entering the labour market. To date, 160 senior pupils will now be remaining at school as a result of support to continue education rather than enter a negative destination.  The partnership will plan with schools, parents and young people toward positive destinations, including actions to route leavers into sectors where there are labour supply shortages, retain pupils into S5 and S6 to improve grades or study new subjects, expand the VLE + on line learning and teaching offer at schools, colleges and universities; enabling wider access to such resources, and expanding the Schools College Partnership Programme.

· For school leavers intending to attend University a number of factors are becoming clearer.   Moving into student accommodation will be more difficult, Universities reliance on what will be reduced non- domestic student fee income will have a financial effect that may reduce staff, or may conversely open up more local places in the travel to work area.  The Midlothian area is served by 4 locally based Universities , and  planning with them needs to commence as soon as possible.

· A communication for parents and young people will  go out offering options  including 
· Schools curriculum flexibility  and  adapted capacity  
· School College Partnership   (FE / Schools ) 
· Foundation apprenticeships (FE and CLL) 
· Extended work experience ( Schools,  RDYW  CLL )
· Volunteering programmes ( Third sector schools and CLL) 
· Wider achievement  awards ( schools and CLL)
· Employer offers ( RDYW)
· Key worker support of vulnerable young people (CLL) 
· Enhanced on line guidance (SDS/RDYW) using the ‘My World of Work’ jobs hub. All agencies to promote awareness of the jobs hub as the national portal for many new employment opportunities.


Operational Guidance for Early Learning and Childcare and Schools

1. Education Provision
Blended Learning
While the Coronavirus (COVID-19) pandemic has changed many things, our curriculum framework continues to apply. The core principles of Scotland’s curriculum and the four fundamental capacities at its centre remain critical in putting learners at the heart of education. 

During the Recovery Phase, schools and settings will be adapting their learning and teaching, particularly during the initial phased return with a strong focus on children’s wellbeing, good mental health, and engagement. Individual settings and practitioners will continue to be empowered to provide a curriculum that is adaptable and responsive to the full range of learners’ needs, reflecting each school community’s specific context. 

Moving through recovery, the curriculum should include a focus on promoting and developing skills that will increase children’s and young people’s skills in independent learning, as part of the blended learning approach. 
A blended model of in-school and in-home learning is reliant on consistent, easy to use in-home learning materials which are intended to support and complement, but not replicate, in-school learning. This includes consideration of the specific needs of children and young people with additional support needs and other families most in need of support.
We recognise that blended learning is complex.  The following is a set of principles and guidance for all Midlothian schools that aim to support schools in getting it right for every child.  These principles will support schools to develop their own data informed blended learning rationale and implementation plan, to cover August to December 2020, that best meets the needs of their children and young people in their local school context.

Principles
The following principles should feature in blended learning models within all schools:
· All schools will combine classroom based approaches with technology enhanced learning to ensure continued learning that promotes skills for learning, life and work
· All schools will ensure that in-home learning will take many forms and is by no means all I.T. based
· All blended learning models will include part-time in-school learning and part-time in-home learning for almost all children
· All schools will take account of their unique context and learners’ needs when creating their blended model
· All schools will ensure that their blended learning model brings about high quality and learning provision for children and young people
· All schools will ensure that blended learning models are flexible and consider the specific needs of learners
· Blended learning in the Broad General Education will focus upon the key areas of Literacy, Numeracy and Health and Wellbeing, with other curriculum areas being experienced
· All Midlothian secondary schools will prioritise planning and implementation of approaches to ‘blended learning’ in the Senior Phase to ensure schools achieve a robust evidence base for assessment and certification
· Blended learning supports formative and summative assessment approaches that inform teacher’s planning and identifies next steps in learning
· Blended learning empowers schools by allowing them to design solutions and make decisions specific to their school community ensuring every child has the same opportunity to succeed
Purpose of the Curriculum
When considering how we deliver a curriculum through blended learning to take account of a change in context for our staff and learners, all Midlothian schools will ensure that the purpose of the curriculum remains committed to helping children and young people become successful learners, confident individuals, effective contributors and responsible citizens.  
Further operational guidance on our model can be found below.


Digital Learning
Digital learning should be used to enhance a blended learning experience and complement, but not replicate, in-school learning. All home learning tasks do not require to be supported by digital technology but virtual learning environments such as Google Classroom, Seesaw or Microsoft Teams may be used to communicate tasks expectations and requirements. Schools should regularly check access to suitable digital technology and direct families toward the Chromebook Loan Scheme if access is required. A mobile phone is not considered, in isolation, to be suitable to support home learning. Internet connectivity can also be supported by the Digital Learning Team. Additional guidance on how digital learning can enhance blended learning will follow.

Early Learning and Childcare
Currently there are 5 funded providers and 7 childminders open to provide keyworker childcare. The remainder of the funded providers are closed and are currently making plans to reopen during phase 3.We will continue to work with the SCMA to support additional childminders to open as we go into the summer.
In phase 1 our fully outdoor setting at Vogrie was able to reopen 15 June to provide keyworker childcare. If there is capacity then the number of children will be expanded over the summer.
Our local authority ELC settings will reopen at the beginning of the new school session in line with national guidance issued on 15 June. There will be a consistent approach to opening ELC settings following core public health measures that underpin reopening of services:
· enhanced hand hygiene and cleaning practice
· caring for children in small groups
· minimising contact between these groups
· maximizing the use of outdoor spaces
· physical distancing between adults and older children in the setting including parents at drop-off  and pick up times	
All settings reopening will establish cohorts of children in ‘bubble groups’ who will work together consistently throughout sessions. These cohorts of up to 8 children will work with the same staff members as much as possible, throughout the session during both indoor and outdoor learning and play. Membership of the cohort should not change.
The ELC offer at the beginning of the session will be for 600 hours and children will attend for full days Monday/Tuesday or Wednesday/Thursday and alternate Fridays with lunches provided. Places will be allocated to keyworker children, vulnerable children and children entitled to their funded hours. Following guidance issued we will ensure that our most vulnerable children and families that are economically disadvantaged will be prioritised for additional hours as they become available. Our aspiration is to work towards the provision of 1140 hours as soon as we are able. 
Transition activities and induction for children returning to ELC or starting in an ELC setting will take place in late June and in August when schools reopen.
Clear guidance has been given to our ELC settings and early stages of primary schools to develop the pedagogy of play for children working across the early level. Briefing sessions have been held and support materials have been provided. Additional information has also been produced to support parents regarding changes that have been made for this COVID period. 




Primary Schools 
Schools will follow the Midlothian guidance provided when planning the balance of in-school and in-home learning.  Key groups of learners including children of key workers, vulnerable families and children with additional support needs must be considered when schools create their blended learning model to ensure equity of experience for all. In-school learning will be two consecutive school days for almost all children in Primary schools.  
This will be:
· Monday and Tuesday
OR
· Wednesday and Thursday
· On a Friday, vulnerable children can attend. This will also allow schools to provide a more equitable experience for children they have identified. This group of children may vary from week to week.
· Friday can be used to provide staff non-class contact cover, allowing schools to use visiting specialists to teach groups of children on other days. This will be decided on an individual school basis.
· In Midlothian it is expected that 50% of the school roll will attend on any given day Monday to Thursday. Schools should ensure that they maximise their school capacity based on their primary school capacity document and work in partnership with central staff to identify additional capacity within community spaces. Space constraints and staffing availability may require some schools, in collaboration with central staff, to implement alternative attendance patterns where required.

Secondary Schools
All secondary schools will follow our key principles as outlined within the Midlothian Promise and Blended Learning Guidance to ensure where possible a consistent experience for Midlothian pupils. Key groups of learners including children of key workers, vulnerable families and young people with additional support needs must be considered when schools create their blended learning model to ensure equity of experience for all. 
· Schools will develop curricular models that best meet their local circumstances and ensure equity of experience. 
· Schools will plan for 50% of the school roll to attend and identify additional provision to maximise attendance
· All schools will aim to have pupils in school for the equivalent of 2 days per week. The structure of the pupil week will be dependent on staffing and individual school capacity. 
· Schools will collaborate on planning and implementation of approaches to ‘blended learning’ in the Senior Phase to achieve a robust evidence base for assessment and certification
· Schools will use Friday as a flexible day to allow additional teacher input for targeted groups and blended learning preparation. Children of key workers and vulnerable children will attend on Fridays.  

It is expected that the children of Category 1 key workers, including those of Midlothian teaching staff will have childcare provided in a separate location on the days they are not in school.

Vulnerable Children 

Vulnerable children will receive a childcare offer in addition to the in school learning offer. This will be based on an individual decision as is currently in place through gatekeeping. The additional childcare offer can take many forms such as a place within a hub, a support worker delivering outreach or respite through a walk, visit to a park etc. 
Vulnerability should be determined with consideration of if a child is:
· On Child Protection Registration or previously on CPR
· Looked After at Home or previously LAC
· Looked After away from home (in fragile placement) or previously LAAC
· Living in Kinship Care
· Social and welfare concerns (e.g. domestic abuse, parental mental health parental substance misuse, large families, pregnancies)
· Young Caring role
· Significant additional support needs or health needs
· Families on low or no income, including those eligible for FSMs
· Families who needs escalate significantly due to COVID 19 situation and school closure


Additional Support Needs 

Where pupils have a multiagency plan and this was due for review schools should plan to hold further meetings as soon as possible upon return to school. 

Coordinated Support Plans should continue to be updated and agreed as per the Council’s statutory requirements. 

Schools should continue to update risk assessments for pupils of concern or where professionals have raised issues. 

Midlothian Council will engage in a full additional support needs review starting in August to ensure all children who require support are offered the most appropriate and timely response to their needs. This review will encompass emerging needs following on from the pandemic, and support us to identify any new gap.


Universal Supports

Throughout the Covid-19 pandemic all vulnerable or complex needs families have been allocated a school key worker. This has typically been a member of promoted staff. The allocation of a key worker should continue to ensure that families are fully supported throughout the blended learning experience.

Support for learning teachers have set up standalone google classrooms in addition to supporting the class teacher in their google class. The individual classroom has been able to focus on supporting literacy and numeracy development and continue the programme pupils were following. Literacy interventions such as read, write, Ink have continued for pupils with relevant assessments completed by the support for learning teacher. This support should continue to ensure all needs are appropriately met.

Schools should continue to utilise supporting programmes for pupils with ASN such as; Fresh Start, Nessie, Art Therapy, Play Therapy, SEAL and MUMP.

Within secondary schools differentiation should continue to be provided through Support for learning departments in conjunction with Curriculum Principal Teachers and class teachers. Learning Assistants (LAs) have been assigned to support individual pupils with their work. 


Targeted Supports & Transitions
Multi-agency meetings and discussions should be scheduled as soon as possible via virtual forums for those families most in need as regularly as possible. 

Throughout the last two weeks of the academic term secondary guidance staff will join zoom meetings with primary groups to ensure there is a recognisable face for the new S1s upon their return in August. Virtual tours of each school are online and booklets or social stories have been provided for some youngsters where this has been identified as a need.

Specialist Support Services
These specialist services will continue to link with schools for transition activities and then for supporting the recovery curriculum across Midlothian.

Complex Additional Support Needs
Saltersgate School and all Midlothian Enhanced provisions will follow our key principles as outlined within the Midlothian Promise and Blended Learning Guidance to ensure where possible a consistent experience for Midlothian children and young people with additional support needs. Key groups of learners including children of key workers and vulnerable families must be considered when schools create their blended learning model to ensure equity of experience for all. 
Many of the rooms within Saltersgate and the enhanced provisions are smaller than a standard classroom to support the needs of our children and young people, therefore the number of pupils and adults within these rooms is significantly less. This means that the initial offer may be below the aspirational figure of 50% in school learning however we are working hard to ensure an equitable experience for all.

For some settings an increased allocation of time is needed for thorough cleaning due to medical needs. This may mean that the length of day children and young people are in school may be adapted to reflect this. 

The following principles have been developed by the ASN sub group and agreed with all Head Teachers.

Shared Placements – Complex Needs Provisions
· Pupils will only access 1 "placement" in term 1 - either school or their complex needs provision.
· Pupils will only access their local school/classes if they typically spend more than 75% of their weekly time in local school. 
· The lead for meetings will remain with staff in the local mainstream school. 
· A Multiagency Meeting will be planned to discuss planning the return to local school when this is deemed appropriate.


Home-School Blended Learning
· The responsibility for setting and assessment of home learning tasks will be with the local mainstream school in conjunction with provision staff to ensure a continued joint approach.  

Shared Placements - Saltersgate 
· There will be no shared placements taking place for pupils at Saltersgate. 

Community Link Team (at Saltersgate) will investigate options for pupils to access local community.

Learner Groupings
Children and young people will return to school in smaller numbers for limited periods of time to ensure adherence to social distancing measures. Schools should take account of the following in their planning:
· The physical capacity of the building 
· Key workers and vulnerable children must be prioritised
· Minimise contact between children and ensure as far as possible that the same groups of children remain together in primary schools. This is not possible in secondary settings due to the range of subjects they experience.
· Sibling groups within but not across sectors
· Transport
· Range of needs to ensure appropriate planning and additional support
· Lead professionals and parents/carers should be involved in the planning for return to school of children with complex additional support needs
· Children shielding should not return to school until health advice dictates that this is possible
· Schools may wish to consider more compositing within the school to maximise use of appropriate staff and their availability.
In ELC all settings opening in phase 3 will establish cohorts of children in ‘bubble groups’ who will work together consistently throughout sessions. These cohorts of up to 8 children will work with the same staff members as much as possible, throughout the session during both indoor and outdoor learning and play. Membership of the cohort should not change.





Organisation and Structure of the School Day
This will reflect the multiple pupil groups in operation, timetabling restrictions and rotations of learners required during the school day. A staggered start and end to the school day may be required to support social distancing rules.
Timetabling within secondary schools should, where possible minimise the need to move around the school. Where possible, staff should move rather than children and young people.
Schools should consider what activities can be delivered outdoors.
There should be no school assemblies unless these are delivered remotely.
Break times should be staggered so children are not moving around the school at the same time.
Cleaning will be carried out during the school day in accordance with COVID-19 – guidance for non-healthcare settings. Desk surfaces, chairs, doors, light switches, banisters, sinks and toilets will all be cleaned more regularly. There should be routine cleaning and disinfection of frequently touched objects and surfaces (e.g. telephones, keyboards, door handles, desks and tables). In secondary schools, young people will clean with wipes provided the surfaces they have used, before moving to another location.
Each setting will be cleaned every night/ morning or when pupil “sessions” change, in preparation for a new group of pupils being present the next day/session.
Where possible, work-stations should be allocated consistently to the same staff and children rather than having spaces that are shared. 
Careful consideration will be given to the cleaning regime for sensory rooms and soft play areas, to ensure safe use. Surfaces in dining halls should be wiped down and disinfected in between each sitting.

Arrival at and Leaving School / Visitors in School
Protocols will be required due to the number of entrances requiring to be used by children and young people as well as parents and carers. Plans should be clearly communicated and signage applied to support the protocol and social distancing rules.
Schools should inform parents and carers that only one parent/carer should enter the school playground with their child to minimise the number of adults in in the vicinity of the school. 
The following should be considered by schools for their agreed protocols:
· Contact between children, parents and carers with other families should be minimised
· Parents and carers should be encouraged not to gather in playgrounds or at entrances to schools
· Pick up and drop off points should be communicated clearly to parents and carers (children should be met on arrival and escorted through the building)
· Handwashing/ sanitising should be available to everyone entering and leaving a building
· Different buildings and local contexts will require different arrangements for staggered entry and exit
· There should be no visiting staff in schools except Visiting Specialists and supply staff and professionals from Midlothian, including colleagues from Children’s Services. They should follow the same hygiene protocols as other staff. Foyers should have clear guidance for any such visitors. If possible, the exit for visitors should be separate to the entrance.
· Schools should already be in discussion with services with whom we have a Service Level Agreement, for example Play Therapy, Speech and Language Therapy, Visual Impairment Service to ensure continued support while adhering to public health guidance
· Any other visitors should use Zoom/ Teams to communicate with schools

Movement Around the School Building
Careful timetabling should be used to minimise movement around the school building. A one-way system should be used where possible. If classrooms have doors to the outside of the school, these should be used for entry and exit, with appropriate risk assessment of security.
Bells should be switched off to allow for staggered movement at changeover times eg break and lunchtimes and movement between classes in secondary schools.
Toilet areas should be carefully controlled to ensure that they do not ever become crowded and that they remain clean.
Fire Action Plans should be reviewed to ensure muster points and exit points allow for physical distancing where possible.
All changes to movement around the school, including entrance and exit arrangements need to be clearly communicated to staff, children and young people and parents and carers. Schools should consider how they will support staff and children to orientate themselves to the revised layouts and circulation patterns described above. The following approaches should be considered: 
 A map could be displayed in the educational setting detailing entry/exit points and new circulation patterns, for use by pupils, staff and parents 
 Clear signage and colour coding on walls and floors could be implemented prior to return to help with wayfinding, along with taping off of specific areas 
 Appropriate visuals will be particularly important for younger children and for some children with additional support needs. These will need to be clear and child friendly to enable them to be understood by as many children as possible. These could include signs in braille (with appropriate arrangements made for hygiene) or signs that display meaningful symbols. Any signage that involves direct interaction from pupils will need to be cleaned regularly and further methods of communication should also be considered 

Classroom/ Other Rooms Layout and Organisation
The layout for furniture in classrooms and other areas needs to take account of the 2m squared rule. Tape has been provided to every setting to allow every second desk to be taped over. Extra chairs should be removed. Other factors that will need to be considered include those involving children and young people who require specialist equipment and furniture. This may limit the number of people that can use a classroom space. The following should also be considered:
· For younger children who may find the 2m rule challenging, zones should be considered to support them to maintain physical distancing
· Children should sit at the same desk on the 2 consecutive days they are in school, exception is in secondary settings where schools will minimise movement but make available specialist teaching areas as well as base classroom provision
· In line with the agreed cleaning regime, cleaning should take place after movement of classes
· Physical distancing should also apply to all other spaces eg staffroom, resource area, school office
· In staff areas, staff should use their own mugs, cutlery etc and should wash them straight after use. Dishes should not be left lying in sinks and on worktops, or in classrooms.
· Rooms should be well-ventilated where possible
· Doors, except fire doors, should be propped open where possible to minimise touching of door handles and bottlenecks of pupils

Use of Outdoor Spaces
In order to maximise the use of space, and to enrich the learning experiences delivered, use should be made of outdoor spaces as often as possible. Scientific evidence suggests that outdoor environments can limit spread of the virus and can facilitate social distancing more easily. 

Breaks and Lunchtimes
During break times, it is essential that social distancing rules continue. The following should be considered: 
· Use outdoors for breaks as often as possible
· Lunchtimes should be limited to a maximum of 30 minutes where possible
· Packed lunches will be eaten in classrooms

Equipment and Resources
ALL unnecessary resources should be removed from classroom areas to facilitate thorough cleaning. Teacher should try to ensure as far as possible that resources are only used by one child, and are cleaned before being used by anyone else. The following should be considered:
· Limit resources being taken home and brought to school 
· Practical activities can still take place as long as equipment is cleaned thoroughly between different groups of users
· There should be no soft furnishings/ toys in classrooms or anything that is difficult to clean
· Sensory rooms and soft play areas must be thoroughly cleaned after each use
· Only easily cleaned play equipment can be used and play dough etc should not be used

Transport and Travel
Local arrangements and advice to staff, parents, carers and pupils for travelling to and from their school will be consistent with the latest national guidance. Schools are liaising directly with the council’s transport team to inform their individual local planning needs. Parents are being surveyed to assess their ability to drive their children to schools to minimise disruption cause by limited numbers being allowed on buses due to social distancing.
Schools will:
· encourage pupils and parents/carers to follow physical distancing when travelling to and from school and to wash or sanitise hands before and after travelling
· encourage children and young people to walk or cycle to school where possible
· minimise the number of staff and pupils travelling at peak times, for example through staggering start and finish times 
· ensure understanding is shown to parents/carers and children who may be delayed in getting to school due to transport issues
· respond to the survey results and incorporate these into their plans 
· consider measures such as “park and stride” to minimise activity around school gates
The latest National guidance will always be followed with regards to use of school/public transport and travel arrangements.

2. Health, Wellbeing and Safety
Health
This guidance supports risk assessments and detailed planning at school level for reopening schools. The safety of our staff, children and young people is of paramount importance and should never be compromised. Templates for risk assessments and staff planning have been issued, along with relevant guidance notes and communications.
In cases of a child or member of staff taking ill during the school day, the guidance in COVID-19 Guidance for Non-Healthcare Settings should be followed. 
There is a clear procedure for dealing with a child or member of staff who becomes unwell in a childcare or education setting. Every setting has at least one isolation room.
If anyone in a childcare or education setting becomes unwell with a new, continuous cough or a high temperature, or has a loss of taste or smell, they must be sent home and advised to follow the HPS non-healthcare settings guidance:
· If a child is awaiting collection, they should be moved, if possible, to a room where they can be isolated behind a closed door, depending on the age of the child and with appropriate adult supervision if required. Ideally, a window should be open for ventilation. If isolation is not possible, move them to an area where they are at least 2 metres away from anyone else.
· If they need to go to the bathroom while waiting to be collected, they should use a separate bathroom if possible. The bathroom should be cleaned and disinfected using standard cleaning products before being used by anyone else.
· PPE should be worn by staff caring for the child while they await collection if a distance of 2 metres cannot be maintained (such as for a very young child or a child with complex needs).
· In an emergency, do not hesitate to call 999 if they are seriously ill or their life is at risk.
· Schools should adhere to the Test and Protect Guidance. 
· Once a possible case has left the premises, the immediate area occupied by the individual, e.g. desk space, should be cleaned with detergent and disinfectant. This should include any potentially contaminated high contact areas such as door handles, telephones and grab-rails. Once this process has been completed, the area can be put back into use.
· Any public areas where a symptomatic individual has only passed through (spent minimal time in), e.g. corridors, and which are not visibly contaminated with any body fluids, do not need to be further decontaminated beyond routine cleaning processes.

Scottish Government guidance advises on requirements to protect and shield certain groups of adults and children. Schools will continue to follow this guidance during the reopening of schools phases and recognise the impact this may have on attendance at school. Proposals for changes to SEEMIS attendance codes are here, and will be confirmed as soon as possible:


Children and Staff who are Clinically Vulnerable
All schools should follow the latest guidance for staff and children who have health conditions or who are pregnant. Those who are living with people with health conditions or who are pregnant must also be considered. The staff survey has identified those who are in these groups and guidance has been issued with the associated procedures for support.
Clinically vulnerable individuals should not return to work voluntarily without advice being sought from occupational health and Schools Group Managers. A person-centred risk assessment will be required in this instance.
Parents and carers of children who are clinically vulnerable should ensure that they take responsibility for following National guidance in relation to their child’s health conditions.

Children and Staff Living with a Clinically Vulnerable Person
Children living in these circumstances can attend their education setting unless the person is clinically extremely vulnerable.

Children and Staff who are Shielding
Shielding is different to being clinically vulnerable. Adults and children who are shielding are extremely clinically vulnerable and require more robust measures to keep them safe. 
The most up to date guidance on underlying health conditions that require shielding can be found on the NHS Inform website under Shielding.
https://www.nhsinform.scot/illnesses-and-conditions/infections-and-poisoning/coronavirus-covid-19/coronavirus-covid-19-shielding



Children and Staff who are Living with Someone who is Shielding
People living in these circumstances should only attend the education setting if they are able to stringently adhere to social distancing measures. A person-centred risk assessment will be required.



Wellbeing
We are taking a positive and solution-focused approach to supporting the mental health of children and young people, recognising that this is a time of emotional challenge for many. The underlying principles for promoting the Health and Wellbeing of staff and pupils on return to schools are Resilience and Nurture. A multi-agency Health and Wellbeing (Young People) Strategy Group has created a range of practical resources for school staff on a new Health and Wellbeing Portal on GLOW. Some of these documents are shared here;
 




A Health and Wellbeing Survey has been sent out to all parents/carers and pupils in the secondary sector to gather information on how families have managed the challenges of digital learning during lockdown. At the start of the new session, this survey will be extended to include primary schools as well as secondary so that we can understand how well children and young people and their parents/carers are adapting to the return to school.
A range of other resources and actions have been taken to support our young people, their families and school staff, with plans focussing on COVID 19 specific issues such as bereavement and loss. 
The Educational Psychology Service continues to support allocated children and young people and has extended support to those not already known to the service through a weekly telephone Helpline. 


Further support from Children’s Services through a Listening Line for children, young people and their parents is provided on a daily basis.


Resources for parents, carers and professionals are also available on the Educational Psychology Service website https://mideps.edublogs.org

Safety
Social Distancing
As per national guidance, children and young people should maintain a 2 metre distance in indoor and outdoor environments. We will continue to be guided by national guidance in this regard. 
It is recognised that social distancing can be difficult to maintain at all times in a school environment, and particularly when working with younger children. Schools may wish to consider using smaller groupings in circumstances where social distancing will pose particular challenges.
This guidance also applies to other spaces within schools such as staff rooms, kitchens and facilities areas. Risk assessment should reflect appropriate use of these spaces.
Social distancing will be considered in all relevant areas of our schools, including classrooms, indoor and outdoor spaces, and those not used for learning and teaching, e.g. cloakrooms, entrance halls, staff rooms, kitchens and janitorial areas. These areas have all been risk assessed.
The implementation of social distancing will look different across the various ages and stages of learning. For instance, how social distancing is implemented for very young children, for children with complex needs or disabilities and for pupils in the senior phase will be different but reflect their needs and stage.
We recognise that this is an anxious time for pupils and staff. The education service and schools will ensure that the right support is in place to meet the physical and emotional needs of children and staff, and that school staff are aware of the most up to date Covid-19 information on the NHS Inform website. Our Recovery Curriculum will provide support to our pupils in in-school as well as in-home learning activities.
For children and young people with the most complex additional support needs, schools will involve lead professionals and parents to decide how best to meet their needs whilst adhering to national guidance.
All schools will implement social distancing measures with a view to being able to ease these as soon as it is safe to do so, to ensure the maximum benefit from in-setting learning is gained as early as possible.

Safeguarding 
New stresses arising from Early Learning and Childcare, school and business closures, family confinement and isolation alongside physical and psychological health impacts, could be a trigger for abuse and neglect. School staff must be alert to signs that individuals or groups have been and/or are continuing to use the pandemic as an opportunity for criminal or sexual exploitation of children.  
This is occurring at a time when children and families will be less visible to a range of professionals who are normally engaged with them and when services and practitioners working with children are under acute pressure. We must be vigilant that:

· Some children could be at risk of harm and neglect, where that would not otherwise have been the case. 
· Children may be exposed to more risks online. 
· Further, instances of domestic abuse and coercive control may increase in frequency.   High stress home environments can and does increase the likelihood of domestic abuse.
· Instances of Violence Against Women and Girls (VAWG) could go undetected/unreported for many months and years.
· Evidence from other epidemics and disasters suggest that the risk of harm to women and children experiencing or recovering from domestic abuse and other forms of gender based violence such as rape and sexual assault, commercial sexual exploitation (CSE), trafficking, forced marriage and female genital mutilation (FGM) will continue to increase post-disaster.  

Agencies and practitioners working with children and families will maintain and develop their awareness of the dynamics of coercive control, ensure that they prioritise the needs of the non-offending parent and her children and continue to apply the approaches outlined in ‘Equally Safe: Scotland's strategy to eradicate violence against women and the Safe and Together model and principles to ensure the protection of women and their children.   
Child Protection and the Safeguarding of Children and Young People continues to require good professional judgement, based on assessment and evidence, informed by the perspectives of the team around the child, including the child and family.  Any streamlining of processes to take account of current challenges need to ensure actions to protect children are not compromised.  The protection of children will continue to be prioritised during this period. 
An updated training programme has been sent to all schools to deliver to their staff on one of the August in-service days.

Handwashing and Hygiene Practices
Scottish Government guidance for non-healthcare setting should be used.
Schools must continue to reinforce to all building users that handwashing practice is of utmost importance and as many opportunities to do so should be facilitated. 
· Handwashing/ sanitising should take place on entering and leaving the building
· Wash hands for 20 seconds and dry thoroughly
· Where classroom and other areas do not have sinks available for handwashing, sanitiser should be made available
· Surfaces should be as clear as possible, with no clutter lying around so that surfaces can be thoroughly cleaned
· The surface of electronic devices (keyboard, display, touchscreen, mouse and exterior) should be cleaned with isopropyl alcohol solution, ensuring never to spray cleaner directly on an item to avoid damage to internal components


Risk Assessment and PPE
There will be areas and activities in schools not covered by the generic risk assessment. Schools should ensure that these are revisited often and updated as necessary. The risk assessment should include the use of PPE:
· All staff viewed the PPE Safe Use video in week beginning 15 June- any staff absent that week, or new staff starting next session should view the video as soon as possible
· There will be some circumstances in which 2m social distance cannot be maintained and PPE will be required- schools should include specific circumstances in their risk assessments
· A link to the latest national guidance on the use of PPE is included in Appendix 1 of this document
· Rachel Tulloch is the contact for the ordering of PPE rachel.tulloch@midlothian.gov.uk 
Risk assessments should be in place for children and young people with more complex needs, including those with social, emotional and behavioural needs. These should be updated for the return to school, to reflect staffing, hygiene, PPE requirements and environment.

Face Coverings
Handwashing, respiratory control and physical distancing remain the most important means of infection control in schools. 
School staff and children and young people should only wear face coverings in line with national guidance, ie on public transport or for particular health conditions.

Test, Trace, Isolate and Support (Test and Protect)
School staff should be familiar with the Test and Protect Strategy which can be found in Appendix 1 of this document.
There will not be a requirement in Midlothian to take children and young people’s or staff temperatures on entry to our buildings. 
If anyone in a school shows symptoms, isolation procedures in line with the latest health guidance should be followed. 
Staff and children who exhibit symptoms of COVID-19 should stay at home, self-isolate and contact the NHS for advice on testing. Those who do not test positive for COVID-19 should continue to self-isolate for 7 days and their close contacts, identified through contact tracing will be asked to self-isolate for 14 days. 
Schools should contact the local health protection team and their Schools Group Manager if they have two or more cases or an increased rate of background illness.
Registers should be kept up to date and should indicate where absences are due to confirmed or possible cases of COVID-19.

Intimate and Personal Care
Some children and young people may require intimate care, including some personal care relating to medical procedures and assisted feeding. Such circumstances need to be risk-assessed and staff will need to increase their level of self-protection. Health advice should be sought from the multiagency group around the individuals concerned. The risk assessment will detail the level of PPE required. 
Disposable gloves should be available for all staff for the spillage of blood and other body fluids, and for disposing of dressing or equipment. There should be a clear procedure for the washing of clothes, towels etc, and of equipment such as wheelchairs and hoists.
Handwashing remains of paramount importance in the above circumstances.

3. Staffing
Head Teachers haves submitted their staffing plans to their Schools Group Manager to assist in the distribution of staff across schools to maintain appropriate levels of in-school and in-home learning. 
Additional staffing, circa 34.9FTE has been procured to support the blended model and the reopening of schools.
Staff who require childcare make up a large group who have said there are factors preventing them from returning to work. National guidance in this regard is anticipated and will be sent to Head Teachers as soon as possible.
Individual schools will plan for how in-home and in-school learning will be managed by their staff.
As agreed at the MNCT, working time agreements should remain the same as last session, until further guidance is received and reviewed at an appropriate point in partnership with professional organisations.
Head Teachers will have in place contingency plans to ensure that the absence of any teacher does not prevent in-home or in-school learning from being delivered. Any significant issue in this regard should be discussed with their Schools Group Manager.
The Employee Assistance Programme is still available to support any member of staff who requires support. Staff should contact 0800 243 458 or email assistance@workplaceoptions.com

4. Communication
During the reopening of schools, communication with all stakeholders is of paramount importance to minimise the anxiety that may arise on the reopening of schools and caused by the very different environment learners are returning to.
The central education team will continue to communicate regularly with parents and carers to ensure that consistent plans and expectations are expressed. Schools should follow this up with communications to their own school community about their local arrangements and this communication should be available in a range of ways ie letter, website, app.
Engagement with Chairs of Parent Councils will continue in phase 3, following two engagement sessions in June, to ensure that they are kept up to date with latest policy and guidance. 
Consideration should be given to methods of communication with children and young people to ensure their concerns are heard and that appropriate action is taken. The Recovery Curriculum sets out guidance on how this could be done.
Parents and Carers may be worried about sending their children back to school, or their safety while they are there, so clear and supportive communication is required. 
National information from the following organisations will be useful:


· Parent Club
https://www.parentclub.scot/

· National Parent Forum Scotland
https://www.npfs.org.uk/

· Parentzone
https://www.parentzone.me/

· Education Scotland’s Scotland Learns
https://education.gov.scot/improvement/scotland-learns/



















Appendix 1
Key Guidance
Coronavirus Act 2020:
http://www.legislation.gov.uk/ukpga/2020/7/schedule/16/part/2/enacted

Scottish Government Coronavirus (COVID-19); Framework for Decision Making
https://www.gov.scot/publications/coronavirus-covid-19-framework-decision-making-further-information/

[bookmark: _GoBack]Health Protection Scotland COVID-19 Workforce Education Information and Resources
https://www.hps.scot.nhs.uk/a-to-z-of-topics/covid-19/workforce-educational-resources/

Health and Safety Executive
https://www.hse.gov.uk/news/coronavirus.htm

National Transport Guidance Portal
https://www.transport.gov.scot/coronavirus-covid-19/

Outdoor Learning Directory
https://outdoorlearningdirectory.com/

Physical Distancing in Education and Childcare Settings
https://www.gov.scot/publications/coronavirus-covid-19-physical-distancing-in-education-and-childcare-settings/pages/hygiene-measures-including-ppe/

The Correct Order for Donning and Doffing PPE
https://www.hps.scot.nhs.uk/web-resources-container/covid-19-the-correct-order-for-donning-doffing-and-disposal-of-personal-protective-equipment-ppe-for-healthcare-workers-hcws-in-a-primary-care-setting/

COVID-19 Guidance for Non-Healthcare Settings
https://hpspubsrepo.blob.core.windows.net/hps-website/nss/2973/documents/1_covid-19-guidance-for-non-healthcare-settings.pdf

Test, Trace, Isolate and Support Strategy
https://www.gov.scot/publications/coronavirus-covid-19-test-trace-isolate-support/
Appendix 2
Midlothian’s Route Map through and out of the crisis 



 	

Appendix 3
ADES – Audit Tool to support planning for reopening schools (attached)
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Returning to Early Learning and Childcare

| am sure you will have read and digested the guidance issued by SG on Monday.

Guidance from Scottish Government https://www.gov.scot/publications/coronavirus-covid-19-phase-3-guidance-on-reopening-early-learning-
and-childcare-services/

We have some pointers below that may be of help.
In relation to children returning to ELC — you should get information about your returners by tomorrow.
We also aim to send you the confirmed staffing, and your list of returners and new starts with recommended number of ‘bubble groups’.

This may mean some tweaking if staff have started setting up and apologies for that but we are working hard to get guidance to you as we get
it from SG.

By Friday parents will receive confirmation of their 600 hour places. The offer will be Mon/Tues 9-3.30pm or Wed/Thurs 9 —3.30pm and alt Fri
9-11.50am but you can amend to fit your school timings if you want a better fit.

We will then leave you to allocate who gets Mon/Tues and Wed/Thurs to fit your sibling groups if possible.

Reconnection

You may want to do a virtual tour/reconnection with your returners in August. To allow this to happen the following should be
a guide;

Returners w/b 17t August

It would make sense to have allocate returning children to bubble groups leaving spaces for new starts to join this bubble group eg 5/6
returners with space for 2/3 new starts to join them on the same day.

Midlothian Early Years Team —June 2020
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New starts w/b 315t August — adding these children as you go through September to existing bubble groups to avoid having a bubble group of
all new starts. Any new starts joining a bubble group should start on the same day to form this new bubble group.

Induction for these children can be done in late August again through virtual tours or garden visits with parents to allow connections to be
made. Activities could be shared to be done at home until the children join you, being mindful that we do not want to rush settling but that
children have been at home for some time.

Bubble/Cohort Groups

The EY team have also provided guidance to support setting up appropriate experiences inside and out. All of this information can be found on
the App. The team are also available to answer any questions you may have. Remember the environment within the setting needs to be clear
and easily cleaned so take this opportunity to de-clutter and focus on the core provision for the children.

We are working in bubbles of a maximum of 8 children. These will be led by two members of staff. Consider the makeup of the staff team —
within each group, this could be experienced with less experienced members. When you are planning which children are in each bubble group,
think about the level of need in each group, friendships groups and common interests. The bubble groups will stay together both inside and
out. Young children are not expected to physically distance from each other and the bubble leaders would not physically distance from their
children. The important thing is adults are the ones who must physically distance from each other.
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We would advise you to set up a basic core provision for each of your bubble groups that can be layered up. We suggest you could offer each
bubble the following experiences:

e  Sensory experiences — sand, water, shaving foam
e  Drawing experiences — pens, paper, chalks etc

e  Painting —table top

e  Small world

e  Construction

e  Books

Suitable equipment for storage and suggestions of how resources can be organised:

e |dentify the number of areas of provision which can be reasonably provided for each group or ‘bubble’. Rearrange the provision and
furniture to accommodate these areas ensuring there is enough space for children to move around and to encourage social distancing,
and to purposefully interact with the resources and equipment.

e Use plastic containers or baskets which can be used to store resources and will be easy to clean —ice cream containers, yoghurt pots,
plastic fresh fruit trays (these are good as they have holes to make washing and drying easier and can be thrown away and replenished
as necessary) or commercial plastic boxes /baskets.

e Reduce the amount of resources accessible in each area of provision.

e Reduce the number of resources in storage boxes, but maintaining a choice of resources to support independence and self- selection.

e Use PE mats to create play spaces on the floor instead of carpet or rugs.

e Plastic pencil cases/yoghurt pots with children’s names on for their own pencils /crayons, etc.

e Provide a tray for each child to put their water bottle (to stay in school) cup, lunch, etc. and anything they use during the session.

e Tuff trays are useful to provide exciting activities /resources on the floor or table and can be easily moved
and cleaned.
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()
O Allocate six

returners w/b 18t

O August
o o ()

We advised you to allocate places in your bubbles as such:

Bubble 1 — allocated up to 6 places of returners, keep 2 places for new starts

Bubble 2 — as above

Bubble 3 — as above

Continue filling your bubbles with returners until you have reached your maximum number of bubbles. Settle the children into their bubble
groups, establishing clear routines and guidance. Then allocate the final two places with new children, this will give you a mixed group to work
with. Asthe bubble groups are such small numbers, there will be a great opportunity for quality interactions and learning opportunities.
Continue to observe the children and plan learning experiences based on these observations. Learning profiles should be kept for each child as
previously.

e O

Things to consider:

O

Allocate the final ° Drop off at identified places, children to be met by their key worker and taken to their bubble area.
O two bubble places Could this be done in an identified place in or outside the building?
= Lunch and snack times — could this be offered within the play spaces, delivered on a trolley for

each bubble group?

O to new starts O
()

° Toileting children, how as a staff team will you manage this?

° Creating staff scripts around explaining the changes, this would allow for consistency.

° Discuss and agree with your staff team protocols for comforting children and working with parents
e Plan a routine to use the outside space, could some bubble groups use the outside space, this could be rotated.
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Bubble Box
Some settings are considering creating a bubble box which can be used by staff as they work during the day. This would ensure everything which a bubble
group and leader would need over the course of a day would be kept together and in one place. Suggested contents could be:

- Clipboard with register (and emergency contact details- to be stored securely each night)
- Carbon copy book for incidents and accidents

- Blueroll

- Anti-bacterial spray

- Tissues

- Bin bags

- Hand sanitiser (one each)

- Small first aid kit

- Disposable Ice packs

- Gloves (for dealing with accidents)

- Planning sheets

- Observations sheets

- Copy of children’s risk assessments

- Individual notebook & pens for each member of staff in bubble
- Outdoor bag with resources/risk assessment (separate list)

- Staffs own water bottle

- Boxfor comforters

Please discuss with with your staff team as create your own bespoke bubble box ensuring you have everything you may need.
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Cleaning and Environmental health — much of this is covered in the FAQ documents:

Environmental Health

e Increase ventilation as much as possible by opening windows and doors. Do not prop open fire doors and do not use fans to circulate
air.

e Ensure pest proofing is in place in food preparation areas (fly screens etc).

e Food should be prepared by one member of staff and delivered to bubbles.

Cleaning & hygiene

¢ Continue to maintain strict hygiene practice.

e Toilets should be cleaned after use.

e Cleaning records should be kept up to date.

e Resources in bubble space to be cleaned after each session.

e Hand washing should be carried out after being outside, after the toilet, before and after eating, after sneezing, coughing and wiping
nose (and for staff when supporting children with these activities).

¢ Hand washing to follow NHS guidance, children should be supported with this.

e PPE should be worn for nappy changing and food preparation as per usual (gloves and aprons). It is not necessary to wear face
coverings or masks.

o Staff should be aware of risk assessments and updated policies and procedures and be following these to ensure safety of all.
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Spaces, Experiences and Quality Interactions — Recovery Planning

This document has been created to of fer practical support for Early Years Practitioners within Midlothian Council, with the
delivery of high guality learning experiences for children following the Covid-19 pandemic, Recommendations are based on
the core principles of Realising the Ambition which keeps the needs of every child very much at the centre, Within the
guidance we focus on how you can continue to deliver a play based pedagogy and nurturing supportive relationships. We have
related this to Realising the Ambition in terms of the spaces, experiences and interactions that you of fer, whilst taking inte
account the recent requirements from Care Inspectorate and guidance from the Scottish Government strategic framework
outlined below:

* enhanced hygiene and cleaning practices
caring for children in small groups - Bubbles
minimising contact between those groups - Bubbles
maximising use of outdoor spaces

physical distancing between adults in the setting, including pEIFEHTSJ"Eﬂr‘EF5| at drop-off and pick-up times

Excellence and Equity During the COVID 19 Fandemic-A Strategic Framework for Reopening Schools, Early Learning and Childeare- Fage 18
(May 2020) Scottizh Government

Every setting is different and any suggestions made will need to be adapted to suit your particular context, You con use the
guidance as a tool to support staff team reflection and discussion, It will hopefully help you to find a new approach that

works for you and your children, in keeping with your own Vision Values and Aims at this challenging time. Loaking at your
previous good practice and knowledge of child development will be a good sfarting point,






IIn terms of planning for your "new” Spaces there ore a number of things you will need to consider. By streamlining your

resources, it will moke cleaning and safety more manageable. Establishing routines, procedures and risk assessments that all
staff are happy with, will allow everyone to feel comfortable and free to be with the children in a relaxed manner.

E=tablishing a system that allows children to play happily in small grovps or "Bubbles® is a medel that has been tried out in
other countries. We have outlined some pozsible ways to adopt this approach to suit your setting.

Make as much use of the outdeor space as possible as we know that this is @ safer approach. This guidance is for both the
indoor and outdoor space, we cannot recommend highly enough that you use your outdoor areas as much as possible. If you are
unable to offer certain resources indoors, use resocurces outdoors to crecte a balance.

By being creative with certain materials, you will be able to make those cosy nurturing spaces and by carefully selecting key
resources you will enable children to continue their learning. This will free you up to focus on thode quality Interactions, just
as you did previously.

Your interactions will be key. Allowing yourselves time and space to get to know the children, observing what they need, which
children need mare nurturing and those who need more challenge. This will allow you to observe what children are interested in
and what they will need next, which has always been important, but now more than ever. Children will need space to play, talk,
be listened to and time to interact with you and their friends, to help them to moke sense of their current world. You are the
main resource and your interactions will be key.

The Experiences you provide will come from both your resources and your interactions and these need to be planned for.

The following suggestions thaot we have made are in line with current guidance and recommendations, but given that
things are changing very guickly at the moment, we would advise you to keep checking the Scottish Government and CT
websites to ensure that you have the most up to date information,

Thiz document will be live on the Midlothian App, where we will do our best to update as much as possible.
Care Inspectorate Website - https.//www.careinspectorate.com/  5cottish Government Website: https://www gov.scot/
hidlzthian App- App Store — downlosd Scot Ed






What will my Early Learning and Childcare setting look like?
Here are some possible options..

/':Eﬁl principles

Spaces nead ta be flexible - we need ta be ready to adapt according to the nzuds,":han,ging imterests of the children

instead, ta develop the same skills
Inwalve the children in creating the areas together
Creabé nurturing cosy spaces for children

Adult interactions are key

S

The l=arning behind the resources is mare important than the resources themsehves, If certain resources cannot be affered, consider what cauld be offered

Adults will be working with a smaller group, sa will have time and space ta interact with the children, looking after them and keeping them safe

Children will need access to role play/small world resaurees and mark making every day & this & an impartant way to allow them ta express themsehes

= A

Children would be divided into groups or "Bubbles™ with each group being allacated a different area of the playroom which
wiuld become their ‘Special Space’. Whilst there will be some static furniture in each area, staff will need to be creative in thair
approach ta ensure the pravision is rich. Children as far as possible will be with the same consistent staff, whio should ensure the
quality of the provision of their area. Children and adults would wark tagether ta create their space, praviding opportunities far
experimenting, imaginative and creative play. The key to the success of this model will be having a smaller selection of carafully
selected rasources with adults wha interact imaginatively. it wauld be up to that key warker to énsure that any expariances that

cannot be offered indaors within the space could be provided autdoors instead.

It is escential that staff have an extensive clear out of the nursery, to engure that tops of surfaces are clear, s they can be aasily

J
o

Staff should take considerable tima

to salect small groups of children,
to create their ‘special bubble’.
Friendship groups should be
supported to ensure thit children
ferl safe and kappy in their return
to the early years setting. Staff will
know the children well and
dEcussians tagether as & staff team

ileaned.

\¥ J

will support decisions.

N %






flf recycled resources such as paper, cardboard etc.\

come from outwith the nursery, they should be left
for 72 hours and then they can then be used freely.

“Bubble” for a period of time. Once finished with
these books, they should be boxed, sealed, dated
and kept for 72hours before another group of

Select a box of books for children to use within their

K children can enjoy them. /

Construction

Children can play with Lego and
other construction sets with
props such as small world
people, cars and trains. These
can be thoroughly cleaned in the
dishwasher at the end of the
session. Having a selection of
blocks which can be wiped after
use, alongside loose parts will
provide a range of possibilities
for creativity and problem

Story corner

Each group will have its own
special box of books which
children can choose from at any
time. Make the area cosy by
adding fleecy blankets for
individual children, cushions and
some cuddly toys / puppets,
which can go in the washing
machine between sessions. Staff
will make sure books are wiped

What can | play with?

It is important to provide a form of house corner,
small world and mark making resources within
the play space, providing children with
opportunities to express themselves and help
them to make sense of their current world

Playdough

Children can have
playdough to use within
their bubbles. A selection
of tools and natural
resources should be
available for children to
play with.

KYou can use resources as long as they can\
be put in the dish washer or washing
machine at the end of each session
between groups. Wooden blocks, pens,
pencils etc. should be wiped with
antibacterial product.

\_ )

Numeracy

Loose parts, shells, stones,
buttons, counters can be used
for counting. Plastic numbers can
be used to order, count and
represent quantities. Games and
puzzles should be chosen to
meet the needs and interests of
the group and wiped after use.






Mark Making

Children can have their own special
named bag/box of resources with
pens, pencils and a glue stick.
Alternatively, a small selection of
pens, pencils and crayons can be
available as long as they are only
shared within the Bubble and wiped
after use either at the end of a
session or as required. A selection of
different sized paper, envelopes etc.
should be available and replenished
throughout the session.

Sand and Water

Children can play in the sand and water
trays within their Bubbles. But cleaned
and sand changed before another Bubble
can use it. Alternatively they can have
their own individual trays, depending on
the resources available.
Different shaped jugs, containers of
different sizes, plastic spades, scoops,
and boats can be added and washed
after use.

What can | play with?

“I need spaces where | can relax, feel safe, happy,
content and cosy and which give me a sense of

care and wellbeing” RTA

“I continue to need both open spaces to move
freely and small spaces to feel calm and cosy” RTA

Models

Children’s models,
drawings, paintings and
creations can be
displayed, photos taken
and possibly emailed
home.

Creative Area

Resources including scissors
and paintbrushes can be
shared if cleaned between

Bubbles. Recycled resources
for junk modelling can be

used if left for 72 hours. Have
a display area for children’s

creations.

Home Corner

It can have real furniture or it might be a
house made from cardboard boxes with
some props including kitchen pots,
utensils, plates, cups etc. Some scarfs,
different materials, plastic pegs can be
available for dressing up. Children can
create and act out their own stories
using a selection of open ended props
like sticks for wands. They can turn the
area into a shop or castle using the props
and make signs, coins etc.






Q. Can | do different \\

activities in small groups?

Yes. Within bubbles children
can enjoy physical activities e.g.
Yoga to support their motor
and co-ordination development
outside and inside. Focus
groups for specific children is
fing, as long as it is within theip

bubble. [

N

e

Q. Can | enjoy story time
with my friends?
Yes. Within their bubbles,
children will have dsily

opportunitias to listen and
participate in story time. Use
props which are easy to clean to
enhance the understanding of

the story*

Experiences

“In all my experiences notice and encourage my
schematic pioy | use through the process of my
repeated actions | am learning about the world and
how things work™ RTA

*Books —during this time it is
important that you offer
books which can help children
understand their feelings,
emotions and thoughts. We
have selected a number of
appropriate books to support
children, please see Appendix
1

Q. Can | sing with my
friends?

Yes. Singing time should be
offered to children in their
bubbles. If 3 music, drama

area is difficult to set up, have

a box of instruments which ae
easily cleaned for children to

use. Add in laminated nursery






Q. Can | brush my teeth?

At this current time the advice is
not to have tooth brushingin a
group, but it can be done
individually. However, if it is not
possible, you can talk to the
children about the importance of
brushing their teeth in the

Q. What will be the morning and evening.

routine of my day?

Having a visual timetable for -~
mildgren will support their Expe rl e n Ces
understanding of the day,
which could help them to
settle back into/into their
early years setting.

“I need support and regssurance to cope with
changes to my usual routine, for exomple if  am
separated from familiar people or if I move to a

different space. Help me learn to feel secure and to
regulaote my emotions through your empathic
monner” (RTA)

ero l’_’) ,"(j~ ]

S No. It is currently advised
that children do not bake. We

will let you know when this
advice changes.

Q. Can | bake?

Q. Q. Can | have snack
with my friends?

Yes. Snack will now be
offered in bubbles which can
be outside or inside. Children
will have their snack prepared
and plated for them by one
member of staff.






Q. Can | get comfort?

If a child approaches you for
emotional reassurance, then you can
give them physical comfort, 3 hug.
Children may be experiencng
anxiety, trauma and bereavement,
which may have a significant impact
on their development and they may
be overwhelmed by emotions.
Practitioners should be there to help
children feel safe, secure and
settled.

— . vy
Q. Who will support my
learning?

Responsive planning should be
continued to be used to ensure
each child is at the centre of how
we plan for their interests and
unique development. You may
have individual learning journeys
to support their interests and
progress.

Quality interactions

“Notice how | observe ond respond to your
voice, words and expressions. You help me to
fearn to communicate and find my words by
modelling empathy. | am leaming from you
how to be kind, calm and caring” RTA

Q. Can | learn about
things I’m interested in?

Observing spontaneous play in
a varniety of situations will help
us plan. Practitioners should
observe closely, get to know
children as learners and as
individuals, which will inform
next steps in learning.

Q. Who will look after
me?

The key person will support all
aspects of the children's well-
being, safety, supporting and

nurturing them during the
session. Staff will be
communicating with
parents/carers on a regular basis.






Q. What will |
be learning?

Staff should carefully observe and
plan the learning through play
within the three key arem of the

curricuium- literacy, numaercy,

with haalth and wellbeing being
at the centre. Midiothian

Recovery Curnculum - resilience

-’ and nurture will guide staff in
o & supporting children,

Q. Can | bring a comfort 1oy fe
to Nursery?

Q, Who can | talk

to?
Yes. Children can bring &

Quality interactions
special tay. The key person will

ensure that it stays with the
chiid, until they feel that they
can continue their day without
it. It will be given back at the
end of the session

Practitioners are the key
resource.

—

Q. Will | be able to play with
my friends?
Yas. Chiddesn can play with

othar childeen within their
bubble. Thay will be able to
play close to sach other and
hog, as long as it is within their
bubbile.

Take ume to listen and talk to
children sensitively. Use open
ended questions to support
and extend conversations,
providing opportunities for
children to explore and

express their feelings.






Can we have more than one bubble
outside, is it space dependant?
Would we need to section off areas
for each small group?

Bubble groups should not interact
with each other ar share resources
(unless they are cleaned in between or
left for over 72 hours, bath of which
kill the virus). if you have enough
space, give each bubble group an area

and resources to use.

Are children allowed to mix Can we use our climbing/play

and ph: in larger groups structures and mud kitchens? Do

Sutedes they need to be cleaned, does it
Bubble groups anly waork if they are

completely Balated from one "It s undeniobie thot daily, high guality play Yoiscan usc..- pf‘w structures and mud

another. Mixing large groups of experiences hawe a direct and positive Impoct kitchens within ane bubble group. If
children outside defeats the purpose on children’s physical, cognitive, sackl, Y- au L e (YOI AIE 20 Kb
mental health and emotianal development,* them they must be washed in

of maintaining social bubbles

: RTA between ar left for over 72 hours to
elsewhere, as the virus could : :
‘ : kill the virus, regardless of what they
potentially spread to all the chikdren.
are made of.
Can we use loose parts, tools
etc. or does everything need
to be washed/deaned?

You can use lopse parts, tools and other resources / ’

within a bubble group. If another bubble group vais
are ta use them they must be washed in between
or left for aver 72 hours to Kill the virus. You may

.

choose to pravide fewer lnose parts/resources far
now, to make this easier.






Can we use sand
and/or water
toRether outside?

You can use sand and water outside
within ane bubble group. i another
bubble group is to use It, sand must be
feft for aver 72 hours before this
happens, or fresh sand provided. Each
group could have a separate sand
area/supply. Likewlse water should be
emptied, the vessels cleaned and refilied
with fresh water for the next group.

How can we ensure tools
and resources used outside

Can children share waterproofs or

would all parents be asked to are cleaned thoroughly?
provide?

Waterproofs may be contaminated, so Outdoor Learning Wash tools and resources
children cannot share them unless they tharoughly with warm, soapy
are laundered in between. Some families "It is undeniahle thot daliy, high guolity ploy water and a sponge or cloth, as
are unable to pravide their own, S0 we experiences have a divect and positive Impact you would inside. You can ako

on children’s physical, cogmitive, sockol,
mental health and emotional development,”

must offer waterproofs to children, just leave them to dry in the sun

ensure that they are washed before afterwards, if appropriate, as UV

: RTA
another child wears them. fight has been shown to Kill the
virus.
Do the children need to wash
hands more or less regularly

outside or the same amount?

Aim to wash children’s hands with
similar regularity as you would
indaars, as frequent handwashing
is key to preventing viral spread,
Handwashing stations will be
provided.






How do we go about following the
open door policy so children can
access outside?

Every setting is different. You could try to set up
separate bubble areas outdoars, keeping groups at
least 2m apart and using different doors out, if
possible. You could have one group using the garden
and another using lacal woodiand for the day/few
days. You need to think sbout how to meet this
need with the layout and situation that you bave,
while remembering it might not be possible to
provide the experience you could pre-Covid19. For

‘ now, we have ta da the best we can while keeping

the children and ourselves safe &< the priority. What Id be the guid B

children who are upset/have an
accident gig,.

How to support free flow play If
children are in groups?

Just &% indaors, we need ta meet the

Bearing in mind that we will not be able 0utd°°r Learning children's emational needs in this difficult

to offer the same provision for now as time. Mar\‘;be they need 3 hug. That's okay,
we did pre-Cgyid, we need to look at "t 4s umdemohle thot dally, high quality play e o e s far
what we do provide within the bubbie experiences have o divect and positive impact from theirs as possible, maybe allowing a
on chldren’s physical, cogmitive, sacial, hug around your waist rather than at their
mental health and emotional develogment, ™ Jevel Staff must keep with their bubble
RTA groups. Far accidents and changing, please
see our How To sheets on nappy changing
and toileting outdaoars for further details.

groups and ensure that free flaw play is
possible within them, just a< we would
indaars

if chiddren are allocated to outside space
how do they access the tollets if other
group Is inside?

Different bubble groups should
use different tollets. Creating &
toilet tent autdoars for ane group
s a smple way ta do this. See our
Toileting ‘How To' for details.






How do we ensure good handwashing

outside? How to we keep everyone
safe when serving snacks and lunch?

- Making a foot activated tippy tap is simple, please see aur
B Tippy Tap How Jg sheet for full instructions on making
y oné and ensuring thorough handwashing outdoors. R
e Outdoor handwashing stations will be provided.

For eating, ensure strict hand hygiene for all. Staff with
clean hands con sérve food. While normally children
: would be encouraged to help with snack, for now anly
staff may do so.

Children can eat outdoors, within bubble groups and with

plenty of space bétween them. Can wooded areas be used as before

or will there be further guidance on
additional safety measures?

Should we increase our visits to the
woods from only once a week?

Yes, if yau can. Use the gutdoors as
ke i 3 Yes, they can. Use a wooded area within

much as possible. It is safer than indoors

because of ventilation, so viral droplets
in bréeath are dispersed quickly, and

sunfight, which has been shown to break

down the vicus. There is also more space,

<0 children can naturally spread out and
there are fewer surfaces that lots of
hands will have tauched.

Outdoor Learning

“It ks undeniable thot daily, high guality play

experiences have a divect and positive Impaoct

on chidran’s physical, cognitive, sackal,
mental health and emotianal development,*
RTA

Wil guidance be supplied an taking
children outdoors?

Dutdoor learning Is already an
impartant part of the curriculum. Lock
up the Scottish Government's guldance

document “‘Out to Play' for general
guidance on guality autdoor
experiences in early years.

one bubble group, maintaining social
distance af over 2m from any members of
the public you encounter. Consider
handwashing, as you'll be washing hands
mare freguently you will need to bring
mare warm water for this. Keep all
eguipment brought within one bubble
group, or wash it in between uses.
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Underlying Health Condidtions Guidance June 2020.docx.pdf
Midlothian Education

Guidance on Return to Work for
Staff with Health-Related Issues

Midlothian Head Teachers have now received the results of their staff surveys, indicating which members
of staff believe they can return to work in school buildings, and which believe they cannot do so for a range
of reasons.

This guidance note covers those members of staff with health-related issues. Further guidance in relation to
childcare etc will follow.

Where a risk assessment is mentioned, a specific format will be issued to Head Teachers for this purpose.

1. Staff who are Shielding

Individuals who are shielding (i.e. who have received a letter from the NHS telling them that they should be
shielding) must follow current government advice until at least 31 July 2020.

Employees who are shielding, should, where possible, work from home and should not return to work
voluntarily. These members of staff should be used to focus on in-home learning or other roles that can be
carried out at home.

Head Teachers are entitled to ask a member of staff to see their shielding letter, but are not entitled to
information about why they are shielding.

Further advice for staff who are shielding can be found

2. Staff who are Living with Someone who is Shielding

Employees living in these circumstances can return to the education setting if they are able to stringently
adhere to social distancing measures. A risk assessment is required.

Further information on living in the same household as someone who is shielding can be found

3. Staff with Underlying Health Conditions

People with ‘Underlying health conditions’ are at a higher risk of developing serious illness with
coronavirus. People who fall into the higher risk category can be found

It is extremely important that staff who fall into the higher risk category strictly follow

Before returning to work a risk assessment MUST be undertaken.

Following the completion of a risk assessment, and should any concerns be highlighted that cannot be
addressed via the risk assessment, a referral to PAM or advice from a GP is required prior to a return to
work.

4. Staff Living with a Person with Underlying Health Conditions

Members of staff in this category can return to work .They should take steps to minimise risk for the person
they live with, and strictly follow

No risk assessment is required.

1|Page



https://www.nhsinform.scot/illnesses-and-conditions/infections-and-poisoning/coronavirus-covid-19/coronavirus-covid-19-shielding

https://www.nhsinform.scot/illnesses-and-conditions/infections-and-poisoning/coronavirus-covid-19/coronavirus-covid-19-shielding

https://www.nhsinform.scot/illnesses-and-conditions/infections-and-poisoning/coronavirus-covid-19/coronavirus-covid-19-general-advice

https://www.nhsinform.scot/illnesses-and-conditions/infections-and-poisoning/coronavirus-covid-19/coronavirus-covid-19-physical-distancing

https://www.nhsinform.scot/illnesses-and-conditions/infections-and-poisoning/coronavirus-covid-19/coronavirus-covid-19-physical-distancing

https://www.nhsinform.scot/illnesses-and-conditions/infections-and-poisoning/coronavirus-covid-19/coronavirus-covid-19-physical-distancing



5. Staff Who are Pregnant

Further guidance to follow for this category of staff.

2|Page
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Midlothian

Resilience and Nurture

A Health and Well Being Recovery Curriculum
for Midlothian Schools

May 2020
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Do all staff know these 3 key messages about Mental Health?

Key Message 1

Not every child or young person will have been traumatised, or feel anxious because of COVID
19.

For those who have been worried, sad and afraid, these feelings are normal and natural.
We must be very careful not to pathologise these natural responses as anxiety, depression or phobias.

Accepting ‘negative’ feelings as a natural response to a critical situation and exploring coping strategies
is important in developing resilience.

Key Message 2

It can be hard for adults to see children and young people upset or worried. The temptation is often to try
to ‘solve’ these feelings.

Adults should acknowledge and validate a child’s emotions, not try to ‘fix’ them.

Listening to a child speak about difficult emotions, acknowledging and validating them as legitimate
feelings are important steps to helping a young person build resilience.

Key Message 3
Resilience is the ability to bounce back from adversity.
During this crisis we can help children and young people to build their resilience in a real-life way.

Resilience is developed through safe exposure to risk. An example of this is going out for exercise whilst
taking the appropriate precautions of social distancing.

When an adult labels what a young person is doing or has done to reduce the impact of the virus, this
promotes a sense of personal agency and influence on circumstances beyond their control.

The above messages need to permeate our school communities as schools reopen in August. More time
will need to be given over to the health and well-being of staff and students. Daily routines will need to
start and end with activities that help staff and students to reconnect, feel a sense of belonging, adjust to a
new structure, self-regulate and take care of themselves during times of change and uncertainty.

The time that this increased emphasis on health and well-being for staff and students will require
cannot be underestimated. Prioritising the time for this throughout the school day is essential.

Midlothian Health and Well Being Young People’s Strategy Group May 2020





Introduction

Everyone will have been aware of, or have been affected by the global COVID 19 pandemic in some way.
School and educational establishments now need to consider collaboratively their plans for welcoming and
reconnecting with staff and students for teaching and learning after the summer. As educators, our mission
will be to journey with each individual young person through a process of reconnection developing
resilience, which will lead them on to being effective learners.

The aim of this document is to help school staff think through some of the issues for health and well-being
in the Recovery phase, and to provide some ideas and resources for staff working with children and young
people.

Planning for the Recovery phase in Midlothian will be based on solution focused approaches
which put Building Resilience and a Nurturing Practices at the forefront of all decisions. We will
best be able to support the school community if we focus on how we all have coped, and are still
coping.

A Resilience Reflection tool and Nurture Reflection Tool are also available for school staff to use, in
conjunction with this document. The starting points for ideas within this Recovery Curriculum are based on
nurturing principles and the drive to build resilience.

The 6 principles of nurture are as follows;

Children’s Learning is understood developmentally

The classroom offers a safe base

Nurture is important in the development of well being
Language is understood as a vital means of communication
All behaviour is communication

Transitions are significant in the lives of children

Relationships, connection and belonging are key aspects of creating a secure base for staff and students.
There are some important considerations for staff in preparing for the Recovery phase for Midlothian
schools;

1. Things will be different

‘If we use how we were taught yesterday to teach our children today, we are not preparing them
well for tomorrow’
(Dan Siegel).

Returning to school for the new session will be different for different groups of children and staff. We don't
yet know how it will be. Staff will find that they are not returning to work in the same way as in previous
years. Instead they will be ‘learning a new way to work’. This new way to work has not been fully designed
or tested yet which inevitably brings with it challenges, problems, teething issues, change and uncertainty.

This could create stress for staff. Therefore, in addition to the most important underlying principles for this
recovery phase; building resilience within a nurturing approach, the well-being of staff is key.

A vital message from senior managers is that all staff are valued and trusted for their contribution to school
life during and after school closure, regardless of where they are located for work. Different experiences
during and after lockdown will mean that staff have different feelings, understanding, experience and levels
of confidence about new ways of working. Senior leaders and staff will need to listen to, and be curious
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about the many different narratives and experiences that go beyond their own. A key task will be to ensure
that all staff and students reconnect to their schools and feel that they belong.

The Recovery phase is a real-life opportunity to build resilience in our learners. Starting from a position of
strength, optimism and using positive psychology techniques, Midlothian schools can combine nurturing
approaches with a resilience-based model. In practice, this means listening, acknowledging experiences,
validating emotions, providing safe learning spaces, developing secure, respectful relationships, listening
to staff and young people and helping them to explore their own ways of coping through hard times.

The Recovery phase will continue throughout session 2020-2021. It will not be complete after the first few
weeks of the new school session. Some students may not return to school for some time. School staff will
need to continue to generate and promote a sense of ‘school’ not limited to the school building, in order that
all students and staff, whether they are present in the building, or working remotely are reconnected to a
sense of school community.

This is not a ‘quick fix’ nor can it be an immediate return to ‘school as usual’. Too much has happened for
the curriculum to be picked up at exactly the same point at which it was left on the day schools closed in
March 2020. There will be a stronger emphasis on health and wellbeing activities, to support a sense of
reconnection and belong, to develop a nurturing ethos, and to build resilience in staff and students.

There are many uncertainties about what the teaching and learning experience will look like for staff and
students. At the moment, we recognise that there are more questions than answers. Dealing with that
uncertainty, the knowns and the unknowns, is a very significant feature in helping staff and pupils to cope.
This needs to be named explicitly and discussed in staff teams and learning groups.

2. Resilience and Nurture will underpin teaching and learning approaches

Mental health and well-being for staff and for students will be fundamental to the Recovery phase. A
nurturing approach which builds resilience needs to be woven throughout the teaching and learning
experience to provide a sense of safety, relational trust, firm boundaries, structure and routine.

The experiences of the COVID 19 outbreak will be unique for each person, even within the same family.
Recognising that each individual student and staff member will have had a different experience of a shared
global crisis is important in reconnecting, welcoming staff and students back and building resilience for the
future.

There will have most likely been positive as well as negative aspects of school closure and lockdown for
staff, students and their families. A great deal has been published online regarding loss, trauma and anxiety.
People may have experienced some or none of these.

The most frequently experienced losses for children and young people during the Covid-19 outbreak are
likely to have been:

Loss of routine and structure
Loss of friendship

Loss of opportunity

Loss of freedom

Other losses may have been experienced, including the loss of financial stability and bereavement. School
staff need to be aware of, and consider the possible impact of these losses on themselves and their students
when planning support for the school community.

In contrast to the notion of ‘catching up’, we may have to repeat and reinforce previous concepts and skills
that have been disrupted by school closure and for some children, trauma. Trauma is a sensory experience
and the impact of it is held within the body. We should therefore provide meaningful, practical and multi-
sensory experiences during the Recovery phase. Young people and staff may also have experienced both
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‘nature deprivation’ and ‘digital hangovers’. Building plenty of extra space and time into the timetable for
sensory, physical, outdoor, play, rhythmic, musical and art activities will be critical. Doing this should help
to ensure that the building blocks for self-regulation are secure before offering unfamiliar, novel learning
experiences.

We may need to focus initially on providing positive and fulfilling experiences. One of the most enriching of
these is play. Children, young people and adults thrive when they smile, laugh and engage in games or
activities which help them to recognise and appreciate their personal strengths. First and foremost, we
should aim for the return to school to be enjoyable. We may see some ‘big behaviours’ at first as young
people readjust and become regulated to new learning groups and spaces after a period of school closure.
Adopting the nurture principle of ‘All behaviour is communication’ should help staff to understand and plan
for supporting the student.

Those who are reluctant at first to engage with staff may need tasks which they can work on independently,
so they can develop a gradual tolerance of an adult’s presence. Those who are preoccupied with being
connected to key adults may require learning tasks to be time-limited, with more regular feedback and
reassurance. Tasks may need to be initially broken down into smaller steps, with clear and simple
instructions and active modelling from key adults.

Fundamental to supporting children and young people will be giving permission to staff to practise self-care.
This is a responsibility for all staff, and should be modelled by senior managers. It is a vital component for
recovery, and an important active task for school staff teams. The priority is for stress reduction and
emotional equilibrium in adults, in order for this to be mirrored by the students. Stress hormones in pupils
reach higher levels when their teachers are stressed. Staff stability is crucial to the self-regulation of pupils.

How do we do it?

Although we currently face an uncertain landscape and each school has its own, local circumstances, there
are common gquestions and elements for everyone to consider. We want all staff and students to feel
confident to ask questions, be feel safe if they do not have all the answers, to be able to make mistakes,
and to collaborate effectively using the wisdom of people around them.

The following framework offers guidance to support schools in considering the journey back to school from

a Health and Well-being perspective. The starting points for suggestions will always be based on nurturing
principles and the drive to build resilience.
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RESILIENCE- Coping

(see also the Resilience Reflection Tool)

Considerations

Suggestions

What have been and continue
to be the different positive and
negative experiences of our
pupils?

Bereavement Log to share with all staff aware (Resource Pack)
Wellbeing tracker through COVID-19 profiling key information about
learners

Use My Lockdown experience/We will return to school social story
(Resource Pack)

COVID log book (Resource Pack)

Utilise some of the stories that have come out of lockdown e.g. Lucy
Lockdown for sharing feelings/experiences

What have been and continue
to be the different experiences
of our staff?

Team building activities to show value and trust for all staff regardless of
where they have been/are located

Weekly informal check in — staffroom kind of idea virtually to touch base/
share experiences/ talk informally

Focus group discussions

Staff Discussion and Reflection Activities (Resource Pack)

Pose a reflective question of the week/ wellbeing nugget of advice

How do we gather pupils’ e Time Capsule activity (Resource Pack)
views about their return to e How does it feel to be new activity (Resource Pack)
school? (worries, hopes, etc) e Thought box
e Pre online questionnaire
e Children write a letter, draw a picture or record a video sharing their views
about returning to school
e Daily emotional check in/ check out
What has been individual e Quality transition planning
pupils’ experience of learning | « Ensure information is shared between staff
during the closure? How do  Attunement strategy (Resource Pack)
we assess where pupils’ o Attunement training for staff https://www.saia.org.uk/blog/the-broken-
learning is at sensitively toilet-and-the-importance-of-attunement
whilst re-engaging with a very
different school structure?
What structures do we already | « Access to a known trusted key adult
have in place to support e Seasons for Growth groups
pupils and staff returning? « Time out space
e Resilience Reflection tool
How do we develop a shared e Staff Discussion and Reflection activities (Resource Pack)
approach to referencing what | « Staff using shared language and modelling resilience
has happened? ¢ Resilience Reflection Tool
e Stories from school closure shared across whole school, videos, writing,
artwork, display, photos
Do we require further training | ¢ Loss and Bereavement? /Worry and stress management?/ Resilience/
to support individual Staff Self Care and Well Being?
circumstances? e School teams to discuss and raise with partner agencies
e Seasons for Growth training
How do we support ASN e Adaptation of visual prompts/ symbols and social stories for individuals
pupils during this period of e Twinkl worry activities (Resource Pack)
recovery?
How do we support our senior | ¢ Resilience Reflection toolkit
pupils who may not return to
the course choice pathway
they were expecting/needing?
How do we mark the transition | ¢ Transitional object to move on with
for those who have moved e A Reconnection Event when it is safe to do so
on? e Rainbow wrist bands, T-shirts, hoodies
e Virtual acknowledgment — video/ messages
e Moving on certificates
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NURTURE-Connecting

(see also the Nurture Reflection Tool)

Considerations

Suggestions

How do we reconnect our
staff prior to return and
develop self-care practices?

Whole school message that all staff are valued and trusted for their
contributions to school life during and after school closure despite
where they are located for work.

Establish a Talk Board — somewhere to post comments/ thoughts/
ideas/ ask for support

Help card system or similar to indicate if support needed — often we
look like we’re coping on the face of it

Establish a small working group (representing all staff) to protect time
in calendar for planned, frequent wellbeing opportunities e.g. staff
meet, virtual quiz

Buddy system between staff — ensure a planned time to talk at least
once per fortnight

Revisit values — establish a common set of goals to work towards
irrespective of where staff are based/ working

Agreeing and sharing approaches in advance

Staff Discussion and Reflection activities (Resource Pack)

Ongoing Virtual meetings

Wellbeing sessions

Sharing with staff the bulletin Wednesday Wellbeing advice, thought
pieces, strategies to try

How do we manage the
reconnection of pupils to
friends and key staff within a
limited contact structure?

Use ‘Invisible String’ book by Patrice Karst throughout primary
Virtual transition planning e.g. Meet the Teacher

Penpal type connection

Ask pupils, teachers, parents what they what they can do to greet each
other without physical contact e.g. high five, thumbs up, smile= virtual
hug, ‘shug’ (self-hug +shimmy), wave + hand on heart, ‘namaste’
gesture, ‘finger gun’- unique to the class/ school

Virtual and real wellbeing board recipes, exercises, positive gquotes,
affirmations

Virtual/ real life Gratitude Point/Display

Staff/ Class playlist for lifting spirits

Class display with all children and staff part of it

Message board in class room — display or electronic

Social story/ visuals acknowledging the changes to school

How do we maintain the
connection of the whole
school community?

Revisit/amend school values post lockdown

Reframe ‘school’ to encompass learning at home and |

Ongoing community events virtually e.g. Virtual Sports Day

Regular times to laugh together- cartoons, or funny stories ‘What
made me smile/laugh today’ display of photos, quotes, videos
Regular communication e.g. newsletter

Record a school poem/song/rhyme about lockdown that every pupil
has contributed to

Restructure school systems — decision making groups (a class leads
rather than a cross stage group)

Virtual assemblies

Whole school challenges — i.e. Kindness cup

Sharing the learning virtually for acknowledging what is done both in
school and at home
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How do we safely plan for
reconnection with families?

Opportunities to rebuild the community — establish — Parent Council
support with virtual events?

Continued distance learning/ social media interaction

Continued motivators from school e.g. postcards home, phone calls
A virtual Thought Box

How do we support pupils
and families who are anxious
to re-engage due to health
concerns?

Thought box in advance of returning

Setup of new school layout/ format shared with families in advance
Primary Happy jar (Resource Pack)

Primary Happy boxes (Resource Pack)

Social stories to support with changes

Twinkl worry activities (Resource Pack)

How do we welcome pupils
back into the building?

Ongoing welcome messages/events

as staff and pupils return at different times

Staff coming out to playground to greet families and pupils

Feelings/ emotions board for morning check in consistent across
whole school

Create personal toolkits (similar to Happy Box) to support child in
school and at home

Pupils to be greeted with a different message every day on the door
of the school (cf. Danny Champion of the World) that creates a
community

Pass the toilet roll (Resource Pack)

Team Flag (Resource Pack)

How will changes in
transport to school affect
some of our pupils?

(Bus capacity, not feeling safe without friends; walking buses at
Primary?)
Social stories to support with changes to transport

How do we ensure they have
a good understanding of the
new routines and practices

in place (e.g.hygiene, break/
lunch, physical distancing)?

Visual prompts/ cues Social stories

Pre-prepared ‘oops’ plan. When social distancing forgotten- jump
back and says ‘oops’ with a smile

Personal social stories for those who require it

Time spent discussing and practising new routines with children

How do we build in time to
adjust (for some) whilst
continuing with teaching and
learning?

Prioritise time for play, time for social interaction and HWB in the
timetable for staff and pupils

Maximise outdoor learning opportunities

Zones of regulation (Resource Pack)

Start each day with a routine/ritual for focus on breathing, heart rate
management, physical activity, mindful moments

Have regular regulation breaks during the day

Special time with key adults

Focus on core curriculum initially in school HWB, Literacy, Numeracy
(Primary Schools)

How do we ensure safe
spaces for pupils to
reconnect socially with
friends?

Pre-prepared ‘oops’ plan. When social distancing forgotten or
mistakes made- jump back and says ‘oops’ with a smile

Appropriate resources purchased in advance e.g. books on
bereavement which are age and stage appropriate

Safe, quiet space

Visual prompts/ symbols for all

Social stories explaining returning to school for all/luse of different
ways to communicate

Structured play opportunities

Consideration of groupings of children returning at a time to maximise
learning/ socialisation

Creating ‘rainbow groups’ — little networks where pupils can
buddy/share kindness and connect with other groups (parents too?)
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They could come together to show kindness to other little groups (e.g.
birthday songs on zoom, daft rhymes about lockdown, sharing little
shippets of info about each other to build friendship)

How do we support pupils to
reengage with learning
activities in the ‘new’
classroom environment
adhering to social
distancing?

Repeat and reinforce previous concepts and skills that may have been
disrupted by trauma.

Reminding pupils of previous successes in learning

Initially focus on providing positive and fulfilling experiences- have fun!
Consider delivering new learning in meaningful, practical and
multisensory ways

Tasks may need to be initially broken down into smaller steps, with
clear and simple instructions and active modelling from key adults.
Those who are reluctant at first to engage with staff may need tasks
which they can work on independently, so they can develop a gradual
tolerance of an adult’s presence.

Those who are preoccupied with being connected to key adults may
require learning tasks to be time-limited, with more regular feedback
and reassurance.

How do we involve parents
and carers in the Health and
Well Being strategy for our
school community?

Recognition that the family unit is hugely important in reassuring
children, modelling resilience and providing that supportive, coherent
narrative about the return to school.

Family learning around gratitude diary, resilience building blocks, 5
ways to well-being, digital well-being, bereavement many resources
and guidance on https://mideps.edublogs.org
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Welcome to a brave new world

The Covid-19 outbreak has been experienced across the world.
Everyone will have been aware of, or affected by, this global
pandemic in some way.

There is an opportunity when children return to school to explore,
discuss and learn from a real life situation in which we all had to find
different ways to cope.

This tool is a guide for schools and teachers to be used when
students return to school. It aims to help school staff with ideas of
how to acknowledge, validate and recover from the impact of the
lockdown. This can be done by exploring resilience within the pupils’
own lived experience of what has happened globally.
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1. Resilience E

Pupil discussion: What is Resilience?

Resilience is the ability to bounce back from adversity.

Bouncy balls and eggs are useful objects to help explain to children
the concept of resilience:

* If you throw a raw egg against a hard wall what would happen?

* Canyou reflect and identify a time that you have been the rubber ball in
your life? What made the difference?

ﬁ'@





The more resilient we can learn to be, the better we are at getting
through tough times, and the better their chances at recovering from
experiences of adversity in the future (Gilligan, 2004).

Being able to adapt to challenging situations

Feeling worried or overwhelmed is completely understandable at a
time of crisis like the COVID 19 outbreak. The ability to cope and
recover from the challenges of lockdown can vary from one person
to the next. We are each experiencing this current situation
differently and some of us may have found difficult aspects of it a
challenge. While it is easy to focus on the worst aspects of any
situation, it is important we learn what has helped us to cope with
the difficulties of this challenging time and how our coping strategies
can help us with future challenges throughout our lives.
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“We are not all in the same boat. We are all in the same storm.” --
- Damien Barr, ((@Damian_Barr) April 21, 2020 )

[llustration: Not in the same boat (Barbara Kelley, 2020).

There is no ‘one size fits all’ when it comes to reflecting on our
experiences during the pandemic. Our own circumstances are
unique. What we all have in common is that none of us has been
through anything quite like this before. We may have learned things
about ourselves, our tolerance and our ability to cope.



https://twitter.com/Damian_Barr/status/1252626152604270593?ref_src=twsrc%5Etfw



Teacher Note: Adult responses to children’s
worries and fears

As adults, we often want to fix difficult emotions for young people,
or even try to prevent them happening in the first place. It is
important for adults to recognise that young people need to
experience these difficult feelings and to learn to handle them, in

order to be able to develop resilience to cope with the difficulties of
life.

‘Strong emotions such as anxiety, depression and anger exist for a
purpose: they galvanise you into action to change yourself or your
world.” (Seligman, 1995).

Adults need to talk about, demonstrate and model resilience. This
means talking about when times were hard for you, and what you
did to manage, cope and carry on despite the difficulties you faced.





Pupil Discussion: What are your resilience building
blocks?

sy

Resilience is a key factor in protecting and promoting positive
wellbeing. It helps us deal with the difficulties of life. Resilience is not
about being quiet and putting up with a potentially harmful
situation.

Think about what you need to have around you, in your life, to stay
resilient — use ‘Maslow’s Hierarchy of Needs’ (pictured below) to
prompt your discussion:

DﬂlAS[L@ W§ Bﬂn@ﬂ?&[ﬁ@lﬁf

Source:https://www.teacherspayteachers.com/Browse/Search:maslow's%20hierarchy%200f%20needs%20pos
ter
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Top 10 tips for resilience
Resilience is a key factor in protecting and promoting positive
wellbeing. While we can’t always predict what life throws at us, the
good news is there are a range of different skills, strategies and
resources that can help us to cope. The 10 tips below are areas that
we can work on over time to build our resilience. See appendix 1 and
2 for suggested activities for each tip.

1. Keep Connected

2 Respect Yourself

3. Challenge Your Mindset
4. Take A Moment
5. Talk Things Over
6. Get Active

7. Make a Difference
8. Look on the Bright Side
9. Be Kind to Others
10. Have a Goal
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Pupil Activity: Dealing with ups and downs

A life graph is one way of showing the adverse events that we face
and is something that could be created to reflect our Coronavirus
experiences. This life graph belongs to Sophie, age 14. It shows the
difficulties that she faced during the Coronavirus outbreak from

March to August 2020.

Building a den A Missing your best
friend

e 2\ |

More ime with LTS TikTok dancas

Mum & Dad ,‘E" L1 ) ¢ s ‘ with family

ol W e f L I
ey
e f Fight with my \', Missing ! @r\
~ sister Granny — i Zoom calls with
Movie naght “ : o baed friends & family
Aannl 2l | oo
Worried my @ S b
family will get @ :’?‘ I
',_ o A sunny day
\_J No foothal a I ' \/ .
Unhappiness g Hoeee
Positives Challenges
e More time with Mum and dad e Worrying that my family will get ill
e Nice weather e Overhearing my Mum and Dad arguing
e More movie nights about not having enough money
e Playingin the garden e Missing my best friend
e Making dens ¢ Not being able to see my Granny or
e Video calls with my friends my cousins
e Doing tik toks with my family e Being bored
e Video messages from my friends ¢ Fighting with my sister
on my birthday ® Only being able to go for a walk once

e My best friend writing happy birthday a day

in chalk outside my house
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The coronavirus pandemic brought many challenges to Sophie and
her family. The red points represent challenges during the pandemic
that had a negative impact on Sophie’s wellbeing (e.g. money
worries, Mum and dad arguing, boredom, worry). The green points
represent turning points, which had a positive impact on Sophie’s
wellbeing (e.g. video birthday messages, more time with Mum and
Dad, movie nights etc.). The turning points were things that
happened to help Sophie bounce back from adversity.

Questions

e What do you think people did to cope and ‘bounce back’ during the
coronavirus?

e How did you ‘bounce back’ from difficult times during the coronavirus?
e What do you think stopped Sophie falling off the graph completely?
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Pupil Activity: You cannot stop the waves

(waves-of-life.com)

“You cannot control the sea. You cannot stop the waves, but you can
learn to surf on them” (Snel, 2013). Life is full of difficulties that we
have to navigate — these are like waves. Learning to surf is not an
easy sport. You cannot make waves any smaller or push them higher.
They come and go at their own pace: sometimes they are high,
sometimes low. Sometimes there are lots of them, and sometimes
the surface of the water is smooth (Snel, 2013).

Our feelings and emotions are like the weather — they change
throughout the day and are influenced by the difficulties of life. By
not wishing these feelings away or wishing they were different, you
can learn to notice the “weather” inside and root yourself in what is
really happening (Snel, 2013).
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DIFFICULTY —

TIME —

Key exploration and discussion points

These points can be discussed and explored through artwork, talking in pairs or
groups and across stages.

e What just happened? Create/discuss a timeline of events for 2020
starting with when no one had heard of the Coronavirus, up until the
present day.

e Draw and discuss memories of feelings when getting important news for
the first time e.g. when school was closed, exams were cancelled, not
able to go out of the house, not able to see friends.

e Create a worry wall in the classroom with post-it notes to show each
worry you had during the COVID outbreak.

e What did being worried feel like? Draw round a person and mark parts
of the body where you felt worry. What did worry make you do
differently? E.g., sleep, cry, get cross with siblings etc.

e Put the worries into a large circle of concern in the classroom.

e How did you cope with your worries? Using different colour post-its
label all the things you did to help you cope with worries and put these
into the circle of influence sitting within the circle of concern.

e What was life like during school closure? Describe your day through art
work/cartoon strip/discussion. What did you like about it? What didn’t
you like about it?
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e How did you look after your health during lockdown- artwork around
what physical activities pupils did to stay healthy, diet, variety of
indoor/outdoor activities?

e What, if anything, was good about being in lockdown?

e What was not good about being in lockdown? Discuss and learn to listen
activity.

e What things do you want to keep doing even though you are not in
lockdown anymore?

e What advice would you give someone who has never been in the
situation you have just gone through?

e If something like this ever happened again, what would your building
blocks for resilience be? What would you do to cope with this if it ever
happened again?

Final note

“Resilience does not come from rare and special qualities, but from the
everyday magic of ordinary, normative human resources in the minds,
brains, and bodies of children, in their families and relationships, and in
their communities”

(Ann Masten, 2001)

In coming week and months, we will be asking pupils to cope with
this strange and stressful disruption and adapt to a ‘new normal’.

Focusing on the factors that foster healing in the face of adversity will
support pupil’s feelings of safety, understanding, wellbeing and
inclusion. Giving our pupils opportunity, space and time to reflect on,
process and learn from their personal experience will help to build
personal capacity in response to future challenges.
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2. Teacher Note: Building resilience
through recovery

“Those who live through terrible times will often be able to help
others...and some may go on to do something to make the world a better
place. Even terrible things can teach some good things — like
understanding, caring, courage...and how to be okay during difficult
times.”

(Marge Heegaard, 1991).

Supporting your students is a big responsibility, especially when we
acknowledge that many of you in this school community have also
survived a significant event and could be experiencing a similar range
of emotions and reactions as the children, young people and families
you are supporting.

We know that adults working in schools have the skills needed to
support young people through difficult times, to help inspire their
resilience and hope to help them recover their wholeness and find
comfort.

Now is the time that the work you have done previously with the
students in your school will help them in their responses to the
challenges that can arise. And, as always, we can continue to ‘top up’
resilience in the way we teach, interact with and model positive
behaviour. This does not mean we pretend that it did not happen or
that we have not found it to be a horrible, tragic, scary and sad
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event. What it means is we show that people can endure such
challenges and are especially able to withstand such hard times
when those around them are supportive and caring. It is important
to acknowledge that everyone will have their good and bad days and
that there are things that we can do that will help us to feel less
distressed.

Before we can help others, we need to help ourselves

As school staff, we need to be seen to be practicing what we are
encouraging our students to do. Congruence between our actions
and our expectations is vital for developing and maintaining trusting
relationships with students.

Over the recovery period, and while we adjust to a new way of
“normal”, you might be exposed to stories and information that are
upsetting. It is vital to recognise that our own levels of stress will
determine how effective we can be in helping children to feel calm
and safe (Wilson, 2018). These (often subtle) changes in our body
language and tone of voice are picked up by others, often without
awareness — this is a concept called neuroception (Wilson, 2018).
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Taking time to firstly recognise your own stress levels, and then
taking steps to feel calm and safe can “shift” our social engagement
system, which in turn influences our interactions. The adoption of
“Grounding” strategies are helpful tools to support personal
awareness and connection e.g. breathing techniques and self-care
(for more information, please see Grounded, by Wilson, 2018).

What might be helpful during the recovery

period?
Staff

r -
B

Fostering a sense of belongingness and connectedness

Relationships are one of the key principles of resilience. We are
social beings who have an inherent need to belong, relate and
connect with others. Now, more than ever, in a world where
isolation, a different way of working and unprecedented challenges
are the new norm, it is important to foster a sense of belonging and
connectedness with others.

Research exploring teacher resilience highlights the significance of
Teacher-Head Teacher relationships; Teacher-Teacher relationships;
Teacher-Student relationships; Teacher-Personal relationships.

This emphasises the importance of relationships at all levels and our

need to look after one another as well as our pupils. Under the
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current circumstances, resilience and relationships has never been
more crucial. We have included ideas of how promote, maintain and
develop these important relationships.

e Regular check in’s with staff. Everyone will be exceptionally
busy as we prepare to return and as we all adjust to a new
normal. Therefore, using everyday opportunities to build in
relational support and connecting with one another will help
staff to feel valued and ‘held in mind’ by one another.

e Talk to each other, support each other — the staffroom can
become a real sanctuary at times when things are feeling
difficult. It never hurts to try to come together for a quick
catch-up at break time.

e We're living in a time that is full of uncertainty and fast change.
Whilst none of us have all of the answers, communicating
updates regularly with all staff can foster a sense of unity.
We're all in this together.

Promoting help seeking

e Promote an openness about mental wellbeing, and encourage
staff to feel comfortable sharing concerns.

e Think about having a buddy in school, so you can check in with
each other at various times if needed. It might also be helpful
to have someone on hand to help you think through any
guestions that might come up in class and work through them
together.

e Adding mental wellbeing of staff as an agenda item at staff
meetings.
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e Mindfulness based activities — having strategies you can use in
the moment to support you to stop...clear your mind for a few
seconds...focus on your breath...carry on again.

e Making sure we make time for family and friends. Wider
personal relationships, and the support networks we have
around us including friends and family are key promoting
positive resilience.

Support development and learning

“It is likely that at this time, many teachers may be experiencing
feelings of self-doubt, particularly as they try to develop ways of
being a teacher in uncharted waters”

(British Psychological Society, 2020)

It is likely that navigating these uncharted waters may pose unique
challenges. Staff groups will be reflecting, adapting and adjusting
their practice in response to successes and challenges. This situation
will continue to evolve as both teachers and pupils make sense of
their experiences and adjust to a “new normal”. Research has shown
that learning supports the development of self-efficacy (the belief we
have in our own abilities), which in turn cultivates resilience (Day &
Cu, 2010).

In order to continue to foster resilience through learning, the British
Psychological Society suggest that it may be helpful for staff groups
to consider the following points:
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e Explicitly recognise reflective conversations as
learning opportunities.

e Recognise learning as inherently challenging
and an experience that can lead to feelings of
self-doubt or vulnerability.

e Engage in initiatives that promote team
reflection e.g. a virtual staffroom

e Trial a solution- focused approach with a
specific focus on doing more of what is
working well.

(British Psychological Society, 2020)

Students

“To assume that children can pick up from where they left off ...is to
disregard the impact of toxic stress on children’s memory, processing,
attention organisation, emotional requlation and other facets of executive
functioning”.

(Moore, 2020)
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The impact of COVID- 19 and “lockdown” has had such a varied
impact on families across the world. There are many questions that
we currently do not have the answers for. However, we do know
that nature of our support will continue to adapt and evolve in
response to individual pupil need. The 6 nurture principles seek to
provide enriching and restorative experiences for children whose
social and emotional development has been disrupted by loss or

change.

These serve as helpful guiding principles to support all pupils
following the return to school:

Ed?:ychinsight O

https://www _epinsight.com | Twitter - @EPInsight

6. The importance of transitions

Explore feelings about the return to school by
asking for letters, drawings or videos.

Make an online virtual tour to show the layout of
classrooms, corridors and communal areas.

Help children anticipate new routines through
verbal/visual countdowns. rhythm or music.
Consider transitional objects which help the
child to feel connected and held in mind.

Dchaviour iz communicaTion
Playfulness to reduce stress - personalised
greetings and fun rehearsals of new routines.
Acceptance of the child's thoughts and
feelings - *You loved spending time with your
parents every day and it's sad to leave them”.
Curiosity to help elicit the child’s views - T
noticed you've been quiet since coming back..".
Empathy - "I know this is really tough for you.
The classroom looks so different from the last
time you were here”.

4. Language iz a vital means of communication
» “Name it to Tame it" - talk through difficult situations like a story.
» Use emojis, short scripts and role-plays to recognise and regulate emotions
- "I am feeling because..” and "When I feel ,Ican
Use warm and welcoming language - “I've missed seeing your smile”; *When I

saw on TV, it reminded me of you".

Agree on simple, concise and factual statements about the passing of
relatives, typical responses to grief and coping methods.

QD’\ m('kdobv

1. Learning iz underztood developmentally

Rather than “catching up”. we may need to revisit previous topics & concepts.

» Opportunities for play and activities which evoke laughter and satisfaction should

be initially prioritised over academic expectations.

» Provide meaningful, practical and multi-sensory experiences for new learning. with

tasks which are broken down into small steps and actively modelled.

» Consider attachment needs - tasks which can be completed with little support vs

time-limited bursts of independent working and regular reassurance from staff.
2. The classroom offers a secure base
Consider a whole-school Social story. which
acknowledges the difficulties of the lockdown.
welcomes the children back to school. shows how
things will be different and explains why.
Emphasise structure and predictability - visual
scheduling: seating plans: clear labelling of new
areas for storing resources and possessions.
Identify designated places for relaxation and
calming sensory input.

Create a sense of belonging by decorating a wall
with photos of the children and key staff.

3. The importance of nurture for wellbeing & self-esteem

» Notice their strengths and creativity during the
lockdown - ask parents for photos and videos of rainbow
paintings, homemade dens. Joe Wicks workouts. etc.
Offer choice in new tasks and routines. as a way of
providing control and promoting autonomy.

» Celebrate and remind them of success - keep a book or
box with evidence of their effort and achievements.

» Give hope during more challenging tasks by praising
their effort and persistence and emphasising how we
learn through practise, mistakes and small steps.






Recognising the impact of thoughts and feelings
on behaviour following a significant event

How you feel? f
(THIS WAY

AY

F

What do you -w

7 N (THAT
think? SR

-

¥ What you do

—

For many schools one of the key challenges has been to think about
how to uphold boundaries, consistency and manage transition for
students whose behaviours might change following the experience of
a significant event. We know that consistent boundaries help
students feel safe, and that school needs to feel like a predictable
place after the experience of something that was unpredictable.
However, knowing how to balance this with the need, for some
students, to access support that is more intensive can feel
challenging.

The following principles are central to understanding behaviours:

e All emotions are natural and normal, and not always a matter of choice.

e Behaviour is communication.

e Emotional ‘first aid’ (calming, soothing) is needed first: ‘connect before
re-direct’ (Siegel, 2013), ‘Rapport before reason’ (Riley, 2009).

e Children cannot successfully self-regulate their emotions unless they
have experienced and internalised co-regulation i.e. an adult tuning
in/empathising with their emotional state and thus ‘containing’ -
sharing, supporting and carrying- their emotional state.
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Pupil Activity: The tree of life

The “tree of life” concept is a visual metaphor in which a tree
represents your life and the various elements that make it up — past,
present and future. The tree of life invites us to tell a different or
preferred story of ourselves, outside of the influence of problems.
This can be a difficult story to tell but by labelling these parts, you
not only begin to discover aspects of yourself shaped by the past, but
it is also a useful tool for exploring what skills and strengths you have
developed in the face of adversity. You can then begin to actively
cultivate your tree to reflect the kind of person you want to be
moving forward.

Prior to completing the tree of life, explain to the children the
purpose of the activity: to share their story from their perspective; to
think about where they came from; to think about what they are
good at; to think about their hopes dreams and wishes; to think
about the significant people in their lives; to think about the
challenges they have overcome.

How to make your tree of life:

e Draw a tree including the different parts such as roots, trunk, branches
and leaves.

e Roots of resilience — add the names of your support people to the roots.
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e The trunk — this should represent your strengths and values that have
helped in each challenge and helped you to keep strong. Remember to
ask others to help list some of your strengths. Different people will see
different strengths in you.

e Branches —identify your long and short-term hopes and dreams. What
are your wishes and hopes for the future —ready to grow and bloom
when the time is right?

e The leaves could represent memories and some challenges you have
faced — some of them might want to be blown away, others might grow
on your tree and help give you some joy.

Final Note

Building resilience through recovery may take time; it is vital that
staff and pupil wellbeing, connection and strong relationships lie at
the heart of the recovery process. Showing our pupils that they are
thought about, valued and held in high regard while protecting and
supporting our own wellbeing promotes optimism and strong
foundations for future resilience.
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3. Teacher Note: Reconnecting

School provides a community of care for students and it is through
the relationships that young people have with friends, teachers and
other adults that they can begin to recover from, and make sense of,
the events they have experienced.

For many young people, their teachers and supportive adults in
school are people in whom they can confide and ask difficult
guestions. Many young people express the view that they do not
want to upset their parents or further stress them by asking
guestions or saying that they are struggling. This is when a trusted
relationship with an adult at school will allow the young person to
gain the help and support they need.
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Classroom and group activities to promote
connectedness and resilience

The activities listed below may be helpful in promoting
connectedness and resilience within and beyond the classroom:

e Local heroes —we have heard so many incredible stories of people who
have gone above and beyond during a difficult time. Can you write a
story/create some artwork about your local heroes.

e The role of the individual, family, community in healing. Thinking about
how different communities came together through this tough time.

e Coronavirus time capsule — Capturing your student’s experiences of this
event will lead to a fascinating record for future generations to
understand what this time was like. It may also help to encourage
reflection on their new way of life. You could make a note on the
calendar to look back on this work to remind yourselves of what life was
like for a while and how you overcame a difficult time.

e Some children and young people might prefer to express themselves in
ways other than talking — by drawing, creative writing pieces or through
music. We all have many different ways of expressing ourselves and this
could be another outlet.

e WORDLES can be helpful in allowing young people to explore the
feelings and thoughts they are experiencing — using online tools, children
can generate word clouds from the text that they input. The Wordle
gives more prominence to words that appear more frequently in the

inputted text.
27





Connecting with others: Drawings or artwork representing family or
friends involved in an activity or doing something fun since the event, or
something fun they are looking forward to doing with their
family/friends in the future.

Drawing around hands and writing on each finger the people that they
can talk to about their thoughts and feelings.

Positive memory in the palm of your hand. Draw an outline of your hand
and write a positive memory for each of the 5 senses (1 per finger) to
help them feel safe and calm wherever they are.

Develop a class memory book or jar where students can complete
sentence strings about their experiences and this can become an activity
you do together or in small groups, where you read them out together:

7
0’0

A challenge | have overcome...

A new skill I have learned...

Things | have appreciated most about my family/friends/adults in
school...

What | hope for the future...

0’0

0’0

)
0’0

Balloon task (caring for one another) — a teacher brought balloons to
school and asked her students to blow them all up and each write their
names on their balloon. They then mixed up and tossed all of the
balloons into the hall, including some blank balloons. The teacher gave
them 2 minutes to find the balloon with their name on it. As time ran
out — hardly anyone had managed to find their own balloon. Then the
teacher told them to take the balloon closest to them and give it to the
person whose name was on it. In less than 2 minutes, everyone had their
own balloon.
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Appendix 1: Top 10 Tips: Resilience Activities (adapted from Building
Resilience https://stenhouseps.com/building-resilience/)

1. Keep Connected

In general, people with caring and positive relationships are happier, healthier
and live longer. Close relationships with family and friends provide love,
meaning, support, and an increase in our feelings of self-worth and our sense of
belonging. Having caring and positive relationships is one of the most important
factors of our ability to cope with life’s ups and downs.

In ‘keeping connected’, pupils will be thinking about people who are special to
them. They can be people we see regularly or not very often, young or old,
family, friends or anyone we come into contact with in our school or our
community.

It is important to recognise that:

« Relationships are important for our health and wellbeing
o Belonging to a group can be a good way to build friendships.
« Good relationships are a two way thing.

Talk it over:

Think about the people who are in your “Back Up” Team. Share this with others
if you would like to.

Activity:

Who is in your “Back Up” Team? Create a Team Sheet of the important people
in your life. What makes them special to you?

You can add drawings/photographs of each person.
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Key Book: ‘The Snail and the Whale’ by Julia Donaldson

Adapted from: https://stenhouseps.com/building-resilience/

2. Respect Yourself

People who respect themselves, like themselves. Nobody’s perfect — but
learning to accept ourselves warts-and-all, identifying our strengths and looking
after ourselves and our bodies increases our enjoyment of life and wellbeing.

Within “Respect Yourself”, encourage pupils to reflect on the uniqueness of
being. We may be different to other people in some ways and similar in other
ways but we also have our own special characteristics. Nobody is perfect and if
we were all the

same it would be a very dull world. Nobody should feel pressure from others to
be someone they are not but it is important to treat ourselves with respect and
compassion.

It is important to recognise that:

e There is no one quite like you.

e Everyone has different strengths.

e | treat myself with myself with respect.

Talk it Over:

Tell your pupils what you like about yourself. Discuss with your pupils, things
that they like about themselves and what makes them a unique and special
person.

Activity:
Encourage your pupils to create a picture of them self and fill their picture with
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all the great things about them, their strengths and their achievements. What
makes your pupils special to you?

Key Book: ‘Zero’ by Kathryn Otoshi

Adapted from: https://stenhouseps.com/building-resilience/

3. Challenge Your Mindset

People who believe that we are born artists, athletes or scientists have a fixed
mindset about themselves and others. They believe that learning potential and
ability are fixed and can be measured. People with a growth mindset believe
that effort, not just ability, leads to success.

In “Challenge Your Mindset”, we will encourage children to recognise that
challenges, mistakes and problems happen every day in learning activities and
social interactions. They will learn that how we respond to those difficulties has
an impact on how we see ourselves. This helps us shape our own learning and
how we handle the next problem that comes our way. In this unit, Skipper gives
up when he finds something hard to do. He learns the importance of developing
a growth mindset. Skipper helps the children to see that with effort and practice
they can overcome problems by challenging their mindset, so that things that
once seemed challenging become easier.

It is important to recognise that:
* Who we are and what we are good at, is not fixed.

e The way we think, feel or learn, shapes our brain
e | can change through the choices | make.
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Talk it Over:

Share with your pupils about a time you used a growth mindset when you were
faced with a challenge or setback.

Activity:

Changing your words, can help you to change your mindset, e.g. Instead of
saying: I’'m not good at this, try saying: Mistakes are proof that | am trying.
Support your pupils to create their own ‘Doodle Art” poster of a growth mindset

phrase.

Key Book: ‘The Dot’ by Peter Reynold

Adapted from: https://stenhouseps.com/building-resilience/

4. Take A Moment

YouTube link “mindful meditation for kids”:
https://www.youtube.com/watch?v=Bk_qU7I-fcU&feature=youtu.be

This a simple but effective breathing exercise which is an ideal introduction to
Mindfulness. This can be used to help ease worries, anxiety and stress, as well
as being a tonic for sleep and relaxation. An idea may be to unwind with your
pupils, listening to this mindfulness meditation together.

5. Talk Things Over
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At times we all feel worried. It is important to encourage pupils to share and
talk about what they might be worried about. It can be difficult in bad times to
believe that things will get better, but just like the weather, things will change at
some point and better times will come.

It is important to recognise that:

e At times we all feel worried

e |f worries are not dealt with, they can sometimes get out of control
e |f you are struggling, it is important to ask for help

Activity

Younger pupils: Make a Worry Monster together. A Worry Monster is a 3D junk
model monster with a large mouth. The Worry Monster can help children to
manage their worries. When they write down their worry, they can post it in the
Worry Monster’s mouth. It can also make it easier for some children to express
their worries if they don’t want to share them.

* How many heads does the monster have?

e Does it fly?

e Does it have scales, lumps, bumps, or is the skin smooth?
e How big is it?

e Can it swim?

e How fast can it run?

e Does it have a name?

e \What powers does it have?

You may want to give it a funny name and an unusual personality. Now write
down one of your worries and post it in your worry monster. Show your class
your worry monster if you would like to.

Older pupils: Adapt this task to suit the preference of your pupil e.g. they may
wish to create a journal/worry box/chest.

Adapted from: https://www.stmargarets-primaryschool.co.uk/pupil-resilience-
unit-5-talk-things-over/
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6. Get Active

Learning to take care of ourselves plays an important part in helping us to face
challenges. Taking steps to keep healthy and fit may include:

e Eating well by making healthy food choices.

e Getting active; do at least 30 minutes of physical activity every day.
e Sleeping well; aim for 9 hours unbroken sleep a night.

e Looking after yourself.

e Taking time out and learning ways to relax.

Individual Activity: Provide each young person with three post-its and ask them
to think of and list three things they do that keeps them healthy. Encourage
them to think about the day to day (possibly small) things they do that helps
keep them healthy. Encourage the young people not just to think about the
physical things they do but what they do that supports their emotional
wellbeing.

Group Activity: Depending on class/group sizes and if time allows, young people
can share their post-its with a partner or in a small group. Encourage all the
young people to place their post-its on a wall collage to highlight all the
different things we can do to keep healthy. Reinforce that we all have or can do
things in our life that helps our physical and emotional health.

Resilience toolkit https://www.nhsggc.org.uk/media/257099/resilience-
toolkit.pdf
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7. Make a Difference

By starting with a small idea or with something they care deeply about, children
can contribute to making a difference. We know that when we connect to
something bigger than ourselves, we feel fulfilled and have a greater sense of
purpose.

Activity: Make a Difference Challenge

Think of something or someone who is deserving of a little help of kindness in
the community (this might be a neglected area or a person).

The Challenge:

Step 1: Think of someone or something which is in need of help. Try to come up
with an idea that every group or class is happy with.

Step 2: Think of some ideas and devise a plan of what you could do in order to
make a difference.

Step 3: Carry out your idea.
Step 4: Share your project with others.

Adapted from: https://broughtonprimary.org/2020/01/29/building-resilience-
make-a-difference/
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8. Look on the Bright Side
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See Appendix 2: Further Resilience Activities: “Look on the bright side”

9. Be Kind to Others

;*:')v’_“ R ——-

shutterstock.com « 677799799

During these difficult times, one thing is clear: small acts of kindness make a big
difference. The British Red Cross have developed a set of resources to support
pupils to:

learn about the power of kindness
carry out kind acts
consider how they can be kind to themselves and others

Visit: https://www.redcross.org.uk/get-involved/teaching-resources/kindness-
calendar to access these helpful resources.
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10. Have a Goal

”

Individual Activity: Provide each young person with a copy of a “goal worksheet

Encourage them to think about what they want to achieve in life. This can be a
combination of short-term (e.g. reading a book, exercising more) and long-term
goals (e.g. specific career path, visiting different countries). Encourage them to
think of five things they want to achieve and write them down.

Group Activity: Depending on class/group sizes and if time allows, young people
can share their lists with a partner or in a small group. Encourage them to keep
their list and display somewhere visible to them (e.g. in their bedroom) so they
can refer back to it. Writing our goals down can motivate us to take action and

also allows us to see and celebrate any progress and success.

Resilience toolkit https://www.nhsggc.org.uk/media/257099/resilience-
toolkit.pdf
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Appendix 2: Further Resilience Activities: Look on the bright side

The Resilience Spin Wheel

The resilience spin wheel is designed to give young people ideas about how to
deal with difficult situations. You could include some ideas on the resilience spin
wheel but you could also have a blank spin wheel template for students to add
their own ideas. Whenever there is a difficult situation and the young person
needs to find a positive solution or coping strategy, they can take the resilience
spin wheel out of their pocket or their bag and choose which strategy to use.

How to make the wheel:

1) Take two paper plates and cut out a small triangle towards the middle of one
plate.

2) Spin the plate and write the skills in each section of the second plate that is
exposed in the section that was cut out.

3) Insert a paper fastener so the plate can spin and reveal the skills.

4) Decorate any way you like.

Another fun way to use the wheel is to act out social situations with puppets or
role plays and use the wheel to choose which skill to use given the situation.
This helps children learn to choose skills that best suit the setting and get more
practice using them!

Source: https://kristinamarcelli.wordpress.com/2016/05/02/spin-the-wheel-of-coping-skills/amp/
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Strengths and gifts activity

Research has shown that identifying and leveraging strengths enhances
resilience. Reflect on your individual talents and strengths and consider how

you can make a difference using them.

A

I am proud

Imagining a more positive future

This activity aims to support children and young people to think about how their
life could change in a positive way. Have the young person visualise what they
would like to happen over the next 10 years; where they will live, what they will
have achieved, how they will feel, who will be with them (friends, family etc.).
Capture their hopes and dreams in words or pictures on a whiteboard or large
poster paper. There next task is to write a letter to their future self. Think about
what barriers they may have overcome, what doubts they may have had, but
what kept them going to achieve their goals.
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‘Why | like me’ cards

The purpose of this activity is for young people to create a pack of cards that
represent the positive qualities they possess. Thinking about what positive
gualities they have, things they have achieved, and times they have helped
others. Their pack of card can then be added to by other students, education
staff, family and friends. These can be a handy resource for children to keep in
their trays, and if they are having a bit of a down day, they can remind
themselves of the positive qualities they hold.

The confidence tree

Cut out leaves from four different coloured pieces of paper. On the first
coloured leaves ask students to think of a situation they would like to grow
more confidence with. One the second colour, get them to add their worries or
potential barriers that could prevent their growth. On the third colour, ask
students to write down ideas about things that they could do to help with that
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situation/ their worries, how they could overcome the barriers they may face
and who could help them to continue to grow. On the fourth, ask pupils to
create positive statements about what they could achieve with their new found
confidence.

Reframing our thoughts

Often, we think negatively about a situation or an event that has happened or is
about to happen. When we think negatively, we are likely to carry on thinking
negatively, which helps to make the thought more powerful. When this
happens, it is really difficult to find positive thoughts. This can lead to a one-
sided view of a situation or event which is often not a true judgement.

Ask students to write down all of the negative thoughts they may have, the
thoughts that can impact on their confidence e.g. ‘I’'m not good at that’, ‘other
people can do it better than me’, ‘I'm a failure’, ‘Everyone will laugh at me’. The
aim is to capture 8-10 statements by writing each one down on a piece of
folded card. One by one, students are asked to write down a counter argument
on the other side of the card. So for example instead of ‘I’'m not good enough’
this is changed to ‘I have lots of positive qualities such as...”

The more positives you can find, the more positive you will think, as the
negative thoughts will be reduced and the situation will appear more balanced.
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Below are some interesting activities that you can try at home and at school.
We've included a couple of examples but more can be found at:
www.pearson.com.au/bounce-back

Everyone has pleasant and unpleasant feelings

Younger children could make a paper plate puppet —on one side of the paper
plate is a happy emoji face, on the other side a sad emoji face. Older children
could make a range of different emoji masks. All can play, how would you feel
if...

e You got soaking wet while playing or walking outside

e You won a prize for your drawing or writing

e You were playing your favourite game

e You got lost in the shopping centre

e Your best friend phoned you to play a game over the phone
e You fell over and hurt yourself

e Someone said you were stupid

e You broke your computer or tablet

e You found something you love that you thought you had lost
e Your friend said something mean to you

e Your grandma gave you a special present.

Talk about how everyone has pleasant feelings most of the time and that it’s
normal anytime, but especially during COVID-19 lockdown, to also experience
some unpleasant feelings like feeling frustrated or sad. We naturally feel this
because we can’t go to school, visit our friends or other people in our lives that
we would like to see, and can’t do group sports or many other activities that
take us outside the house. So we need to be the boss of our unpleasant feelings
and learn to change our bad mood into a good mood.
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Good mood hunt

The Good Mood Hunt by Hiawyn Oram and illustrated by Joanne Partis is a great
picture book for shared reading (also available on YouTube). It’s about Hannah
who wakes up in an infectious happy mood and then remembers she has
nothing for Show and Tell and her good mood disappears. As she looks for
something to show her classmates, she discovers all kinds of things she had lost
that make her happy. Although this book is for young children, the message is
relevant for all ages —we can change a bad mood into a good mood by actively
engaging in activities which boost positive emotions, so we cope better at this
time of lockdown.

Go on your own Good mood hunt

Look around your home or classroom for 3 things that help you feel happy — it
might be your favourite book, photo, drawing, soft toy or game. For older
children what activities do you like doing best at home/in school that help
change a bad mood into a good one, such as reading, painting/drawing/craft,
playing music, kicking a football, hitting a tennis ball against a wall, developing
dance routines etc?
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Make a happy cube

v

On each of the six sides draw and write about one thing that makes you happy.
When you are feeling down, roll your cube to remind you of how to change
your bad mood into a good mood.

Make a hand hopper

y

Use an outline of your child’s hands and write down or ask each other four
guestions about positive emotions representing each finger, such as what
makes you calm, curious, proud, happy, excited, interested, surprised or

grateful.
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A Nurturing Approach in Midlothian

Within Midlothian we are familiar with ensuring that this local authority is one
which is ‘a great place to grow’. The impact of COVID-19 and ‘lockdown’ has been
substantial around the world and also for Midlothian’s own young people and
their families. It is now more important than ever that we seek to nurture and
help ‘grow’ our pupils’ positive wellbeing.

The 6 nurture principles are well established in Scotland as a framework when
seeking to provide enriching and nurturing experiences for children whose social
and emotional development has been disrupted by loss or change. These serve
as helpful guiding principles to support all pupils following the return to school.

This pack aims to meaningfully apply nurture theory to the current situation by
outlining each of the 6 principles, what they could mean for pupils due to the
current situation, and what approaches could be used by those adults seeking to
support them.

Within each of the principles there is a ‘card’ section. Here you will find reflective
guestions to help deepen understanding. In order to get the best use from this
tool, staff could come together to look at each principle in turn and discuss these
reflective questions. There are also some practical ideas for how to put each of
these principles into action. There will undoubtedly be many other ideas and
approaches which will come from reflective discussions and are in tune with
individual school communities.
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Nurturing Schools?

The Covidl9 pandemic has caused a diverse set of experiences which have
impacted on children and young people different ways. Some will have enjoyed
family time, developed their own interests and enjoyed the outdoors. However
there will have been change or loss for many of our pupils; whether that be in
terms of change in routine and predictability, loss of control and certainty, loss of
not being able to take exams or ending a school year, loss of human contact with
friends and family, and sadly for some the physical loss of family members
through death. There have been many shifts that have happened and there may
be shifts which happen again.

“To assume that children can pick up from where they left off ...is to disregard the impact
of toxic stress on children’s memory, processing, attention organisation, emotional
regulation and other facets of executive functioning”.

Moore 2020

The concept of nurturing schools has translated extensive research in child
development, attachment theory, neuroscience and trauma into a practical
application for schools (Geddes, 2007; Bomber, 2011). A nurturing school
approach recognises the importance of connectedness, belonging and emotional
safety and it encourages us to foster a school culture which places relationships
at the heart and culture of our schools.

It can help provide a framework for us to begin to think about what children need
in this situation to recover and reconnect.

There may be challenges and obstacles but there may also be opportunities. We
will have the opportunity to rethink what can help our school to feel like a place
of safety, belonging and connectedness for our pupils over the coming months as
they return to school, in whatever form that might take. We will also have an
important role in play as part of creating a positive intersection in a child’s life
and this may allow us to reflect on how we build upon relationships and
community as an important part of our school development.





Nurturing Schools Card:-

How nurturing is our school?

FLECTIVE QUESTIONS

1. To what extent do you currently support all members of your school
community (pupils, families and staff) to feel nurtured? How can
you build on this practice?

2. In what ways will you embrace a whole school nurturing approach

and ensure a responsive and sensitive approach to the wellbeing of
individuals?





The Six Nurture Principles

The six

principles
of nurture






1. Children’s learning is understood developmentally

Within a nurturing schools approach there is an awareness that we need to
accept children at their developmental stage. This applies not only to their
learning but also to the social and emotional stages of development. Their skills
and competencies will differ and they will make progress at their own pace.
Added to this, during times of trauma or situations of uncertainty our brains
prioritise the need for survival and a sense of safety over higher order thinking
skills. Therefore there is a need to focus on the more basic biological needs as
part of their ‘learning routine’.

We may need to initially concentrate on providing positive and fulfilling
experiences. One of the most enriching is play. Children both young and old thrive
when they smile, laugh and engage in games and activities that help them to
recognise and appreciate their personal strengths. We firstly want the return to
school to be an enjoyable experience. Having elevated academic expectations too
soon will undoubtedly add to children’s stress.

We may have to repeat and reinforce previous learning concepts that have been
disrupted by trauma. This might involve revisiting past topics, reminding children
of their success and ensuring building blocks are secure before leaping ahead to
new learning experiences. For new learning activities, we should aim to provide
meaningful, practical and multisensory experiences. Multisensory approaches to
tasks will require time to actively plan and make space for activities which involve
the use of outdoor play or a focus on nature, rhythm/music or tasks involving art
and craft. Structured tasks may need to be initially broken down into smaller
steps, with clear and simple instructions and active modelling from key adults.





Nurturing Principle Card:-

Children’s learning is understood developmentally

REFLECTIVE QUESTIONS:

1. How can we seek to make the return to school an enjoyable
experience?

2. What are some other ways we could provide positive and fulfilling
experiences which take account of the different levels of skills and
competencies (both emotionally and academically) of children?

Principle in Action:

this could be developed and used as a basis for learning.

creating a sense of community.

children’s attachment needs.

- Take to time to discuss how discuss different experiences during the school
closure period. If there is an area of interest which developed for children and

- Continue to promote communication with parents and carers when schools
return. As parents will be unable to come into school, information posted on
the school door/entrance and online communication will be helpful in

- Consider tasks which can be completed with a little support vs time limited
bursts of independent work and regular reassurance from adults to support






2. The learning environment offers a safe base

Creating a welcoming environment with a sense of belonging for all will be
important when schools re-open. For some children, it may have been hard to
make sense of the uncertainty around the indefinite nature of the school closure.
If we can be ready to understand how to make school a safe and constant space,
through structure, routines and predictability this will be helpful with supporting
any anxieties pupils may have. Classrooms are likely to look different and how
we use other areas such as dinner halls, corridors, and outside spaces are also
likely to change. We will want to encourage creativity when considering these
things but also consistency amongst staff so that boundaries and expectations
are understood by all.

Children who are feeling a loss of control may be more likely to feel ‘cornered’ by
a rigid approach. If we engage in flexibility and offer positive choices, it can help
meet the pupil’s legitimate need to retain control while at the same time
reinforcing the adult as a safe person.

Creating a school community which offers a safe base requires all to be sensitive
in  maintaining and promoting key 'S 5 (Every Child Needs a Champion]T
. . . . 4 TedTalk by the late, great Rita Pierson
nurturing relationships for particularly R ﬁ?J o A
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A learning environment which is a safe
place to explore different feelings is
another important aspect to this - 3%&” T?: gg:@
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there are a range of different feelings

which people may experience during this time and that these feelings are ok to
have and are accepted by staff. Discussing different feelings and how we can best
manage them will be important in creating a school community which is safe and
inclusive.






Nurturing Principle Card:-

The learning environment offers a safe base

- !EFLECTIVE QUESTIONS:

1. How could we creatively use the school space (inside and outside) to support
a sense of security and safety?

2. How could you, as a school community, create ‘safety’ in relationships with
each other?

Principle in Actions

Visual timetabling and scheduling can inform pupils of what is happening now and
next. If resources and possessions need to be moved then new areas should be
clearly labelled for children to see and new seating plans communicated in
advance.

Decorating a wall with photographs of each child and key staff in the classroom and
playground can create a sense of belonging; especially if the children are
acclimatising to a different peer group or different members of staff for the
foreseeable future.

Displaying positive affirmations all around the school such as “You are welcome
here”, “All your feelings are ok”, etc., can support positive attitudes.

Creating a ‘safe space’ or quiet/relaxation area will be helpful for children to take
quiet time if they need it.

- The key adult engineering opportunities to express random acts of kindness, for
example bringing in a game or sharing some hot chocolate.

Having dedicated time as a staff group to discuss how people are feeling or
developing a buddy system for informal peer supervision can help to staff to feel
they have a safe space to explore their feelings.
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3. Nurture is important for the development of well-being

This principle is concerned with the connection between being nurtured and the
positive effects on wellbeing which includes the development of self-regulation.
Through our relationship with a child we can promote a sense of optimism and
resilience for the future. We can also support a child’s ability to regulate their
emotions.

Some children, due to feelings of anxiety and loss of control, may struggle to
manage their emotions which will subsequently have a negative impact on their
emotions. Co-regulation is defined as warm and responsive reactions that provide
the support, coaching and modelling children need to understand and
appropriately express what they are feeling. Co-regulating requires staff to pay
close attention to the cues children send and respond consistently and sensitively
over time with just the right amount of support. Through time children will
require less and less support as they learn effective self-regulation.

The idea of interconnectedness is important when we think about the
development of wellbeing in school communities and this is something which has
been difficult during the period of lockdown and school closures. It will be
important to highlight the different ways people continued to connect despite
the social isolation measures by looking for common themes or actions which can
create a bond. This might be putting Rainbows in
the windows for the NHS, talking to family
members on Zoom, or taking part in workouts with
Joe Wicks. Finding ways to carry on such
connections or ways to begin new ones will be
helpful in supporting children’s self-esteem as they
see they are valued and held in positive regard by their school community. It will
also be an important consideration when thinking about a ‘blended model’ of
learning when some pupils will be physically in school and others may be learning
from home.
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Nurturing Principle Card:-

Nurture is important for the development of well-being

1. What are the ways in which we can support the development of
self-regulation skills with children?

2. How can we support feelings of interconnectedness within a
‘blended model’ of learning?

Principle in Action

Finding ways to provide children with choice and control in a task or routine
can help them to feel some control and promote autonomy. We could also
schedule time during the new school day for them to indulge in special
interests and preferred activities. This could be a great way to help them feel
competent and successful.

It will be important for us to celebrate achievements, however small, in order
to bolster self-esteem. We can make this more concrete through personalised
books or boxes filled with evidence of their achievements, their effort and
tangible feedback from staff.

Involve children and/or staff to think about the small things, often taken for
granted, we receive every day by those who support us and those who we
support which make us feel good. Think about how we make time and space
for these small but meaningful efforts of ‘relational dosing’ throughout our
school day.

Give hope with challenging tasks by praising effort and persistence “/ can see
that you are working hard at trying different strategies” and how we learn
through mistakes, practice and small steps. This can help put setbacks into
perspective.
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4. Language is a vital means of communication

This aspect of nurture encourages us to think about the importance of

our words, our body language and our tone of voice when being attentive in our
communications with others, many of whom will be experiencing a range of
emotions about the return to school.

Our voice and body matters in co-regulating others.
Concentrating on our ‘heart-body-face’ connection and , .
smiles are one of the most
giving a child our full attention through smiles, eye contact, vitalstimulus to the growth
. . ey h jonall
our pace and tone of voice, and our physical position can "¢ 7oronaly
intelligent brain

help them feel calm, safe and connected in a socially (Gerhardt, 2004)
distanced context.

8 Basic Emotions
And the purpose of each one

Children and young people tend to ‘act out’ their
Tt ‘ weew  feelings in different ways. Adults can offer pupils

Anticipation Surprise emotional containment by communicating that all
‘ ‘ feelings are ok to feel. Helping children put their
@ e ” y ‘ .. feelings into words is an important way of helping them
to self-regulate. Dan Siegal’s ‘Name It, Claim it to Tame

‘ Dgt It” strategy encourages naming feelings as a way of
helping calm the emotional brain

Trust
nnnnnn t with
pe pl e who help

~
-

< N

and reducing the likelihood of these emotions hijacking T e (T
children and young people’s ability to think and make good s, (T
decisions. Adults may be also be faced with new and novel

WHAT IS IT I'M FEELING?

circumstances and this can be a helpful self-care strategy to R
support our own emotional responses.

We can make ourselves available for children to have check-in conversations.
This type of mini-ritual which a pupil knows they can return to can be calming.
Using ‘Time-In" as a replacement for ‘Time-Out’ places importance on a calm,
nurturing and co-regulating adult remaining ‘available and present’ even if the
young person needs time away from a stressful situation (Bomber 2011).

Children may now need to know with more certainty what they are doing now
and what will come next. They may require support to relearn a language for
learning and pupils may need to revisit how to ask for help.
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Nurturing Principle Card:-

Language is a vital means of communication

CTIVE QUESTION

1. What language — verbal and non-verbal — will help our children and young
people to feel: You belong here; You are welcome here; | want you here; | have
been thinking about you, and keeping you in mind; You are safe here; You can
explore and learn; Your feelings are okay with me; You can work with me on
this problem that is getting in the way right now

Principle in Actions

Explore creative ways to include emotion coaching as part of learning - acting
out emotions, stories, video clips, songs, poetry, art, wall displays to share
reflections, posting positive affirmations in the playground or around the
community. Work with a peer and transfer ideas across classrooms.

Greet every child with a smile that is just for them and say goodbye with the
same.

Use warm welcoming language “I’'ve missed seeing your smile” and let them
know you have been kept them in mind “when | saw... it reminded me of...”

Involve pupils, teachers and parents in how they would like to show they care/
and how they meet and greet each other without physical contact. Ideas which
are unique to the school community can help promote belonging.

Enjoy the well-being benefits of chanting, singing, laughing and breathing
together.

Agree on simple, concise and factual language to support with children who
have experienced death of a family member or friend.
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5. All behaviour is communication

This is a well-known and central perspective to our understanding of children
which emphasises the importance of looking under a behaviour and asking ‘what
is this child trying to tell me’?

We need to be open-minded. We may never know what some children have
experienced during lockdown, and boundaries are essential but so is compassion
and kindness. The emotions children will be expressing are natural and normal,
and not always a matter of choice.

Children will have been around adults who have had to manage “lockdown” in
different ways, they will have interacted with friends differently and they will
have different views of themselves as learners. Pupils will all return to school
with very different narratives about “lockdown”.

The child who is
reluctant to engage
with tasks may need
tasks which they can

work on independently

so they can develop a
gradual tolerance of

adults’ presence

|

The child who refuses
to follow an
instruction may need
to feel more in

control to cope with \
uncertainty.

\

The child who is anxious
about being in proximity
to other children and
adults after months of
being told to avoid
friends and family may
take time to adapt to a
school situation.

|

The child who seems overly
dependent being connected to an
adult may require time limited
tasks with an adult providing

regular reassurance and check in to
help encourage an increasing \
dependency.

\
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When children are under increased anxiety, behaviour management is often
ineffective as it does not address their understandable stress response.
Emotional “first aid’ by calming, soothing is needed first:

‘Connect before Re-direct’” (Siegel, 2013)
‘Rapport before Reason’ (Riley, 2009)

In the ‘Whole Brain Child’, Siegal and Payne
Bryson (2012) uses the analogy of ‘upstairs’
and ‘downstairs’ brain to explain how most
adults and children experience their
‘downstairs’ brain switching on during times
of stress or moments when they feel
threatened.

momentous

institute Concept from The Whole-Brain Child

by Dr. Dan Siegel and Dr. Tina Payne Bryson

The amygdala, responsible to staying alert to danger, acts like a ‘baby gate’ so the
logical and reflective functions of the ‘upstairs’ brain are closed off and survival
mode takes over. It will be through fostering relationships with young people and
how we communicate with them that can allow the fright/flight/freeze response
to subside

Our overall approach to supporting behaviour should be restorative in essence.

Nurture also emphasises the importance of having
a deeper self-awareness of how our own emotions

impact on our behaviour. In caring for our pupils, s
we can often forget to accept support for AS You grow older. |
ourselves. If we neglect to take care of ourselves You will discover

| . that y e tw
we can quickly become too depleted to give to ! Hepd |
iands, one for helping

others.  There is a reason th.at aircraft safety yourself, the other
announcements remind us to affix our own oxygen for helping others.”
masks before attending to others! Create space — Maya Angeloy
and time to allow for open and honest dialogue
with your colleagues and make careful sensitive

plans to nurture your own self-care and that of \

your colleagues.
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Nurturing Principle Card:-

All behaviour is communication

I REFLECTIVE QUESTIONS:

1. How will we support our pupils to feel emotionally safe and secure in
our school?

2. What are the ways in which we can support the self-care and well-being
of ourselves and our colleagues?

Principle in Action:

Dan Hughes’ PACE model supports us to think about connection and co-regulation with
children and young people through a relational approach

Playful interactions with children when first returning to school can help to create
safety and belonging and reduce stress and diffuse situation before they escalate.
We might achieve this through personalised greetings in the morning, being silly,
sharing jokes and learning topics through physical action or musical rhythm. We
could turn new routines into a game to diminish the strangeness and have fun
rehearsals to make them easier to remember.

Acceptance is about being non-judgemental and showing the child that we
understand what they are going through. We don’t need to find solutions for

these feelings. ‘I know you are scared about being here, it’s ok to feel that way’ or

‘it must be hard not to think about your family at home. You loved spending so
much time with them and it’s sad to leave them’.
Acknowledge the child’s feelings and remain calm in asserting that you are there

to help. “You are upset at the moment. That’s fine. | am here to help you. We can

sort this out.”
Curiosity about what might be going on allows us to put aside our own

presumptions and wonder with the child ‘/'ve noticed you have been quiet since
coming back, | think you might be worried about something’.
Empathy is our way of showing children that that we ‘get it’. We might say ‘/ know
this is tough for you. Your classroom looks different from the last time you were
here’ or ‘You are so upset that your friend comes to school on a different day. You
miss seeing him every day like you used to’.

Moore (2020)
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6. The importance of transitions

This encourages awareness of the impact of transitions and disruption in the lives
of children and young people. Whether going back to school for the first time in
months or coping with the return after experiencing a different kind of school, all
pupils will be faced with a major transition which they may be feeling uncertain.

Nurture emphasises children needing enhanced level of information to help feel
a sense of emotional safety. It will be important to let each child know loudly and
clearly what will be happening.

Offering a virtual tour on school websites and video welcomes from teachers
allows children a sense of predictability about what will be happening. The use
of photographs and videos could help show children what to expect if classrooms,
corridors and communal areas look different.

Clear welcome routines at transition points - at the start of the term, at the start
and end of the day, at the start of sessions - repetition and routines, and visual
and concrete supports help pupils identify these transition points.

Extending interactions and being present and available at transition points can
help children feel like you are ‘keeping them in mind’ and this can help them see
you as safe and predictable.

Some children may rely on transitional objects from home to cope with changes
in environment and relationships and this may need some consideration about
how this can be supported when there are hygiene requirements.

We may change and adapt things along the way and consulting children and
young people about any changes to routines and supporting them to cope with
these can enable them with a sense of control and personal agency and help
reduce any heightened anxiety they may have around uncertainty.
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Nurturing Principle Card:-

The importance of transitions

I—

REFLECTIVE QUESTION:

1. What supports will give our pupils now and over the first months of
term to ensure they have a positive transition?

Principle in Action:

To help support changes to the physical environment of the school consider a
whole social story which acknowledges lockdown, welcomes children back to
school, shows how things will be different and why which can be shared with
parents or on the school website.

Think about visual and transition supports at key transition points can help
transference. This could mean greeting children and parent with fun
messages/facts on the door or school gate every day. A Dutch school used
a bubble machine to float bubbles over the playground on day one to
captivate the children’s interest.

Explore feelings about the return to school by inviting letters or videos.

Encouraging interests which have developed at home into classroom
experiences can help bridge connections the two learning environments.

Help children anticipate routines using music or rhythm.

Some children may, in free play or unstructured situations, benefit from a
box of predictable routine activities e.g. colouring in, jigsaws, lego, doodling.

Keep in mind that staff need emotional check-ins as routinely as children,
and ‘relationship dosing’ is as important for adults as it is for children.
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Midlothian Educational Psychology Service

Helpline

Midlothian Educational Psychology Service are now offering a weekly telephone
help line, for parents/carers and professionals to discuss any concerns about a child

or young person’s learning, social, emotional and behavioural needs.

For advice or to discuss a child or young person with us please phone

0131 270 5615

Thursday mornings from 10.00 — 12.00

Discussions are anonymous and confidential. No records of the discussion will be
kept. We may provide you with information, advice or resources, we may signpost
you to other services and we may recommend more in-depth involvement with an
Educational Psychologist for which signed consent would be required.

Anyone can ring us if they would like to talk to an Educational Psychologist for

advice. You don’t need to go to your GP or school to access this service.
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COVID 19 school closures have changed our
daily lives including who we see and talk to.

Are you missing being able to talk to
friends, teachers or other parents?

Need a listening ear?

The Listening Line is a local, confidential
service for children, young people, parents
and carers who need someone to talk to.

Call
Monday to Friday 10am — 4pm.
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		Midlothian Council

Tuesday 16 June 2020







Midlothian Route Map Through and Out of the Crisis

Report by the Corporate Management Team

Report for Decision


1
Recommendations


Council is invited to approve the Midlothian Route Map Through and Out of the Crisis

2
Purpose of Report/Executive Summary


On 20th March at 3.30pm the Council moved to critical service delivery in response to the Covid-19 pandemic. The speed at which the Council responded to this pandemic resulted in a complete transformation of how the council works including remote working, digital by default and rapid response. This new route map seeks to both support recovery and to retain the best elements of transformation that took place in response to the pandemic, making these changes permanent to the way the Council delivers its services in order to build back better.

On 21 May, the Scottish Government published Scotland’s Route Map Through and Out of the Crisis. On 28 May, the First Minister announced the commencement of phase 1 and the Council implemented the steps agreed with Group Leaders on 28 April. 

The route map for recovery through and out of the crisis is based on one overarching principle: in delivering services, whether commissioned internally or externally, that we keep our communities, our employees and our environment safe minimising exposure to Covid-19, or any other viruses, at the same time as meeting our commitment to being carbon neutral by 2030.

This document presents to Council the Midlothian Route Map in the form of four main phases and asks Council to approve the Route Map.

Date:  3 June 2020


Report Contact: Corporate Management Team

Verona.macdonald@midlothian .gov.uk




3
Background


On 16th March Group Leaders met to agree the arrangements which would be required in the event of a “lockdown” scenario in response to Covid-19. On 18 March 2020, the Midlothian Community Planning Partnership launched the #kindnessmidlothian campaign to ensure that a collective response was in place across all of the Community Planning Partners.  At 3.30pm on 20 March 2020 the Council moved to critical service delivery in response to the Covid-19 pandemic. The response from Staff, Partners and our Community during this pandemic has been heroic with many staff also undertaking alternative duties in order to keep front-line services operational. The speed at which the Council has responded during this period of emergency measures has meant that the way Council services have been delivered have been dramatically transformed including digital approaches, remote working and rapid response action teams.  On 21 May, the Scottish Government published Scotland’s Route Map Through and Out of the Crisis. On 28 May, the First Minister announced the commencement of phase 1 and the Council implemented the steps agreed with Group Leaders on 28 April. 


The Midlothian route map for recovery through and out of the crisis seeks to both support recovery and to retain the best elements of transformation that took place in response to the pandemic and to make these permanent changes to the way the Council delivers its services in order to build back better. Based on the creation of a wellbeing economy, it is designed to achieve wellbeing and fairness for our people and the rest of nature. Our overarching principle is that in delivering services, whether commissioned internally or externally, that we keep our communities, our employees and our environment safe, minimising exposure to Covid-19, or any other viruses, at the same time as meeting our commitment to being carbon neutral by 2030.

Building on our 9 drivers for change, this strategy covers the following areas:


· Economic Renewal


· Accelerated Capital Programme


· Education Recovery Plan


· Hub and Spoke Place Service Delivery

· Health and Social Care “New Beginnings”

· The Midlothian Way including digital by default, remote working and carbon neutral by 2030 approaches to the workplace and active travel.

4
Report Implications (Resource, Digital and Risk)


4.1
Resource

COVID-19 continues to present financial challenges for the Council that are changing and emerging every day. A Financial Update report is also included on today’s agenda which seeks to set out the current assessment of the impact together with a number of proposed actions to respond to the financial impact of the pandemic on the Council.  


These actions are required in response to the initial costs of rapidly introducing new services, adopting alternative and innovative delivery methods required for statutory and critical services, support arrangements to communities across Midlothian and also as the impact and divergence from the current year budget continues to emerge.  


The assessment of the financial consequences of the pandemic will also be influenced by national factors and decisions resulting in additional burdens and costs, most notably in relation the duration of each phase of the National Route Map from Lockdown to Phase 4.


Accordingly the longer term additional costs, declining income, external funding implications and divergence from the approved budget may take a number of months to emerge and be fully understood. 


It is recognised that there has been and will continue to be a divergence from the approved budget as a consequence of the pandemic and that the implementation of the measures set out in the Midlothian Route Map may bring further divergence, particular the implementation of the “Strategic Framework for Reopening Schools, Early Learning and Childcare Provision in Scotland” (The Framework). 

In respect of the resources required to deliver The Framework and to ensure that delivery of the required changes is manageable and sustainable, The Framework states that an assessment will be made of any net additional costs that are expected to be incurred in relation to both schools and early learning and childcare setting and that The Scottish Government will work closely with Local Government to understand and address financing as work progresses.


4.2
Digital 

Digital by default is at the core of this strategy. Significant steps have been taken to transform remote working during the Covid-19 Pandemic and now the Council aspires to be a leader in digital by default.

4.3
Risk

Failure to report these decisions would lead to a lack of governance to implement the strategic recovery phase.


4.4
Ensuring Equalities 

The Midlothian Route Map will continue as far as is possible to reflect Midlothian Council’s commitment to the ethos of the Equality Act 2010 with careful consideration of the interests of the most vulnerable in our communities through the preparation of service specific Integrated Impact Assessments (IIAs) to examine the impact of our decisions in relation to equality, human rights, poverty, the economy and the environment. Individual IIA’s, as appropriate, will inform the development stage of the activities identified in the route map and will be finalised to support any decision making required by Elected Members.


Service specific IIA’s for those activities identified in the route map will be developed in order to demonstrate the Council’s undertaking to clearly identify when the most vulnerable may be affected by changes in delivering services, and to work to develop where possible mitigating actions to reduce any further negative impacts where it is possible to do so with the resources at the Council’s disposal. The mitigating actions will form part of the implementation of any changes when approved.


It is considered that these actions underline the Council’s commitment in the Midlothian Equality Plan 2017 – 2021 to tackle inequality and promote inclusion within the limitations of the resources available. These actions will also allow the Council to create a wellbeing economy which will achieve wellbeing and fairness for people and the rest of nature.


4.4
Additional Report Implications


See Appendix A


APPENDIX A – Midlothian Route Map through and out of the crisis Report Implications


A.1
Key Priorities within the Single Midlothian Plan

The route map outlines the phases of service recovery and transformation which will underpin the Single Midlothian Plan.

A.2
Key Drivers for Change

Key drivers addressed in this report:


 FORMCHECKBOX 
 Holistic Working


 FORMCHECKBOX 
 Hub and Spoke


 FORMCHECKBOX 
 Modern 


 FORMCHECKBOX 
 Sustainable 


 FORMCHECKBOX 
 Transformational


 FORMCHECKBOX 
 Preventative


 FORMCHECKBOX 
 Asset-based


 FORMCHECKBOX 
 Continuous Improvement


 FORMCHECKBOX 
 One size fits one


 FORMCHECKBOX 
 None of the above


A.3
Key Delivery Streams

Key delivery streams addressed in this report:


 FORMCHECKBOX 
 One Council Working with you, for you


 FORMCHECKBOX 
 Preventative and Sustainable


 FORMCHECKBOX 
 Efficient and Modern 


 FORMCHECKBOX 
 Innovative and Ambitious 


 FORMCHECKBOX 
 None of the above


A.4
Delivering Best Value

The report aims to deliver best value while implementing the 4 phase recovery plan. 

A.5
Involving Communities and Other Stakeholders

The report outlines the main phases and has been based on feedback gathered during the “making a Difference” ideas consultation and the numerous strategic planning groups which have been taking place across the Directorates. In this next phase consultation will also be undertaken by NESTA. NESTA assisted with the 100 Day Mental Health Challenge which delivered transformational results.

A.6
Impact on Performance and Outcomes

The report aims to measure progress through outcomes.

A.7
Adopting a Preventative Approach

The report is based on the creation of a wellbeing economy which prioritises prevention, fairness for people, the economy and the environment.

A.8
Supporting Sustainable Development

This four phase route map aims to promote our commitment to being Carbon Neutral by 2030.  
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Foreword

In response to the Covid-19 emergency, Midlothian
Council and its partners have had to speedily adapt to
new and more flexible ways of working. Despite the
many hardships the lockdown has, by necessity, imposed
on individuals, our families and communities, we have
worked hard to keep essential services operational.

The response from our Community Planning Partners
including: council services, the NHS, our health and social
care partners, the emergency services, the Armed Forces,
businesses, community groups and volunteers, has been
truly outstanding. Now, we need to work with you to

plan for a new, very different future within the limited
resources available.

It is clear that as we gradually and carefully leave
lockdown, many of the enforced restrictions we have
seen over the last few months will inevitably need to
remain in place for some time to come. This means
continuing to change the way we work - providing the
support and protection our communities need; restoring
and maintaining local services, and supporting our vital
economic recovery in a sustainable way.

This document is a renewal plan for Midlothian. It sets
out how the council intends to work with its partners and
communities to put the necessary changes in place to
help us recover from the pandemic and to meet the huge
challenges we now face. Without underestimating the
scale of the task ahead, our plan is one firmly founded on
hope, ambition and the promise of a better future.

| hope that you will not only take the time to read about
our plans as these develop but that you will contribute
your own comments, questions and suggestions on this
“new beginning” for Midlothian.

/ 7 /Z@dr\
Council Leader
Councillor Derek Milligan
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1. Introduction

On 20 March 2020 the council moved to critical service
delivery in response to the Covid-19 Pandemic. The

rapid response to this pandemic resulted in a complete
transformation of how the council works, including remote
working, digital transformation and rapid response. This
new strategy seeks to both support recovery and to retain
the best elements of the transformation which took

place in response to Covid-19 and make these permanent
changes to the way the Council delivers its services

The Covid-19 crisis has created a very different way

of working and rapid learning for Midlothian Council
at all levels. This outbreak will end, but we need to
change how we work: there are things we have paused
or stopped doing, and many things we needed to do
differently, and there are some things we have done
that we haven’t done before. Some of these changes
reflect the restrictions the government has putin
place to stop the spread of infection, while others are
to allow us to continue running our operations while
protecting all of us. We also recognise we can’t do
everything ourselves so we have partnered with others
to help fulfil the role communities need of us.

The purpose of this document is to set out a flexible
and iterative renewal plan by Midlothian Council, in
association with partners, to recover from the Covid-19
pandemic. These are exceptionally trying times.

We all face huge challenges, but we’ll all come through
not just intact, but strengthened and with the renewed
trust of the people and communities we serve.

This much is certain: when we finally enter into the
post-crisis period, the business and economic context
will not have returned to its pre-crisis state. Executives
preparing their organisations to succeed in the new
normal must focus on what has changed and what
remains basically the same for their customers,
companies, and industries. The result will be an
environment that, while different from the past, is

no less rich in possibilities for those who are prepared.

McKinsey & Co.
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Introduction continued

Caring for vulnerable residents, looking after key workers’ children, liaising with our resilience partners,
making sure bins are emptied and supporting local businesses and workers during the pandemic are just
a few of the critical services we continue to deliver. This is all while adapting and responding to new and

unforeseen challenges at considerable speed.

However, with evidence the virus is slowing, at least
temporarily, we can embrace new opportunities after
life in lockdown. This route map is not just about when
you can expect buildings to reopen. It’s about using
our new knowledge, experiences and sense of shared
endeavour to collaborate and think innovatively to
reshape services around the needs of our citizens.

We all want to return to some kind of normality but

we must keep everyone as safe as possible. So while
focussing on hope, ambition and the promise of a better
future, our renewal plan is firmly-founded on evidence
around how and when to ease restrictions locally while
keeping people safe.

In the appendix, you will find our approach mirrors the
Scottish Government’s route map, from the current
Phase 1 when there remains a high risk the virus is not
contained to Phase 4 when the virus is suppressed and
no longer poses a significant risk to public health.

Our document indicates when you may gradually and
carefully see a lifting of restrictions. For example, in line
with national guidance, Stobhill Recycling Centre reopened
in Phase 1, with physical distancing measures and a new
traffic management system in place. With more outdoor
activity permitted — such as being able to sit in the park,

as long as physically distanced - Vogrie car park and toilets
also reopened in Phase 1. Other services will take longer.

Some of our buildings and practices need to change to
reflect new safety guidance. We are working hard for the
return to school for children from the 12 August.

We do not specify dates and times for each phase of
the route map, but will instead base future phasing on
national guidance as well as local need.

Much of our decision making will, therefore, depend on
the Scottish Government’s three week reviews. It must
meet specific criteria, including those set by the World
Health Organisation (WHO), before speeding up or
slowing down elements within each phase nationally.

The pandemic has cemented our vision of a greener,
safer, sustainable, ambitious and thriving Midlothian
underpinned by a wellbeing economy that puts its
citizens and local service delivery at the heart of all
decisions. Therefore, the Midlothian phases also
reflect new ways or working from lessons learned from
lockdown including redesigning services around ‘digital
by default’ and ‘remote working’ solutions.

It won’t be easy at times and we will all have to adapt.
However, having witnessed staff, partner organisations,
residents and communities pulling together for the
common good during this terrible pandemic, we are
confident that, with Midlothian’s route map through and
out of the crisis, we will emerge stronger, united and
committed to an even better future.
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2. Our vision, mission and values

In delivering services, it is important to recognise people
are our most important asset. Our people can deliver
life-changing impacts for our communities. Therefore

to maximise that positive impact it is imperative that

we work as One Council by removing any institutional
barriers and eliminating any silo working to enable the
organisation to implement simple solutions that make

a big difference. This means placing our citizens and
communities at the centre of our daily work; growing our
own talent and empowering our staff, thereby enabling
Midlothian to fulfil its potential as a Great Place to Grow.

The Council is ambitious for the future of Midlothian.
The Vision for Midlothian is a Great Place to Grow.
The Community Planning Partnership has identified
Carbon Neutral by 2030 as an overarching aim
supported by 3 main priorities:

¢ Reducing inequalities in learning outcomes
¢ Reducing inequalities in health outcomes

¢ Reducing inequalities in economic circumstances

Care Social Housing Waste to Energy

Education

The Midlothian Community Planning Partnership
continues to prioritise the available resources towards
the delivery of the partnership’s key priorities. We will
also continue to build on our successes by our investment
in a major capital building programme which will see
record investment in much needed social housing,

extra care housing, care homes and schools to meet the
requirements of a fast-growing population.

Such a strategy is critical because the council is a busy
place, carrying out many functions. Research shows

that the very best organisations succeed because they
know where to focus their attention. This strategy is
therefore, our statement of intent - designed to focus
investment and drive performance within a values-based
organisation to best meet the needs of the individuals
and communities we serve.

Carbon Neutral Capital Programme





3. Priority actions

Go to: Our strategy for recovery, as we continue to respond and emerge from this crisis, is based on the creation
of a Wellbeing Economy, designed to achieve wellbeing, inclusion and fairness for our communities and
1. Introduction to protect and enhance our environment.

Our overarching principle is that in delivering services, whether commissioned internally or externally,
that we keep our communities, our employees and our environment safe minimising exposure to Covid-19,
or any other harmful agent, at the same time as meeting our commitment to being carbon neutral by 2030.

2. Our vision, mission and values

3. Priority actions
Building on our 9 drivers for change, this strategy covers the following areas:
4. Wellbeing Economy and

* One Councl - * Local by default * Digital by Default * Climate Charge * This strand * Continued * Lozal by default * Commtted to * Our Citizens

Jained up - supported by 4 « Place based front commitment to supports the Iinvestment in * Orly retaining achiewing "better come first and
5. Four Phase Route Ma o] Sernces Locality Place facing services be Carbon delivery of the early physkal buldings than our are known as
* All through Teams * Home working nuetral by 2030 ather 8 deivers inervention and where required previous best™ individuals and
SUppot, * Minimal services for those * Minimising travel for change prevention as a « Mawmising experience
minimisng delivered cervices able 1o by commiting to priority opportunities for senaces
transition paints centrally be delivered at warking as social housing SORIDEU AT
home localy as solutions best meet thei
* Digital, rather possible * Eliminate needs
than physical, homelessness

attendance at
meetings

Specifically we are prioritising the following interventions to support recovery:

e Economic Renewal

Accelerated Capital Programme for Housing and the School Estate

¢ Education Recovery Plan

¢ Hub and Spoke Place Service Delivery

¢ Health and Social Care Transformation

¢ Digital by default, Remote working and Carbon Neutral by 2030 approaches to the workplace and active travel
The strategy is filled with hope and ambition to by default with services delivered at the most local
rebuild Midlothian following the global pandemic. level, within the resources available, and enabling

It represents a significant shift for the council in order those who can work remotely to continue to do so.
to help Midlothian deliver services which are digital




https://connect-midlothian.tfemagazine.co.uk/assets/1/accelerated_capital_programme_final.pdf

https://connect-midlothian.tfemagazine.co.uk/assets/1/hub_and_spoke_place_service_delivery.pdf
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4. Wellbeing Economy and Economic Renewal

Our Wellbeing Economy will create a more equal Midlothian where the environment and our communities prosper.

By focusing on, for example, creating sustainable
business models including social enterprises, building
social value into our procurement contracts and
exploring alternative uses of our land for community
benefits, we will tackle poverty and inequality and build
a more resilient society.

But we can’t do it alone. To be successful we must work
with our communities and partner organisations, from the
NHS to City Region Deal partners and local businesses.

We can all see the benefits our Wellbeing Economy can
bring. Better health and potentially life expectancy for
local people, net zero carbon emissions and improving
attainment by giving our children the best start in life,
are just a few.

Our Economic Renewal strategy has been developed
to append the previously published Strategy for
Growth 2020-25, with its four key pillars of innovation,
inclusion, partnership working and ambition - all of
which are aimed at continuing to make Midlothian

‘a great, green place to grow’. We will work with our
businesses to adapt, diversify, develop and grow and
ensure local communities and workers have fairer jobs,
pay and opportunities to train and progress. We will
be encouraging people to support our businesses by
spending locally and promoting the Midlothian brand.

The world is already facing a major recession, perhaps
the biggest in centuries. It is vital, therefore, that we start
now to build our local economy that is fairer, resilient,
sustainable and puts the wellbeing of our communities
and environment at its heart.





4 Phase Route Map

Midlothian Route Map Through and Out of the Crisis: in line with Scottish Government and Health advice

PHASE 1
As lockdown phase with the
following easing of measures:

PHASE 2
As previous with the following:

PHASE 3
As previous with the following:

PHASE 4
As previous with the following:

EPIDEMIC STATUS,
INCLUDING CRITERIA,
CONDITIONS AND

¢ Continue with the measures and
controls across each work setting
for social distancing, hygiene and

e Continue with the measures and
controls across each work setting
for social distancing, hygiene and

¢ Continue with the measures and
controls across each work setting
for social distancing, hygiene and

eContinue with the measures and
controls across each work setting
for social distancing, hygiene and

IN EACH PHASE

¢ Frequent handwashing and hygiene
measures for all.

¢ Cough etiquette is maintained.

e Face coverings in enclosed public
spaces, including public transport.

e Frequent handwashing and hygiene
measures for all.

¢ Cough etiquette is maintained.

* Face coverings in enclosed public
spaces, including public transport.

¢ Frequent handwashing and hygiene
measures for all.

¢ Cough etiquette is maintained.

* Face coverings in enclosed public
spaces, including public transport.

MEASURES appropriate PPE requirements in appropriate PPE requirements in appropriate PPE requirements in appropriate PPE requirements in
line with HPS Guidelines line with HPS Guidelines line with HPS Guidelines line with HPS Guidelines

PROTECTIONS ¢ Physical distancing requirements | e Physical distancing requirements | e Physical distancing requirements | ® Physical distancing requirements

ADVISED in place. in place. in place. to be updated on scientific advice.

e Frequent handwashing and hygiene
measures for all.

¢ Cough etiquette is maintained.

* Face coverings may be advised in
enclosed public spaces, including
public transport.

SEEING FAMILY
AND FRIENDS

e More outdoor activity permitted
—such as being able to sit in
the park, as long as physically
distanced.

e Meeting up with another
household outdoors, in small
numbers, including in gardens, but
with physical distancing required

¢ Able to meet with larger groups
including family and friends
outside with physical distancing.

* Meeting people from another
household indoors with physical
distancing and hygiene measures

¢ Able to meet with people from
more than one household indoors
with physical distancing and
hygiene measures.

e Further relaxation on restrictions
on gatherings.

e Continued importance of hygiene
and public health emphasised.






4 Phase Route Map continued

PHASE 1
As lockdown phase with the
following easing of measures:

PHASE 2
As previous with the following:

PHASE 3
As previous with the following:

PHASE 4
As previous with the following:

GETTING AROUND

e Consistent with the reopening of
workplaces set out in this phase,
where home working is not possible
businesses and organisations are
encouraged to manage travel
demand through staggered start
times and flexible working patterns.

¢ Permitted to travel short distances
for outdoor leisure and exercise but
advice to stay within a short distance
of your local community (broadly
within 5 miles) and travel by walk,
wheel and cycle where possible.

eInternational border health
measures are introduced.

e Consistent with the reopening of
workplaces set out in this phase,
where home working is not possible
businesses and organisations are
encouraged to manage travel
demand through staggered start
times and flexible working patterns.

* People are permitted to drive
locally for leisure purposes.

e Public transport operating
increased services but capacity still
significantly limited to allow for
physical distancing. Travel at peak

times discouraged as far as possible.

* May be geographical differences
depending on circumstances

¢ Can drive beyond local area for
leisure and exercise purposes.

e Public transport operating
full services but capacity still
significantly limited to allow for
physical distancing. Travel at peak
times discouraged as far as possible.

* May be geographical differences
depending on circumstances.

e Public transport operating full
service.

e Physical distancing may remain in
place.

CORE PRINCIPLES

Seek approval for:

¢ Remote Working is the default
position for those who can

¢ All meetings, internal and external,
to be carried out using virtual
platforms

¢ Carbon Neutral by 2030 principles
including active travel options

Implement:

* Remote Working is the default
position for those who can

* All meetings, internal and external,
to be carried out using virtual
platforms

e Carbon Neutral by 2030 principles
including active travel options

Extend the implementation of:

¢ Remote Working is the default
position for those who can

¢ All meetings, internal and external, to
be carried out using virtual platforms

¢ Carbon Neutral by 2030 principles
continue including active travel
options

¢ Hub and spoke service delivery
implemented

Continue to implement:

¢ Remote Working is the default
position for those who can

¢ All meetings, internal and external, to
be carried out using virtual platforms

e Carbon Neutral by 2030 principles
continue including active travel
options

¢ Hub and spoke service delivery
implemented”
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4 Phase Route Map continued

PHASE 1
As lockdown phase with the following easing of measures:

PHASE 2
As previous with the following:

PHASE 3
As previous with the following:

PHASE 4
As previous with the following:

EDUCATION

® HTs co-ordinate with staff to plan for return of P1 and P7
pupils 22nd June.

 Rota in place for staff and only attending when required to be
in the building.

¢ Planning for curriculum and blended learning in August.

¢ Training for remote learning delivery and infection control

e Continued organisation of learning spaces and setting up
buildings for return

e Transition for new P1 and S1 and enhanced transitions where
safe and possible.

¢ New arrangements for children of key workers and
vulnerable pupils until re-opening of schools in August.

¢ All schools take responsibility and plan for their own key
workers and vulnerable pupils from re-opening of schools
in August.

¢ HR and emotional support for staff returning to school.

¢ Continue with revised plans for catering, waste management,
and school support staff.

e Revised plan for Free School Meals agreed

¢ Executive Director to meet with Chairs of Parent Councils to
discuss the blended model

¢ Develop revised early learning and childcare plan based on
new national guidance 15th June

* Expand the operation of a number of early years provisions
across the authority area to provide critical childcare

e Liaise with key curriculum delivery partners to determine
curriculum delivery model in senior phase

¢ Guidance on school trips, visitors to be disseminated.

¢ Instrumental music instructors to test out virtual lessons

¢ Planning with transport providers to marry transport
operations with education delivery model

¢ Travel Plan developed for each school and education setting

* On-going support for identified
vulnerable pupils

¢ Continue with provision for children
of key workers.

¢ Continue and expand the operation
of a number of early years provisions
across the authority area to provide
critical childcare

¢ Develop contingency plans for a
school closure

* SQA results published and analysed

¢ Planning with transport providers
to marry transport operations with
education delivery model

 Travel Plan developed for each
school and education setting

e Teachers return prior to pupils
starting on 12th August to support
new employees, NQTs and those
returning for the first time.

* Pupils begin to return to school from
12th August

¢ Re-opening of early learning and
childcare within local authority
settings

¢ Places at each school and early
learning and childcare settings will
be limited to that determined by the
operational maxima for that building

o First priority for attendance will be
vulnerable pupils and children of
key workers. Remaining places then
opened to pupil populationon a
rotation agreed by the school.

* SQA appeals and re-coursing

¢ Blended learning for pupils with
mix of in-school teaching and home
learning.

* Emotional/Wellbeing support for
pupils returning to school

e Closure plan in place if virus status
changes

¢ Instrumental music instructors
commence blended delivery model

¢ Continue to review travel plans
subject to planned changes to the
education delivery model

e Continued development of the
primary, secondary and specialist
provision curriculum offer

¢ Dependent on virus status and latest
scientific and government advice, the
operational maxima for schools will
be adjusted to allow more to attend.

e Increasingly regular operation of
schools and early learning and
childcare settings whilst maintaining
any required precautions

¢ Maintenance of a responsive closure
plan should a school or centre be
connected to a virus outbreak.

¢ Gradual relaxation of restrictions and
additional measures around school
transport, cleaning and catering.

e Closure plan in place if virus status
changes

¢ Continue to review travel plans
subject to planned changes to the
education delivery model
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4 Phase Route Map continued

PHASE 1
As lockdown phase with the following easing
of measures:

PHASE 2
As previous with the following:

PHASE 3
As previous with the following:

PHASE 4
As previous with the following:

CHILDREN &
FAMILIES

o All staff continue to be in office on a rota
basis

¢ PPE is available for use by all staff when
entering family homes or having direct
contact with service users.

o Statutory visits with families and those
who are at risk shall be undertaken as per
interim COVID-19 Guidance.

e Visits to families who come into the
system via duty shall be undertaken as per
Covid-19 Guidance.

e Case conference, reviews and statutory
meetings shall be chaired and managed
using virtual technology.

e Children & Families Centre front door shall
remain locked to control and monitor
service user access to the building

o Staff are not transporting children or
families unless in an emergency.

¢ Hawthorn transport is available in a mini
bus with maximum 3 households sitting at a
distance. The bus is cleaned between trips.

¢ Hawthorn Family Learning Centre — will
continue to offer support with limited
numbers of children in a room, parents
not entering the building and cleaning
between sessions.

¢ Residential — staff continue with 12 hour
shifts and no visitors coming into the house

o Staff continue to be in office on a rota basis

® PPE is available for use by all staff when
entering family homes or having direct
contact with service users

* Case conference, reviews and statutory
meetings shall be chaired and managed
using virtual technology.

e Children & Families Centre front door shall
remain locked so that the monitoring of
service users into the building is controlled

e Statutory visits with families and those
who are at risk shall be undertaken as per
interim COVID-19 Guidance.

o Visits to families who come into the
system via duty shall be undertaken as per
Covid-19 Guidance.

o Staff continue to be in office on a rota basis

® PPE is available for use by all staff when
entering family homes or having direct
contact with service users

e Case conference, reviews and statutory
meetings shall be chaired and managed
using virtual technology.

e Children & Families Centre front door shall
remain locked so that the monitoring of
service users into the building is controlled

¢ Hawthorn Family Learning Centre will
opening up to parents and carers.

o Staff continue to be in office on a rota basis

e Case conference, reviews and statutory
meetings shall be chaired and managed
using virtual technology.

e Children & Families Centre front door shall
remain locked so that the monitoring of
service users into the building is controlled.

e Face to face visits to children & Young
People out-with Midlothian to be
undertaken.
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4 Phase Route Map continued

PHASE 1
As lockdown phase with the following easing
of measures:

PHASE 2
As previous with the following:

PHASE 3
As previous with the following:

PHASE 4
As previous with the following:

COMMUNITIES
AND LIFE LONG
LEARNING

o Liaison with police re anti-social behaviour
in terms of youth work

* Work continues with vulnerable young
adults (16-24) and adults with multiple
barriers to employment (Focus Team) on
a one to one basis. PAVE continuing to
offer sessions to complete learning and
gain awards.

¢ Online learning and groups meetings for
young people and adults - online platforms
agreed, updated policies with staff
training

e Community resilience response, care for
people group, local community resilience
structure set up , food / medicines /
social isolation — volunteer coordinating
&training partnership working with third
sector

® Maintain community resilience with
options of scaling up and down in relation
to demand

* Maintain Food Depot and supports to
foodbanks

¢ On line offer of youth work and adult
learning

¢ Delivery of alternative curriculum offers
with schools and FE

® Review of ICT requirements, physical site
changes to expand learning offer

¢ Employability and learning strategy
developed, alongside economic recovery
plan in partnership — youth Employability
offer 150 S4/5 pupils out in place

¢ Front facing service prioritised, list of
locations for safe one to one spaces for
range of services.

e Digital improvements to allow on line
access to adult learning , employability and
youth work services

* Employability services continue

® Maintain community resilience with
options of scaling up and down in relation
to demand.

* New projects to address social isolation for
older people

* Monitor food banks and food depot
demand

o Clear message on community use of
buildings and phased opening per locality
area with timetable

¢ Adequate provision for community
activities to be in place.
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4 Phase Route Map continued

PHASE 1
As lockdown phase with the following easing of measures:

PHASE 2
As previous with the following:

PHASE 3
As previous with the following:

PHASE 4
As previous with the following:

ADULT HEALTH
AND SOCIAL
CARE

o Critical services have already been provided although where
possible using digital communication

* Most mental health services have continued to be provided
throughout albeit using different methods of delivery

¢ All Midlothian GP practices are operating telephone triage,
increased use of video consultations, with face to face
appointments only when necessary

e Essential GMS services only: urgent care, urgent blood testing,
child immunisations, cancer referrals etc.

» No dental/optometry services other than emergency at
central NHS Lothian site

e Limited services will be provided by dentists from Monday 1st
June 2020

¢ Pharmacies are open, but with physical distancing restrictions
on customers in shops. Greater reliance upon home delivery
of prescriptions

¢ More generally individual service managers and planning
officers are beginning to plan for reinstating services,
with infection control/physical distancing/technology
considerations

® Opticians open for urgent and essential eye-care

* Care Homes visiting is by telephone or video-calls only,
although in exceptional circumstances, face to face visits have
been arranged. Digital technology is used to allow residents to
have contact with families

¢ Work is planned to enable people with learning disabilities
who live in supported accommodation to have contact with
their families

¢ Plans will be developed to enable some family carers to
receive some form of respite care where possible

 Day services have been provided for people with learning
disabilities whose needs are critical. Digital technology has
been used creatively to provide support. This will continue,
and where safe to do so, be extended

e Justice services to increase number of face to face contacts.
Further developments dependent upon when courts reopen

¢ NHS Lothian Mobilisation Plan
completed, which outlines the details
including timescales of the resumption
of core services
Dental practices will continue to
provide restricted services for a number
of months
Continue work through Care For People
group to explore how we continue
supporting people shielding beyond
initial phase of COVID
Delivery of Intermediate Care Services
will be redesigned to be more fit for
purpose in terms of patient journeys,
aiming to keep people in Midlothian
where safe to do so
GP Practices will launch major publicity
campaign using social media and
postcards delivered throughout
Midlothian. This will encourage greater
self-management through use of
NHS Inform. Access will continue to
be weighted towards telephone and
videoconferencing.
Additional GMS services added
including screening. Ongoing
development of key initiatives e.g.
Community Treatment and Care Centre
functions being expanded in some GP
practices — this will include chronic
disease monitoring. Flu vaccination plan
rolled out
¢ Care home visiting to be gradually
reinstated in line with Scottish
Government guidelines

¢ See NHS Lothian Mobilisation Plan for
details of resumption of core services

o All community living services
including group-based day services
will be subject to risk assessment and
redesign before reintroduction to
ensure service user and staff safety

¢ Care home visiting to be gradually
reinstated in line with Scottish
Government guidelines

¢ Almost all facilities are
operational again

* Recovery Plan with detailed
action plan now being
implemented redesigning the
delivery of health and care
services

¢ Digital technology will feature
significantly in the new delivery
models for reinstating services

o Full visiting restored to Care
Homes in line with Scottish
Government guidelines

14





4 Phase Route Map continued

PHASE 1
As lockdown phase with the following
easing of measures:

PHASE 2
As previous with the following:

PHASE 3
As previous with the following:

PHASE 4
As previous with the following:

SPORT, CULTURE
AND LEISURE
FACILITIES
INCLUDING
COMMUNITY AND
PUBLIC SPACES

e Sport and Leisure services remain closed,
consideration to be given to open Hillend
if safe distancing measures can be
maintained.

» Town centre patrols in place to ensure
social distancing

* Vogrie Country Park opened, car park
and toilet facilities available.

* Roslin Glen and Car Park Open

e Sport and Leisure to look to open
outdoor spaces to deliver alternative
options for physical activity

* Town centre patrols in place to ensure
social distancing

e Summer holiday child care options being
planned with Education

¢ Town centre patrols to ensure social
distancing

* Town centre patrols to ensure social
distancing

SHOPPING, EATING
AND DRINKING
ouT

As per Scottish Government Advice:

¢ Gradual re-opening of drive through food
outlets.

¢ Garden centres and plant nurseries
can reopen with physical distancing.
Associated cafes should not reopen at
this stage except for takeaway.

As per Scottish Government Advice:

e Previously closed small retail units can
reopen with physical distancing.

¢ Outdoor markets with physical
distancing, hygiene measures and
controls on numbers of people within
market.

® Pubs and restaurants can open outdoor
spaces with physical distancing and
increased hygiene routines (within
guidelines).

As per Scottish Government Advice:

e Larger retail can reopen with physical
distancing.

¢ Pubs and restaurants can open in
indoor spaces with physical distancing
and increased hygiene routines (within
guidelines).

 Personal retail services including
hairdressers open (with distancing and
hygiene.)

As per Scottish Government Advice:

¢ All open with improved public health
advice.

¢ Shop local still encouraged.
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4 Phase Route Map continued

PHASE 1

As lockdown phase with the following easing of measures:

PHASE 2
As previous with the following:

PHASE 3
As previous with the following:

PHASE 4
As previous with the following:

PLACE,
GATHERINGS AND
OCCASIONS

* No public gatherings permitted except for meetings of
two households, outdoors and with physical distancing.

e Statutory and critical services are provided sometimes
through different work practice or methods.

* Seek approval for the Economic Renewal Strategy
including procurement update

* Economic Renewal, Business Gateway and Tyne & Esk
LEADER services continuing

» Seek approval for the accelerated Capital Programme

* Assist with the South East of Scotland Transport
Transition Plan

e Grass cutting for public amenity and open space to
facilitate exercise and social distancing. Maintenance of
pathways and road verges for public safety completed.

e Support services preparation for education reopening;
catering, cleaning, digital, transport.

 Guidance and assistance provided by Environmental
Health and Economic Development for reopening
establishments.

 Environmental Health Services restricted to public safety
enforcement and COVID Test & Protect activities

e Stobhill Household Waste Recycling Centre opened.

» Waste Services fully operational

¢ Planning services limited please refer to website

* Trading standards limited please refer to website

* Building Standards Services limited; enforcement and
dangerous building work, virtual inspections.

¢ House repairs and Non- Domestic Building repairs
limited to emergencies and vacant property works.

* Homeless Services operational

* Revenues and Benefits services fully operational; rent
costs and assistance, council tax reduction, Scottish
welfare fund.

e Active travel support for walking, cycling, wheeled travel

* No viewing or meetings undertaken, alternative channel
used where possible

» Website maintained and enquiries through alternative
channels.

® Roads and construction works: phase 0-2 preparations in
line with Scottish Government Guidance

e Online Library Services available

e Library Home Service for Shielding households

¢ Implement the Economic Renewal
Strategy including procurement update

¢ Implement the Accelerated Capital Plan

e Continue to assist with the South East of
Scotland Transport Transition Plan

* Grass cutting completed for public
amenity and open space to facilitate
exercise and social distancing.
Maintenance of pathways and road
verges for public safety completed.
Weedkilling maintenance.

* Guidance and assistance provided by
Environmental Health and Economic
Development and Trading Standards for
reopening establishments.

e Pest Control restart in external locations

e Restart Air Quality testing

 Public amenity and open space
maintained to facilitate exercise and
social distancing.

e Registrar Services resumed with
necessary measures in place.

Venue options restricted, with
minimal number of attendees

* Recommence proactive debt recovery
action for Council Tax, Rent and Sundry
Debt

e Commence Non- Domestic Rates billing

¢ Roads, lighting and construction
works: phase 1-2 in line with Scottish
Government Guidance

* House repairs and Non- Domestic
Building repairs limited.

o Site visits and External site meetings
possible subject to improved public
health advice

e Virtual viewings & inspections for
housing and non-domestic properties

e Car parks fully opened

e Library collection service

® People can meet in extended groups
subject to physical distancing

¢ Continue to implement the
Economic Renewal Strategy including
procurement update

¢ Continue to implement the
accelerated Capital Plan

¢ Continue to assist with the South East
of Scotland Transport Transition Plan

¢ Town centre patrols — social
distancing checks

e Registrar Services expanded with
necessary measures in place.

 Relaxation of restrictions to
attendance at funerals, marriages
and civil partnerships beyond “close
family”

* Housing market functioning.

e VViewings and lettings in domestic
and non- domestic sectors. Shared
living services are subject to risk
assessment and redesign to ensure
service user and staff safety.

e Pest Control restart in indoor
locations

¢ Roads, lighting and construction
works: phase 2 -4 in line with Scottish
Government Guidance

o Site visits and External site meetings
possible subject to improved public
health advice

* House repairs and Non- Domestic
Building repairs resume.

e Virtual viewings for housing and non-
domestic properties

¢ Lone working inspections with public
health advice

* Mass gatherings resume in line
with public health advice

e Continue to implement the
Economic Renewal Strategy
including procurement update

e Continue to implement the
accelerated Capital Plan

e Continue to assist with the
South East of Scotland Transport
Transition Plan

e Licensing & Permits services
operational

¢ Roads and construction works:
phase 2 -4 in line with Scottish
Government Guidance

¢ Almost all facilities are
operational again within the
resources available

¢ All ceremonies can take place,
with necessary measures in place
in line with Public Health Advice
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Coronavirus (COVID – 19): Re-opening schools guidance



Colleagues

This information is taken directly from the official guidance. It has been set out in a table to assist ADES colleagues. All text in italics is taken directly from the guidance paper.



This guidance has been developed for education authorities and schools, (Primary/Secondary/ASN/School Hostels/Residential) to support a safe, phased reopening of schools in line with the Strategic Framework for Reopening Schools and ELC. It may also be used by grant aided schools and independent schools to support their recovery efforts. Read the supplementary guidance for residential boarding/hostel accommodation in educational facilities, developed in partnership with relevant stakeholders. 



The aims of this guidance are to: 

 provide clarity of expectation with regard to practical approaches to a safe, phased reopening of schools and 

 in so doing, promote broad national consistency whilst ensuring appropriate local flexibility for education authorities, schools and staff to adapt and adopt approaches that best suit their communities’ needs and ensure the safety of staff, children, young people and their families. 



Recognising the specific context of the Early Learning and Childcare (ELC) and childcare sector, separate guidance for these settings is being developed. While the broad principles will be similar across schools and early learning and childcare, particularly across the early level, it will be important to provide guidance that supports all providers to implement age appropriate measures to re-open ELC settings. 



The guidance has been developed by the Scottish Government and Education Scotland with key partners supporting the Education Recovery Group, including Scottish Futures Trust, education authorities, trade unions and parent representatives. It has been informed by judgements based on the scientific and public health advice available at the time of writing. This guidance should be read and applied in conjunction with the latest Health Protection Scotland guidance, the Strategic Framework for Reopening Schools and ELC and the framework document Coronavirus (COVID19)- a framework for decision making. This guidance has been written to ensure consistency with existing guidance on physical distancing and hygiene that applies to the emergency childcare hubs in operation while schools remain closed. Work to consolidate these pieces of guidance will be undertaken as plans for the continuing operation of emergency childcare hubs and ELC provision are finalised. 






Determining Capacity

Where safe and appropriate to do so, education authorities and schools should endeavour to use all available spaces within facilities (and alternative facilities) to assist in the provision of high quality learning and teaching in a positive learning environment, whilst supporting measures to minimise the risk of infection and transmission. The identification of appropriate transport options and the deployment of available workforce (including teaching and wider workforce) should be considered alongside this. 



When considering how many staff, children and young people can safely be brought back into a facility at any one time, education authorities and schools should have particular regard to the guidance on physical distancing, hygiene measures, school transport and workforce planning.



 Application of this guidance to particular settings will determine how much capacity there is to welcome staff and children back. Owing to the requirement to reduce risks of infection and transmission, there may be large variations in potential available capacity within schools across different localities. 



Usable capacity will be determined by the design and layout of each setting, indoors and outdoors, when rearranged to minimise risks of infection and transmission. The usable capacity, for example, may be increased in some facilities through the repurposing of other areas such as large dining or games halls which may be suitable for sub-dividing to create additional teaching spaces. Consideration should be given to ensuring a positive learning environment, and the ability to provide staff and supervision when determining the use of each space within a setting. 



Depending on each setting this may mean that a higher or lower percentage of the pupil population can be accommodated at any one time. In large or densely populated schools, it may be much harder to implement a physical distancing policy that allows all pupils to return to school at the same time. 



Decisions on physical distancing may have an impact on the curriculum offer in the senior phase. This should be considered by each education authority and school. In small or less densely populated schools it may be easier to implement physical distancing due to the smaller number of pupils. However, there are likely to be other issues to contend with, e.g. home to school transport especially over long distances where pupils need to travel together on buses. If increasing the physical capacity of a setting is considered beneficial, schools and education authorities may consider using alternative additional spaces. 








		Guidance Information

		Notes

		Timescale



		Use of any additional spaces should not be detrimental to the ability to clean or provide physical distancing and should have adequate toilet facilities and handwashing/hygiene provision.

		All additional spaces will be risk assessed.  Cleaning regimes and extra janitorial support are planned.

		

complete



		The availability of additional space across other public sector assets will vary across each education authority area, with many additional spaces already having been identified as part of ELC contingency planning. The use of these other spaces will raise complexities around staffing, cleaning, catering and transport if pupils are split across multiple sites. These should be worked through at a local level if this approach is adopted.



		Individual plans created re cleaning, transport, staffing etc

		

complete



		Wraparound or out of school care provision will be required for key worker families as a school-day only and partial attendance model will not fit with all working patterns. Education authorities should consider the extent to which such provision is currently made within individual schools and other facilities, and the impact this may have on capacity. Arrangements should be kept under careful review to ensure they are equitable and align with the overall approach to easing of lockdown measures.



		Critical childcare will be provided by Education, and wraparound will be provided by ASC organisations.

		

complete



		If schools are currently being used for alternate purposes such as humanitarian or food centres, these services may have to be relocated to maximise capacity for educational purposes. The use of alternative public, private or third sector facilities should be explored to maintain such provision wherever possible



		We are not using any such spaces.

		

n/a



		Free school meals must still be provided to those that qualify, and the ability to deliver these practically should be factored into considerations of capacity. It will be the decision of the education authority whether this is a hot meal, cold meal or whether vouchers/money is provided to parents so a packed lunch can be provided. If a hot meal is to be provided consideration should be given to the safe use of onsite kitchen facilities (in which case physical distancing should be implemented), or offsite facilities. Additional guidance on physical distancing in education and childcare facilities has previously been published to inform the operation of the emergency childcare hubs, and should be considered when planning and taking forward the measures below.



		FSM continuing, probably by BACS.



When schools return, only packed lunches will be available.

		

By 26 June



		The needs of individual children should be carefully considered. Some children may require additional staffing, resource or space to ensure they can benefit from a positive learning environment.



		See ASN/ COVID-19 Guidance Note

		

complete


















Physical distancing 



Physical distancing measures fall into two broad categories: 

 increasing separation 

 decreasing interaction 



Physical distancing applies to staff, children, parents (and any others who may attend the school) and any external contractors or delivery people. It is essential that all these groups are taken into consideration. Special considerations apply to those who are clinically vulnerable or those who are shielding (or extremely clinically vulnerable). As there is some evidence which suggests that COVID-19 may impact disproportionately on some groups (Minority Ethnic communities), education authorities and schools should ensure that OHS provide practical support and advice to Minority Ethnic staff, particularly where they are anxious about protecting themselves and their families. All Minority Ethnic staff with underlying health conditions and disabilities, who are over 70, or who are pregnant should be individually risk assessed, and appropriate reasonable or workplace adjustments should be made following risk assessment.



		Guidance Information

		Who will deal with this?

		Timescale



		Physical distancing should be considered in all relevant areas of schools, including classrooms, indoor and outdoor spaces, and those not used for learning and teaching, e.g. pupils’ cloakrooms, entrance halls, staff rooms, kitchens and janitorial areas. Specific risk assessments should be completed regarding the use of kitchens, some of which vary considerably in size. Catering and FM Management teams and trade unions should be appropriately involved in the development of risk assessments.



		Risk assessments completed. All relevant staff consulted

		

complete



		The implementation of physical distancing will look different across the various ages and stages of learning. For instance, how physical distancing is implemented for very young children, for children with complex needs or disabilities and for pupils in the senior phase will be different.



		Appropriate guidance given out to different groups eg ELC, ASN

		

complete



		This may also be an anxious time for pupils and staff. Education authorities and schools should ensure that the right support is in place to meet the physical and emotional needs of children and staff, and that school staff are aware of the most up to date Covid-19 information on the NHS Inform website.



		Daily Bulletin

Wednesday Wellbeing focus

Recovery Curriculum

		

complete



		For children and young people with the most complex additional support needs, schools should involve lead professionals and parents to decide how best to continue supporting them.



		Guidance Note issued

		



		Increasing separation – default of 2m physical distancing The default position for schools is that individuals (or, in some limited circumstances, small groups with consistent membership – see below) should be supported to stay 2m apart wherever practicable and appropriate. The requirement for 2m distancing reflects precautionary judgements based on public health advice at the time of writing. As the situation evolves, such requirements may be amended or eased. As noted in “key principles”, education authorities should implement measures with a view to being able to ease them as soon as it is safe to do so, to ensure the maximum benefit from in-setting learning is gained as early as possible. 



This 2m rule should be used when determining how many people are permitted to be in a space. In any defined learning space, there should be sufficient floor area to allow for 2m separation between all individuals (including all types of staff and learners of all ages). For the avoidance of doubt, this applies even in those limited circumstances where alternative risk mitigation strategies (e.g. small, consistent groups instead of 2m spacing between all individuals) are permitted as set out below. This will help avoid overcrowding and align with strategies which people are familiar with in other scenarios. This approach should be applied to both the preparatory stage when staff may be in schools to get ready to return and thereafter.



		Room specifications issued and clear guidance given

		

complete



		

Limited exceptions The general 2m rule is subject to the exceptions set out below: 

While they should be avoided wherever possible, very brief interactions within 2m, such as limited numbers of people passing each other in corridors or walking through learning spaces to go to the toilet, are considered low risk and are permissible. Use of floor markings in relevant spaces may help minimise the extent of such encroachments. In certain limited circumstances in which the 2m rule cannot reasonably be applied, an additional risk mitigation approach may be adopted. This involves organising children into small groups with consistent membership, which are appropriate to the size of the setting. If adopting this approach, every effort should be made to decrease interactions and ensure 2m distancing is maintained within such groups if practicable, and between such groups at all times. 



Once put in place, membership of groups should not change (until further easing of measures is possible based upon the public health situation). The cleaning, hygiene and health and safety measures set out in section 4 of this guidance should, as in all cases, be followed carefully. Physical distancing between the adult staff working with such groups should be maintained. 



The limited circumstances in which this approach may be appropriate are as follows: 

 circumstances in which younger primary school children cannot reasonably be expected to remain 2m apart from each other and staff whilst maintaining play-based learning

  circumstances in which it may not be possible or appropriate for the 2m rule to be applied to some children and young people with additional support needs, e.g. where close contact with staff is necessary to their wellbeing. In such circumstances, bespoke approaches should be determined by individual or group risk assessments, with full regard to the best interests of children, young people and staff. Guidance on hygiene/health and safety in ASN facilities, including personal care, should be followed (see hygiene measures).



		

Signage delivered to every school



HT briefings



EYC briefings



Public Health Guidance distributed



Clear phasing plan communicated prior to any staff returning to the building

		

complete



		Additional risk mitigation strategies (2m spacings plus small consistent groups) There may be circumstances in which, while not subject to the exceptions set out above, older children will inadvertently fail to maintain 2m spacings. This may be the case, for example, during social times or specialised group work (e.g. practical elements of science or technology). Every effort should be made to support older children to continue to observe the 2m rule in these circumstances. Therefore, as an additional risk mitigation strategy, older children should be organised into small, consistent groups and assigned clearly defined zones or spaces within which they should endeavour to observe the 2m rule as far as practicable (e.g. a marked off area of an outdoor space). 



This approach has the benefit of ensuring that the 2m rule continues to be followed by older pupils whenever practicable, but that, when circumstances are such that accidental encroachments are likely to take place, such interactions are limited to a small number of consistent individuals.



		Week 1 and 2 induction in Secondary Plans



SSERC Guidance issued for Science and Technology risk mitigation



Planned on an individual school basis

		

complete



		Practical approaches to physical distancing – use of indoor spaces 

Education authorities and schools should consider the following practical approaches to ensuring the effective implementation of physical distancing strategies. It is important to note that these are intended as high-level descriptions of potential practical approaches. They are not intended as a checklist of approaches and should not be treated as such. The complexities of implementing these approaches in different schools and localities is not underestimated. The impacts of different approaches on staffing requirements, the challenges inherent in reducing interactions for certain age groups (e.g. very young children) and other key issues all require careful consideration to ensure successful implementation: 



 where children and young people can reasonably be expected to maintain a 2m distance, the layout of classrooms should be rearranged to support this. Facilities may consider physical markings between each seating position to provide clarity to children and staff. 

 for younger children who are unable to maintain a 2m distance, consideration may be given to how to create zones within facilities to maintain small groups of pupils and reduce interactions between them. In these circumstances, consideration should be given to the allocation of resources to the same small group, rather than sharing across groups. 

 careful consideration should be given to the removal of unnecessary items in the classroom to maximise capacity and decrease the number of items requiring cleaning. The storage of these items should be considered at a local/individual setting level, with support from education authorities where necessary.



		























Completed w/b 15 June







Individual school plans







		



		To provide capacity to accommodate physical distancing approaches, a flexible approach to the use of all existing spaces within the usual setting may be taken. Appropriate consideration should be given to staffing and supervision if this approach is adopted. For example, breakout space, dining space, libraries and indoor sports spaces may be utilised as learning and teaching areas to either accommodate part classes working remotely from teachers or to relocate whole class groups to larger spaces.



 very large spaces may be repurposed to accommodate multiple groups, for example by repurposing a dining hall or games hall to provide general classroom accommodation. Temporary screens may be used to divide the space to provide appropriate separation between groups. If this approach is adopted, thought should be given to alternative approaches to the safe provision of lunches, physical education or other activities usually undertaken in such spaces. This may, for example, require increased use of outdoor facilities to allow PE to be delivered. 

 the health and wellbeing of pupils and staff and the provision of positive learning and teaching environments should be considered when repurposing any space to provide additional capacity 

 in dining halls, floor markers may be considered to ensure pupils queue 2m apart from each other. Staggered lunch breaks may also be considered. 

 all staff rooms, bases and offices should be reconfigured to ensure the physical distancing rule of 2m is maintained 

 ensure that any physical distancing measures still allow for hygiene measures to be implemented 

 the safe and practical use of toilets should be considered by each school 

 ensure there are adequate handwashing facilities accessible to all children. Note there may be an increased demand due to the increased frequency of hand washing. 

 cleaning schedules should be reviewed and enhanced



		















Additional spaces assessed for suitable use and risk assessed



Guidance provided and plans in place

		















complete



		Practical approaches to physical distancing – use of outdoor spaces 

In parallel with the indoor environment, education authorities and schools should consider appropriate use of the outdoor environment to enrich the learning experiences of children and ensure as many children as possible can benefit from formal education at school. Evidence suggests that outdoor environments can limit transmission, as well as more easily allowing for appropriate physical distancing between children and staff. Effective outdoor learning can be delivered across many subject areas and the 3-18 learner journey, whilst enabling benefits in relation to learner engagement, health and wellbeing and educational attainment. Informal outdoor classrooms set within the natural environment can often be effective spaces for learning. However, where some level of shelter is required the periodic use of the school building should be considered. With any repurposing of space, particularly in respect of any greater use of outdoor spaces for learning, schools should ensure that pupils with complex needs or disabilities are not disadvantaged If outdoor equipment is being used, schools should ensure that multiple groups do not use it simultaneously, as well as considering appropriate cleaning between groups of children using it (see hygiene measures). How learning and teaching is adapted for an outdoor environment should also be considered. The Outdoor Learning Directory provides links to a variety of resources that can be filtered by subject area and curriculum level.



		

Individual schools have made arrangements to use outdoor spaces

		

complete



		Decreasing interaction 

In addition to spatial solutions to maintain physical distancing between individuals and/or small groups, the spread of the virus can be minimised through reducing the number and frequency of interactions between users. This is particularly relevant in secondary schools, as primary pupils will tend to spend most of their time with one group of peers and one/two adults. Education authorities should consider appropriate approaches to minimising interactions between individuals/small groups in schools, including at social and dining times. Pupils should be encouraged to remain onsite for lunch wherever possible, to minimise unnecessary interactions with others off the school premises. Some approaches they may wish to consider, depending on local circumstances, are set out below. 



Circulation/transitions Some approaches to circulation of school populations and transitions between different parts of the school day that education authorities and schools can consider include: Teacher movements To minimise the need for large numbers of pupil transits, it may be beneficial to keep groups of pupils in one location and have teachers move to them. This would require careful consideration, particularly in the senior phase, to align with subject choices and the stage of development for each individual. Reducing the amount of pupil circulation minimises contact with surfaces such as door handles which can help reduce virus spread. Consideration may need to be given to supervision arrangements as teachers move between classes. If teacher movements are not considered feasible, particularly in the senior phase, careful consideration should be given to timetable arrangements (see below) to reduce the number of movements by pupils in a day. 



One-way systems 

Many schools in Scotland currently manage their pupil circulation by adopting one-way systems within corridors and stairs. This may help avoid bottlenecks and ease travel around the school. External circulation As part of an amended circulation strategy it may be beneficial to encourage the use of Scottish Government Coronavirus (COVID-19): re-opening schools guide, version 1.0 28 May 2020 https://www.gov.scot/publications/coronavirus-covid-19-re-opening-schools-guide/ 16 external areas to move between parts of the building. This would reduce the density of use of the internal areas and also provide some movement and fresh air. Appropriate solutions would be specific to each location. Increasing the use of outdoor spaces as learning environments could link with this strategy, and the addition of sheltered areas could serve as expanded social zones during breaks. Safety in all weathers and security issues would require to be considered in each location. 



Soft changeovers 

Regardless of the number of transitions in a school day, the density of use of circulation space may be reduced by having soft changeovers. Consideration may be given to a “no bell” strategy which allows a degree of flexibility on class start/finish times and avoids the intensity of flow which many schools experience. It also provides a calm and managed experience which better prepares staff and pupils for the next session. 



Signage/communication 

Appropriate signage or verbal communication about the system adopted may need to be implemented if it differs from previous arrangements at the setting. Where available a tannoy system may support this



		

Guidance issued





















Signage issued to schools and advice and guidance given



















One way systems in place and entrances and exits identified to control the flow

















Guidance note issued











Signage in place

		

complete



		Timetabling 

Creative timetabling has the potential to reduce physical contact and thereby the transmission of infection. Some approaches that education authorities and schools may consider include the following: 

 use the flexibility within Curriculum for Excellence and in particular the use of curricular areas and interdisciplinary learning to structure lessons innovatively, and thereby reduce the need for learners and staff to move between different areas of an establishment. 

 prior to the COVID-19 outbreak, some secondary schools in Scotland were adopting a “big block” timetable to reduce the number of transitions in the school day. This allows for more in-depth learning and teaching without disruption and also reduces the amount of setup/clean up time in practical subjects. 

 particularly for the Senior Phase, where fewer subjects are generally taken and independent learning is more common, pupils may come into school for a longer session with the teacher or to perform practical elements, with self-directed learning or theory then being completed at home via online learning. A flipped learning approach may be particularly helpful in senior phase. 

 timetabling may also be considered at a more holistic level to take account of time spent using indoor, outdoor and digital environments. For example, each pupil could have allocated time learning in each of these environments, reducing the capacity requirements placed on indoor facilities. This would be particularly helpful in primary schools.



		













Secondary schools have identified the big block model



Blended Learning Guidance and Principles issued

		

complete



		Drop off/pick up 

The arrangements for parents to drop off and collect children/young people require careful consideration, to ensure that large gatherings of people can be avoided and physical distancing maintained. Parents should not enter school buildings unless required. Some approaches that education authorities and schools may consider include the following: 

 staggered drop off/pick up times, so that not all children arrive onsite at one time 

 if the school has additional access points, consideration may be given to whether it would be beneficial to open these to reduce congestion 

 consideration may be given to where children go as they arrive at the facility. This could include heading straight to their small group’s designated learning space/classroom, which could be indoors or outdoors. 

 if parents or carers are dropping off younger children, they should be discouraged from gathering outside the school and should maintain distancing of 2m, as far as practicable, when dropping off their children. Appropriate markings may be introduced at the school gates. 

 for those arriving by car, parents may be encouraged to park further away from the school and then walk with their children to avoid congestion, or alternatively use active travel routes where feasible. Car-sharing with children of other households should be discouraged. 

 where learning spaces can be accessed directly from outside, this should be encouraged to decrease interactions between individuals in circulation spaces 

 particular consideration should be given to the arrangements for parents of children with complex needs or disabilities, who may normally drop their children off within the school building



		

Individual school plans/ communications with parents and signage in place

		

complete



		Social time and dining

 Education authorities and schools may wish to consider the following potential approaches to minimising interaction at social and dining times and dealing with associated logistical issues. Arrangements in each setting may depend on whether the dining hall is used as an additional learning space and/or whether food is being prepared on the premises: 

 staggering break times, for example by different year groups. The appropriate approach may depend on the cohort of pupils in the school on any one day. 

 requiring pupils to maintain physical distancing where possible or, for younger pupils, to stay in their small/designated groups during social times, with appropriate supervision to facilitate this. 

 increasing the space for dining or implementing staggered dining arrangements, with children and young people eating in small groups and/or entering the dining hall in their designated groups  consideration may be given to whether it would be beneficial for pupils to stay in classrooms to eat. This could involve children bringing their own packed lunch or a lunch trolley going around the classes to deliver lunch, as opposed to pupils lining up in a main dining hall. 

 maximising the use of the outdoor environment for social times/dining, although implementing distancing between pupils/ groups would need to be supervised 

 limiting the number of staff using staffrooms and bases at any one time. Numbers will naturally be less than usual if staggered lunch/break times are implemented.



		

There will be packed lunches only, eaten in classrooms over staggered breaks



Guidance note given re staff use of spaces

		

complete



		Evacuation procedures 

If the layout of facilities is changed, and/or circulation routes or entry/exit points are altered, consideration should be given to evacuation procedures (e.g. in the event of a fire or other incident). Muster points should also be considered to ensure appropriate physical distancing arrangements are maintained between individuals/groups as far as practically possible. This should be included as part of the risk assessment for the setting. Evacuation arrangements for children with complex needs or disabilities should be reviewed in light of any changes.



		

Fire Risk Assessments completed and plans updated

		

complete



		Orientation

 Education authorities and schools should consider how they will support staff and children to orientate themselves to the revised layouts and circulation patterns described above. They may wish to consider the following approaches: 

 a map could be displayed in the educational setting detailing entry/exit points and new circulation patterns, for use by pupils, staff and parents 

 drawing on learning from the retail sector, clear signage and colour coding on walls and floors could be implemented prior to return to help with wayfinding, along with taping off of specific areas 

 appropriate visuals will be particularly important for younger children and for some children with additional support needs. These will need to be clear and child friendly to enable them to be understood by as many children as possible. These could include signs in braille (with appropriate arrangements made for hygiene) or signs that display meaningful symbols. Any signage that involves direct interaction from pupils will need to be cleaned regularly and further methods of communication should also be considered 

 some new schools utilise 3D digital models or 360 photography to allow remote familiarisation prior to occupation. This approach may be considered for returning users to help them orientate new layouts. This would also be useful for those in transition e.g. P7 to S1 in the event they have missed the opportunity for transition visits prior to schools closing.

		







Transition support materials shared with families



Recovery Curriculum supports in place and clearly communicated









Virtual tours of schools created:

https://www.thinglink.com/card/1324735751602044929



Video of school set up for return to be created and put on school websites

		







complete





















By 26 June







Special considerations for people who are clinically vulnerable or shielding Note: This section of the guidance is currently under review and may be updated



		Guidance Information

		Who will deal with this?

		Timescale



		Pupils and staff who are clinically vulnerable All schools should follow the latest guidance on attendance for children, young people and staff who have health conditions or are pregnant, or who live with individuals who have health conditions or are pregnant. Clinically vulnerable people are a wider group of people compared to those who are extremely clinically vulnerable (who should rigorously follow shielding measures). People who are clinically vulnerable are those with pre-existing conditions who have been advised to stringently follow the physical (social distancing) guidance and should work from home where possible. A small minority of children will fall into this category, and parents should follow medical advice if their child is in this category. Staff who fall into this category should be supported to work from home where possible, for example by asking them to support remote education, carry out lesson planning or other roles which can be done from home. If they cannot work from home, they should be offered the safest available on-site roles, staying 2 metres away from others wherever possible, although the individual may choose to take on a role that does not allow for this distance if they prefer to do so. If they have to spend time within 2 metres of other people, settings must carefully assess and discuss with them whether this involves an acceptable level of risk.



		

Education Guidance Note issued and individual risk assessments/ occupational health referrals made

		

complete





		Pupils and staff who live with someone who is clinically vulnerable If a child, young person or a member of staff lives with someone who is clinically vulnerable (but not clinically extremely vulnerable as above), including those who are pregnant, they can attend their education or childcare setting. Further information, including the list of underlying health conditions that make people clinically vulnerable, is available in the physical distancing guide on the NHS Inform website.



		

Education Guidance Note issued and individual risk assessments/ occupational health referrals made

		

complete



		Pupils and staff who are shielding (extremely clinically vulnerable people) This is a different group to those who are clinically vulnerable (as described above). Those who are shielding are extremely clinically vulnerable and require a different set of measures to keep them safe. People with serious underlying health conditions are strongly advised to follow shielding measures to keep themselves safe and not to attend school in person. The most up to date guidance and list of underlying health conditions that necessitate shielding should be checked on the NHS Inform website under the shielding section. When planning for a wider, phased return of pupils and staff, education authorities and schools should consider the distance learning and support needs of both pupils and staff who are shielding.



		



Education Guidance Note issued and individual risk assessments/ occupational health referrals made

		



complete



		Pupils and staff who are living with someone who is shielding People who have household members who are at very high risk of severe illness (requiring 'shielding') should only attend the education setting if they are able to stringently adhere to physical distancing. Such children should have an individual risk assessment conducted before the most appropriate place of care is determined. When planning for a wider, phased return of pupils and staff, education authorities and schools should consider the distance learning and support needs of both pupils and staff who are living with people who are shielding.



		

Education Guidance Note issued and individual risk assessments/ occupational health referrals made

		

complete












Hygiene, health and safety 



As well as adapting the physical space and decreasing interactions in the education setting, education authorities and schools should consider key practices in respect of hygiene and facilities management. If the school site or building has been closed for many weeks or if parts of the building have been out of use for a long period, the education authority/school should undertake a health and safety check of the building concerned and deep cleaning prior to reopening where necessary.



		Guidance Information

		Who will deal with this?

		Timescale



		Cleaning All cleaning should be carried out in accordance with COVID-19 – guidance for nonhealthcare settings. Consideration should be given to the cleaning strategy to be adopted in the school. This may be an extension of the cleaning regime that has been used in childcare hubs, with desk surfaces, chairs, doors, light switches, banisters, sinks and toilets being cleaned more regularly. There should be routine cleaning and disinfection of frequently touched objects and surfaces (e.g. telephones, keyboards, door handles, desks and tables). 



Each setting should be cleaned every night or when pupil “sessions” change, in preparation for a new group of pupils being present the next day/session. This may require a review of cleaning contracts to ensure additional cleaning hours are available. 



If pupils are moving between classes, consideration may be given to appropriate disinfectant wipes being provided to enable them to wipe down their desk/chair/surfaces before leaving the room. 

Where possible, work-stations should be allocated consistently to the same staff and children rather than having spaces that are shared. Make sure that each workstation is wiped down and disinfected before the next person uses it. Careful consideration should be given to removing from schools any soft furnishings/toys that are hard to clean. 



Careful consideration should be given to the cleaning regime for sensory rooms and soft play areas, to ensure safe use. Surfaces in dining halls should be wiped down and disinfected in between each sitting. 



Cleaning of the staff areas should be considered as part of the overall cleaning strategy. Staff should use their own cup/cutlery and ensure these are cleaned straight after use. Any crockery and cutlery in shared kitchen areas should be cleaned with warm general purpose detergent and dried thoroughly before being stored for re-use. 



Additional cleaning of toilets should be considered as part of the cleaning strategy. Clear signage regarding the washing of hands after using the toilet should be displayed and appropriate hand drying equipment (hand dryer/paper towels) should be provided. 



Clean work vehicles, between different passengers or shifts as appropriate.



		Consistent cleaning regime in place



Enhanced facilities management plans in place















Infection Control Plan in place



Included in risk assessments

		

complete



		Personal hygiene 



Schools should encourage all staff, pupils, volunteers, contractors, service users and visitors to maintain personal hygiene throughout the day. This includes: 

 frequent washing/sanitising of hands for 20 seconds and drying thoroughly, particularly when entering/leaving the building and before/after eating 

 encouraging pupils/staff to avoid touching their faces including mouth, eyes and nose  using a tissue or elbow to cough or sneeze and use bins, that are emptied regularly for tissue waste 



Regular reminders and signage should be applied to build awareness and maintain personal hygiene standards throughout the day. Adequate facilities should be available for hand hygiene, including handwashing facilities that are adequately stocked or alcohol based hand rub at key areas (e.g. entry and exit points). 

Consideration should be given to the installation of outdoor hand basins or hand sanitisers at entry/exit points, to allow all building users to wash hands as they enter/leave the building at pick up/drop off time and at break/lunch times. 



Help should be given to those pupils who struggle to wash their hands independently.



		



Guidance note on access to schools by visitors issued



Signage re handwashing in all schools

		



complete



		Ventilation

 Where applicable, ventilation systems should be checked or adjusted to ensure they do not automatically reduce/increase ventilation levels due to differing occupancy levels. The opening of doors and windows should be encouraged to increase natural ventilation and also to reduce contact with door handles. A ventilated space should be available for pupils/staff who become symptomatic to wait in until they can be collected or safely get home.



		

Ventilation has been risk assessed



Isolation rooms identified in each school, fully equipped with PPE

		

complete



		Adherence to Test and Protect 

All schools should familiarise themselves with the Test and Protect (Test, Trace, Isolate and Support) strategy that local health boards and Public Health Scotland are implementing. Test and Protect, as the strategy will be known, has a vital role to play alongside other public health measures such as physical distancing and good hand and respiratory hygiene to enable us together to maintain low levels of community transmission of COVID-19. 



Parents, carers and school settings do not need to take children’s temperatures every morning.



		

All schools aware of procedure and guidance

		

complete



		Stay at home guidance

 All staff working in education facilities, along with the children and young people in their care, should be supported to follow up to date health protection advice on isolation if they or someone in their household exhibits COVID-19 symptoms, or if they have been identified by NHS contact tracers as a close contact of someone with the disease. Staff and children who develop symptoms consistent with COVID-19 must be encouraged to stay at home, self-isolate, and contact the NHS for advice on testing. Those who do test positive for COVID-19 will be asked to continue to self-isolate for 7 days and their close contacts, identified through contact tracing, will be asked to self-isolate for 14 days. 



All NHS Boards will have an enhanced COVID-19 contact tracing service in place from 28 May. All education facilities should plan as much as possible to minimise the operational impact of individual staff or groups of staff being required to self-isolate. In order to interrupt chains of transmission effectively, it will be important that close contacts remain in self-isolation for the full 14 days, even when they have no symptoms. The success of this public health intervention will depend on the continued willingness of the population to comply with these measures.



		

Guidance clearly communicated regularly through daily bulletin

		

complete



		People who become symptomatic onsite 

All members of the educational establishment including staff and pupils should be continually supported to understand the symptoms to look for and clear advice should be provided on how to respond if symptoms become apparent while on-site. A ventilated space should be available for pupils/staff who become symptomatic to wait in until they can be collected or safely get home.



		

Clear procedures in place of use of isolation rooms and PPE in all settings

		

complete



		Liaison with local public health teams 

Schools should contact their local health protection team for advice if they have two or more cases (staff or students) or an increased rate of background illness. Contact details for local public health teams can be found in Appendix 1 of the Health Protection Scotland COVID-19 Guidance for Non-healthcare settings. Schools should also maintain an accurate register of absences of pupils and staff and whether these are due to possible or confirmed COVID-19.



		

Operational Guidance given to schools

		

complete



		Use of Personal Protective Equipment (PPE) where appropriate 

All schools should follow existing advice on the use of personal protective equipment in educational facilities. The use of PPE by staff within education and childcare facilities should be based on a clear assessment of risk and need for an individual child or young person, such as personal care where staff come into contact with blood and body fluids. Schools and education authorities already have set risk assessment processes for the use of PPE. Following any risk assessment (individual or organisational), where the need for PPE has been identified it should be readily available and provided and staff should be trained on its use. 



Risk assessments should already exist for children and young people with more complex needs, including those with emotional and behavioural needs. These risk assessments should be updated as a matter of priority in light of changes to provision such as environment and staffing. If risk assessments are not in place, then they should be undertaken swiftly in accordance with the Scottish Government guidance on physical distancing in education and childcare facilities and local risk assessment guidance.



To support those assessments, schools should also develop a clear procedure for what staff should do if a pupil starts to display symptoms of COVID-19 when at school including guidance on the appropriate use of Personal Protective Equipment (PPE) adhering to HPS non-healthcare facilities guidance HPS non-healthcare facilities guidance makes clear that staff should continue to use PPE in line with current health and safety policies and risk assessments. 



Staff should only wear PPE when it is appropriate to the task they are undertaking. The exception is where, following an individual or organisational risk assessment it is found that a higher level of contamination, such as respiratory secretions, may be present or the risk assessment identifies that there is an identified need for PPE then it should be readily available and provided in line with guidance.



		

All staff have watched the safe use of PPE

















Individual risk assessments in place















Clear procedure in place and guidance given to Head Teachers











All staff aware of safe use of PPE through watching NHS video

		

Complete



















Complete

















Complete















complete













		Facilities management and deliveries

 Any work carried out within the school setting should adhere to the principles of physical distancing. If it cannot adhere to the principles of physical distancing, then consideration should be given to possible mitigation measures to minimise the closeness and duration of time that is spent within 2 metres. A risk assessment should be undertaken. When facilities management staff are permitted to return to reconfigure layouts to ensure physical distancing for those attending facilities, care should be taken to ensure that 2m physical distancing is adhered to when undertaking this work. Where workers are required to undertake FM/Repair tasks in an establishment, these workers/contractors must undertake these works in accordance with the latest regulations (including any relevant regulations made under UK or Scottish Acts relating to COVID-19 and/or relevant health and safety legislation). If spaces are to be used in different ways from those originally designed/intended, and with less/more overall footfall, consideration should be given to the ongoing facilities management of these spaces. Procedures should be put in place for deliveries to minimise person-to-person contact. Deliveries should be timed to avoid drop off/pick up times, with methods devised to reduce the frequency of deliveries e.g. ordering larger quantities less often. Settings should consider providing appropriate hand hygiene facilities at drop off points, with clear signage on access rules.



		

Briefing created by Place Directorate for facilities staff

		










School transport / National Transport Guidance 



Read the latest guidance to the public and transport operators on how to remain safe when walking, cycling and travelling in vehicles or on public transport during the coronavirus outbreak. This includes information on the support that Transport Scotland and Sustrans are providing to education authorities on improving routes to better enable physical distancing.



		Guidance Information

		Who will deal with this?

		Timescale



		Education authorities should ensure that local arrangements and advice to staff, parents, carers and pupils for travelling to and from their school is consistent with the latest national guidance. Schools should work with their local authority public transport teams to inform their local planning, particularly in respect of options to minimise and, where possible, stagger the use of public transport. Elements that education authorities should consider include: 

 encouraging staff, parents, carers and pupils to plan their journey to and from school, and to minimise pressure on public transport and the road network through walking or cycling where possible 

 encouraging pupils and parents/carers to follow physical distancing when travelling to and from school, as advised in the above guidance 

 encouraging staff and pupils to wash or sanitise hands before and after travelling 

 options to minimise the number of staff and pupils travelling at peak times, for example through staggering start and finish times 

 ensuring understanding is shown to parents/carers and children who may be delayed in getting to school due to transport issues 

 a survey of families to understand how pupils will be travelling to school when they return, to aid in quantifying the potential public transport issues in education authority areas 

 additional support for vulnerable families for planning their journey to school 

 consideration of measures such as “park and stride” to minimise activity around school gates



		Parents surveyed to assess their ability to drive or self-travel their children to schools to minimise disruption cause by limited numbers being allowed on buses due to social distancing



Schools will encourage pupils to walk or cycle where there are safer routes available.



Parents and Pupils will be asked to follow the latest National Public Health Guidance with regards to use of school transport and public transport.



		Complete





















Complete













		Planning by schools and education authorities 

Education authorities and schools should give careful consideration to how pupils and staff will get to and from school safely. Returning larger numbers of pupils and staff back into schools will be significantly impacted by the availability of public transport and private service operators (coach and taxi). That capacity is expected to be greatly reduced while physical distancing measures remain in place, and while physical distancing remains in place it will not be possible for pupils to travel by public transport in the same numbers as before. 



Schools should work with their local authority public transport teams in planning the arrangement for their school. 



The use of active travel routes by parents, carers staff and pupils e.g. walking and cycling should be encouraged, with travel by public transport only used as a last resort, even in instances where public transport is currently paid for by the authority. If bikes are stored in bike sheds/racks consideration should be given to the cleaning of these areas and to reducing time spent at the bikes stores/shed.



 Many schools rely on school buses to transport children, particularly in rural locations. Consideration should be given to how many pupils a bus will be able to carry for the 2m physical distancing rule to be applied. 



Where school transport cannot meet the estimated demand/need, discussions with the relevant bus providers may be held to understand whether additional provision could be made. 



Education authorities and schools should consider how physical distancing will be maintained on school transport. The use of face coverings should be encouraged where appropriate. This should complement, not replace, other measures such as:

  maintaining 2 metres physical distance where possible 

 encouraging hand washing and good respiratory hygiene 

 regular cleaning of vehicles



		

Individual school transport plans in place



Campaign to encourage walking to school







Close collaboration between Education and Transport



































Clear guidance given re wearing of face coverings on transport

		



		Taxis and private hire vehicles 

Some pupils, including those with additional support needs, rely on taxi transfers to get to school. There should be careful consideration of how pupils with additional needs can be provided with safe, bespoke transport arrangements. This could include the use of perspex shields in taxis or finding larger vehicles for transportation. Education authorities and schools should liaise with their local private hire providers on the measures they are putting in place to protect passengers, including for the arrangements for carrying multiple passengers. 



When travel by taxi or private hire vehicle is necessary, passengers should follow the advice of the driver, including sitting in the back-left hand seat of the car when travelling alone. Passengers should also wear a face covering when using a taxi or private hire vehicle as a consideration to the driver, except for very young children or those with particular conditions where it is not possible. Read further guidance on face-covering. Further information on the safe use of taxis and private hire vehicles will be set out in national transport guidance for COVID-19.



		

Risk assessments for complex needs children will inform individual transport arrangements

		



		Public transport 



Pupils travelling to and from school normally form a significant proportion of the journeys on public transport during peak times, particularly in city schools and by secondary school pupils. While physical distancing remains in place, it will not be practicable for those to resume in the same numbers or mode as previously. Journeys by public transport may take longer and timetables may change. 



Pupils and staff who have no alternative to public transport should therefore be advised to plan their journey in advance and leave additional time where possible. 



Consideration should also be given to options which could reduce or spread the number of staff and pupils travelling at peak times, for example by staggering days and moving away from traditional start and finish times, to avoid the morning and evening rush hours. This would, however, have knock-on impacts for staff and parents or carers. 



Passengers should also wear a face covering when using public transport as a consideration to fellow passengers and transport staff, except for very young children or those with particular conditions. Read further guidance on face-covering. Where pupils have more complex public transport arrangements to and from their school, for example involving ferry or multiple transfers which may be operating on a reduced or different timetable, authorities should explore options with local operators, to inform what pattern and location for in-school learning may be practicable in the immediate term.



		



Parents to be surveyed to assess their ability to drive or self-travel their children to schools to minimise disruption cause by limited numbers being allowed on buses due to social distancing. Schools will encourage pupils to walk or cycle where there are safer routes available.



Parents and Pupils will be asked to follow the latest National Public Health Guidance with regards to use of school transport and public transport.



		



		Dedicated school transport 

Education authorities have significant discretion about how they configure their school transport provision and this remains the case during the current period of the Covid-19 outbreak. Early engagement with existing contractors is also key and will help local authorities to assess what challenges their existing contractors may face in providing reconfigured services (such as staff resources, numbers of suitable vehicles) and whether additional capacity is required from other coach and bus providers. 



There is significant expertise among local authorities in relation to school transport planning, and efforts should be made to draw on the knowledge and skills of, for example, local ATCO representatives and if needed, wider bus and coach industry bodies, such as CPT. 



Local authorities will also need to consider support for children with ASN using school transport and take appropriate actions to reduce risk if hygiene rules and physical distancing is not possible, for example when transporting children and young people with complex needs who need support to access the vehicle or fasten seatbelts. 



A comprehensive strategy for communicating and disseminating clear information about school transport provision to parents, carers and pupils, for example, new pick-up and drop off times should be developed.



		

Public health advice followed. Individual risk assessments from contractors received.



















Individual risk assessments completed











Transport plan in place and clearly communicated to parents and carers







		



		Private cars 

Routes to and from some schools may also be different as areas make changes to enable physical distancing on pavements and on existing or pop-up cycle routes. While continuing to encourage walking or cycling where they can, parents or carers taking their children to school by car should be encouraged to plan their journey in advance and ensure that their chosen route is accessible. 



Education authorities may consider introducing park and stride for those pupils who have to travel by car. Read Sustrans guidance on school streets.



		









Park and stride arrangements continue

		










Digital 

Digital and at home learning will be a key component to the return to a blended model of education. The provision of materials and equipment to support this should be considered holistically alongside both the use of indoor and outdoor environments.



		Guidance Information

		Who will deal with this?

		Timescale



		Education authorities and schools should take steps to ensure a good understanding of which children and young people in their school communities have access to digital devices and connectivity if they intend to deliver remote learning digitally. This is vital to ensuring equity of opportunity. The availability of a working device and access to a good connection could form part of the thinking about who should return to school first or who potentially has greater time at school.

		Prioritisation to be given to children who have not participated in home learning



Digital Devices Plan attached

		







complete



		Education authorities and schools should continue the work they have been undertaking in relation to tackling digital exclusion. This work includes the provision of devices and connectivity solutions to support educational continuity when children are learning outside of the school environment. This local activity will be supplemented with an initial Scottish Government investment of £9m which will deliver digital inclusion for 25,000 disadvantaged children and young people. A second phase of investment is being considered alongside education authorities.

		

Digital Devices Plan attached

		

complete



		Education authorities and schools may wish to consider lessons learned from initiatives such as e-Sgoil, to support learners who are located in disparate locations. The appropriate digital resource in terms of cameras, etc. would need to be implemented in learning spaces if this approach was adopted.

		Barrier from Professional Associations

		



		There are other examples across Scotland, whereby a lesson is taught across dual locations, with those not in the same location as the teacher still being able to participate in class discussions and interact with the teacher. The digital infrastructure in all environments (home and school) should be considered, including cameras, microphones and appropriate IT, as well as wider considerations around safeguarding and online safety.

		Barrier from Professional Associations

		









Workforce planning 



The blended model of education that we expect to see for a period of time under Scotland’s Education Recovery Framework may lead to requirements for workforce flexibility and increased staffing. These may stem from, for example, more teachers or support staff being needed for a greater number of smaller classes (whether in the usual education setting or alternative venues), alongside a requirement to provide support for home learning and wider support for children and young people. They may also stem from a requirement for facilities management staff to organise school estates to support physical distancing, or to deliver enhanced cleaning practices. A proportion of staff may also be shielding or absent due to COVID-19 symptoms, which may affect their ability to attend physical settings. Staff may require access to childcare to allow them to attend school under the blended model of education. There will be a specific workload pressure arising from the need to adapt existing resources to align with a blended model, providing in-school learning for an increased number of groups and support for offsite learning. The deployment of additional staffing is expected to be critical to ensuring this can be managed. Education authorities, working in close partnership with unions and staff, are best placed to make judgements about how to make best use of available workforce capacity safely and effectively. Many of these decisions will be based on agreements reached within Local Negotiation Committees for Teachers (LNCTs). This section sets out some high level expectations to ensure consistency, and some information on national initiatives to support education authorities in these efforts.



		Guidance Information

		Who will deal with this?

		Timescale



		Determining workforce capacity Education authorities/schools should undertake a review of the availability of teaching and support staff, including janitorial, cleaning and office staff, when a decision is taken to return to settings, to ensure there is sufficient capacity in the workforce to prepare settings and deliver education under a blended model of education. In making that assessment/judgement with regard to the teaching workforce, education authorities should take into account the additional flexibilities that have already been put in place to support the delivery of education in this new context: 

 The Scottish Negotiating Committee for Teachers (SNCT) has agreed a range of flexibilities for temporary changes to teachers’ terms and conditions to adapt to the pandemic. The SNCT will continue to meet regularly throughout the crisis to consider what further flexibilities may be required. 

 The SNCT has agreed job retention payments to keep temporary supply teachers in the system pending a return to a “new normal” in August. 

 The General Teaching Council for Scotland (GTCS) has offered the flexibility of a reduced timeframe for anyone currently employed as a probationer. Probationers following the Teacher Induction Scheme will be required to have completed a minimum of 120 satisfactory days at school. Those following the Flexible Route will be required to have completed a minimum of 200 satisfactory days at school. Days missed from the usual requirement of 190 and 270 days respectively, will provide probationers with an opportunity to engage in professional learning activities. 



A reduced timeframe is also being offered to those teachers seeking professional registration in an additional area. 



 Schools are likely to face challenges in effectively supporting students on initial teacher education (ITE) programmes from the beginning of the new school year. Work is currently underway with all key partners to agree the school placement planning assumptions that ITE providers will use to inform the timetabling of their 2020/21 programme delivery, while addressing the potential implications for HEIs and GTC Scotland processes. In making that assessment/judgement with regard to the wider workforce in the school environment, local authorities should take into account equivalent agreements reached via the Scottish Joint Council (SJC). 



The SJC has provided guidance in relation to the working arrangements for Casual Workers (SJC-62) and the treatment of annual leave during the COVID 19 period (SJC-60). The SJC continues to meet regularly to consider what additional flexibilities may be required.



		



Education workforce survey completed









Facilities workforce survey required













No communication received from GTCS























































		

Complete





























































































		Making full use of available workforce capacity

 Before considering alternative approaches, education authorities should ensure that existing workforce capacity is fully utilised in responding to the local challenges likely to be faced. Education authorities should take the following actions as part of any wider workforce planning activities for the opening of school premises: 

 ensure that post-probation teachers who have not yet secured permanent employment are considered as an integral part of their planning 

 consider the potential for probationer teachers with potentially strong digital skill sets, to support remote learning. This may be an important aspect of maintaining educational continuity 

 ensure that supply lists are as up to date as possible and include the full pool of available staff. Supply staff are an important aspect of maintaining educational continuity and should be fully utilised in local planning around workforce capacity 

 consider at a local level how all staff who are having to stay at home due to shielding or self-isolation can support educational continuity, for example by supporting remote learning 

 consider the availability of health and social care partners as part of planning for support for children and young people 

 consider any other opportunities to ensure existing teaching and wider workforce capacity can be deployed to support school reopenings 



Throughout this process potential workload issues should be carefully considered, and education authorities should be conscious of the wellbeing of all and the need to implement flexible working practices in a way that promotes good work-life balance for all staff.



		

























Pupils with multiagency involvement will have individual reconnection plans

		

























complete



		Identifying additional workforce capacity 

If the existing capacity in the teaching workforce is insufficient to meet the challenges of a blended learning model, partners have agreed that the following actions will be expedited to quickly mobilise additional teachers, for what may be a temporary period. The detail of these processes is under development and will be communicated to education authorities in due course: 

 GTCS will contact teachers who are on the register of teachers where the information held suggests that they are not currently teaching to facilitate their contact with employers to establish their willingness and availability to return to teaching should this be required based on local need. A mechanism will be established with education authorities to manage this process at a local level. 

 GTCS will contact individuals whose GTCS registration has recently lapsed, including recently retired teachers, to facilitate their contact with employers to establish their willingness and availability to return to teaching, should this be required based on local need. 

 consideration will be given to the costs of registrations and PVG clearances required to bring any of these teachers into employment 

 any such approaches to individuals would be accompanied by an offer of appropriate professional learning if necessary (for example, extension of existing return to teaching courses) and a guarantee that the quality of teaching would not be compromised. It may be that a focus on deploying this group of additional teachers to support remote learning would be appropriate.



		





















Post-probationary staff employed as surplus











		





















complete



		The Scottish Catholic Education Service has highlighted existing flexibilities for school session 2020/21 to ensure that sufficient probationers can be allocated to denominational schools if this is necessary to support local challenges.



		

		



		Education authorities should ensure that existing capacity in the wider workforce in the school environment is sufficient to meet the challenges of a phased return to school and keep this under constant review.



		Ongoing consideration of capacity

		



		Workforce support 

The wellbeing of staff is a key principle of the Education Recovery Framework guidance and support developed for the education and early learning and childcare workforce should be done so collegially with staff. Education authorities and settings should ensure that appropriate support for professional learning and wellbeing is provided to staff, many of whom will be working in unusual circumstances. 



Education authorities and employers already provide a wide range of support to staff, this includes a range of employee assistance programmes and online help that cover financial, mental and physical wellbeing, as well as resilience and working at home. Education authorities and settings may wish to have regard to the summary of available resources, produced by key partners working under the ERG. 



Those working in education and ELC are encouraged to share their professional learning and wellbeing support needs through the survey included in the summary of resources in order to inform the work to develop any additional support for the workforce. 



		

Info from Dawn

		










Communications



 Education authorities and schools should ensure regular, timely and clear communication with their school communities about the approach they are adopting to a phased return to schooling in line with the Education Recovery Framework and supporting guidance.



		Guidance Information

		Who will deal with this?

		Timescale



		Parents and carers 

The main concerns for parents and carers are likely to be the safety and wellbeing of their children in schools as well as practical considerations on how the new arrangements will work. In line with requirements under the Scottish Schools (Parental Involvement) Act 2006 education authorities and settings should make arrangements to communicate with parents and carers. As part of this it is important to consider appropriate dialogue and engagement with the Parent Council and the wider parent forum. 



Advice and support may be available internally from those in the education authority who are responsible for parental involvement. Two-way communication is vital. The gathering of questions, issues or concerns from parents and carers will be just as important as clear communication to parents and carers about how things will work. 



National information, Q&As and other material on education recovery, parental communication and home learning can be used to complement any communications locally and at school level. This includes Parent Club’s dedicated COVID-19 web pages, the National Parent Forum (website and weekly newsletter), information from Connect, Education Scotland’s “Scotland Learns” and Parentzone Scotland websites and other sources.





		Engagement sessions with Parent Council Chairs



EPS Wellbeing Helpline



Social Media



Council website updates



COVID-19 Mailbox



Surveys



Letters from Executive Director































		complete



		Children and young people 

Schools and settings will wish to develop arrangements for good quality dialogue with and communication with pupils about the new arrangements. A variety of methods can help to gather pupil views, questions and issues, and can help to clarify and address difficulties prior to return. 



Pupil Councils, pupil panels and other pupil voice arrangements remain very important at this time. General advice on good principles and methods for learner participation is available from Education Scotland as well as a range of third sector organisations. 



Authorities and settings may wish to consider the information and evidence available from available national level survey work with young people on COVID-19. This includes the work conducted jointly by Young Scot, Scottish Youth Parliament and YouthLink Scotland as well as guidance and information from Children’s Parliament and Children in Scotland.



		

Weekly contact from schools



Engagement through digital platforms



Social media



School websites



Recovery Curriculum



Young Scot report published- HTs have considered implications for their own contexts

		

complete
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Following the Scottish Government’s announcement that schools will re-open in August and follow
a blended learning approach, the following guidance sets out to ensure equity for all of
Midlothian’s children and young people and to fulfil the Midlothian Promise.

A blended model of in-school and in-home learning is reliant on consistent, easy to use in-home
learning materials which are intended to support and complement, but not replicate, in-school
learning. This includes consideration of the specific needs of children and young people with
additional support needs and other families most in need of support.

We recognise that blended learning is complex. The following is a set of principles and guidance
for all Midlothian schools that aim to support schools in getting it right for every child. These form
part of our Midlothian Promise.

Principles
The following principles should feature in blended learning models within all schools:

e All schools will combine classroom based approaches with technology enhanced learning
to ensure continued learning that promotes skills for learning, life and work

e All schools will ensure that in-home learning will take many forms and is by no means all
|.T. based

e All blended learning models will include part-time in-school learning and part-time in-home
learning for almost all children

e All schools will take account of their unique context and learners’ needs when creating their
blended model

e All schools will ensure that their blended learning model brings about high quality and
learning provision for children and young people

e All schools will ensure that blended learning models are flexible and consider the specific
needs of learners

e Blended learning in the Broad General Education will focus upon the key areas of Literacy,
Numeracy and Health and Wellbeing, with other curriculum areas being experienced

e All Midlothian secondary schools will prioritise planning and implementation of approaches
to ‘blended learning’ in the Senior Phase to ensure schools achieve a robust evidence base
for assessment and certification

e Blended learning supports formative and summative assessment approaches that inform
teacher’s planning and identifies next steps in learning
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e Blended learning empowers schools by allowing them to design solutions and make
decisions specific to their school community ensuring every child has the same opportunity
to succeed

Purpose of the Curriculum

When considering how we deliver a curriculum through blended learning to take account of a
change in context for our staff and learners, all Midlothian schools will ensure that the purpose of
the curriculum remains committed to helping children and young people become successful
learners, confident individuals, effective contributors and responsible citizens.
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Values

The importance of values within
Midlothian Council and each individual
school is paramount and schools will
continue to reflect upon and exemplify
these. These will underpin each
school’s Curriculum Rationale.

Totality of the Curriculum

The curriculum in each school will reflect the
totality of experiences delivered through a
blended learning model and will ensure that in-
school and in-home learning is a continuum
through the use of a single platform for individual
learners eg Google Classroom, Show My

Homework, Seesaw, Microsoft Teams.

Learning and Teaching

Schools will adapt learning and teaching in accordance with Scottish
Government guidance. Blended learning experiences in all schools
will be consistent and promote engaging, enterprising and active
learning approaches whilst being adapted to ensure that they are
easy to access. Learning will be made available in different ways.
Learning intentions, success criteria and personal learning planning
will support staff and learners to have a shared understanding of
expectations. Schools will ensure that blended learning experiences
reflect the way in which learners’ progress and take account of
learners’ needs.

Experiences and Outcomes

Within the BGE, schools will use the Es and
Os to plan blended learning activities which
will engage and motivate children and
young people and enable them to develop
skills for learning, life and work. Schools
will focus upon the experiences and
outcomes within literacy and numeracy and
health and wellbeing to provide
opportunities for progression within a level.
Denominational schools will consider how
they can continue to deliver the four
themes in God’s Loving Plan. Schools will
ensure enriched learning opportunities for
children and young people through
providing experiences in other curriculum
areas throuah a varietv of contexts.

Entitlements

The purpose of the curriculum is to help children
and young people to become successful learners,
confident individuals, responsible citizens and
effective contributors.

Schools will remain committed to providing
experiences that reflect the entitlements for all of
our children and young people. We recognise that
these entitlements will need to be flexible to
recognise the unique context of our schools.

Schools will ensure that personal support enables
young people to gain as much as possible from the
opportunities that blended learning experiences
provide. The broad general education from early
years to S3 will focus upon Literacy, Numeracy and
Health and Wellbeing with other curriculum areas
being experienced, with the exception of PE.

Personal Support

Blended learning models will enable the
opportunity for learning to be reviewed and
next steps planned for. Learners will have
access to experiences that meet their needs
and allow for personal achievements to be
planned for.

We must be specific about entitlements of
children with individual needs in
mainstream?

Principles of Curriculum Design

These apply to in-school and in-home learning to ensure a
holistic approach to blended learning. Schools will ensure
that blended learning activities are well designed and offer
relevance, coherence and breadth as well as learning in a
variety of contexts to support and reinforce the
development of numeracy, literacy and health and
wellbeing across the curriculum. Schools will take account
of their unique contexts to make decisions about how the
principles are applied across the BGE in-home and in-
school. Whilst we recognise that blended learning does not
replicate in-school learning, all Midlothian schools are fully
committed to ensuring that blended learning provides the
basis for challenge, enjoyment and progression.

Armrangements for

Assessment

Qualifications

Self-evaluation and accountability
Professional development

- & & @

support the purposes of learning

This model for Curriculum Rationale and
Design outlines our expectations in
Midlothian.
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Assessment

Usual school assessment and moderation approaches will need to be considered and adapted for
a blended learning context. This will include the use of high quality, summative and formative
assessment in order to ensure a wide range of quality assessment is gathered.

Assessment and moderation throughout the school should continue to follow national advice and
principles. It should adhere to consistent principles of validity, reliability and manageability. It is
essential that processes are effective, efficient and not overly bureaucratic.

Assessment should be used to support learners in making the relevant next steps in their learning
and to ensure that learners are being appropriately supported and challenged. Learner
conversations should take place when learners are in-school to allow learners and teachers time
to reflect upon their learning. This helps to provide a picture of a learner’s progress and
achievements in order to identify their next steps in learning

Assessment data and evidence should continue to be used to track and monitor progress, which
informs discussion with both learners and parents at regular intervals.

In the Senior Phase assessment and feedback should relate to the standards set by the SQA and
should engage learners in developing their understanding of how to succeed in each curricular
area. Teachers should gather a range of evidence in line with SQA advice to ensure, subject by
subject and at all levels, there is feedback to ensure progress and a robust evidence base to
learner support certification.

Balance of In-home and In-School Learning — Midlothian Model for Primary Schools

Schools will follow the Midlothian guidance provided when planning the balance of in-school and
in-home learning. Key groups of learners including children of key workers, vulnerable families
and children with additional support needs must be considered when schools create their blended
learning model to ensure equity of experience for all — further guidance to follow. In-school
learning will be two consecutive school days for almost all children in Primary schools. This will
be:

e Monday and Tuesday

e Wednesday and Thursday

e On a Friday children of key workers and vulnerable children will attend. This will also allow
you to provide a more equitable experience for children you have identified. This group of
children may vary from week to week.

e Friday could be used to provide staff non-class contact cover, allowing you to use visiting
specialists to teach groups of children on other days. This will be decided on an individual
school basis.

¢ In Midlothian it is expected that 50% of your school roll will attend. If you are having
difficulty with calculations re this, please contact your Schools Group Manager. You should
ensure that you maximise your school capacity based on your primary school capacity
document.

Balance of In-home and In-School Learning — Midlothian Model for Secondary Schools
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Secondary schools will develop curricular models that best meet their local circumstances and
ensure equity.

Platforms

All Midlothian schools are using digital platforms to support distance learning and a blended
learning approach does not require this platform to change. This platform should not be seen as
running in parallel to in-school experiences, doubling the workload requirements for teachers.
Rather, it should act as a gateway into the cohesive blended learning experiences offered to
pupils, acting as the vehicle used to connect pupils to information and resources.

https://www.gov.scot/publications/coronavirus-covid-19-framework-decision-making-scotlands-
route-map-through-out-crisis/

https://www.gov.scot/publications/excellent-equity-during-covid-19-pandemic-strategic-framework-
reopening-schools-early-learning-childcare-provision-scotland/

https://www.gov.scot/publications/coronavirus-covid-19-re-opening-schools-quide/

https://www.parentclub.scot/topics/coronavirus/easing-restrictions-in-scotland?age=0




https://www.gov.scot/publications/coronavirus-covid-19-support-for-continuity-in-learning/

https://www.gov.scot/publications/coronavirus-covid-19-framework-decision-making-scotlands-route-map-through-out-crisis/

https://www.gov.scot/publications/coronavirus-covid-19-framework-decision-making-scotlands-route-map-through-out-crisis/

https://www.gov.scot/publications/excellent-equity-during-covid-19-pandemic-strategic-framework-reopening-schools-early-learning-childcare-provision-scotland/

https://www.gov.scot/publications/excellent-equity-during-covid-19-pandemic-strategic-framework-reopening-schools-early-learning-childcare-provision-scotland/

https://www.gov.scot/publications/coronavirus-covid-19-re-opening-schools-guide/

https://www.parentclub.scot/topics/coronavirus/easing-restrictions-in-scotland?age=0
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