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1. Context of the School  
Our School Vision, Values and Aims 

 
 
It has been an exciting year for Danderhall Primary School. In April 2021 we moved into our new school building, which is part of the Danderhall Community Hub. 
This new shared campus hosts the leisure centre, soft play facilities, the local library and a coffee shop. This is a fantastic step forward for Danderhall and places our 
school at the heart of the community. Staff, pupils and parents rose to the challenge of moving and this process went smoothly. We are delighted to finish the year in 
our new building.  
 
The new school features 22 classrooms, organised around themed year-group atriums, which were designed with the children. Each has a curricular focus including: 
Reading, Technology, Science & Expressive Arts. These atriums are inspiring places to learn and play. We have additional tutorial, meeting and nurture rooms which 
will be used for a variety of purposes to meet the needs of our learners. This year we have had 13 school classes including 3 composite classes. We currently have 
309 pupils from P1-7, organised into 13 classes including 3 composite classes, and 80 Early Learning and Childcare Pupils. Our ELC Setting has 3 rooms – Maple, 
Oak and Pine. Stakeholders were consulted in the choosing of the names of these rooms. 
 
Currently our outdoor play space is limited as the old building is being demolished on site, but the plans for our new playgrounds for school and ELC are fantastic. 
They will offer a variety of play areas including trim trails, MUGA, outdoor classrooms, and natural spaces, featuring a range of plants and trees which are designed to 
be aesthetically pleasing, benefiial to the environment and educational. The landscaping is on track to be completed fully by April 2022, with some areas being 
available to us before then. In the meantime, we are making best use of the outdoor space we have, and are grateful for the use of the football pitch across 
Edmonstone Road, which we are using as a temporary playground for our P3-7 pupils and for outdoor PE lessons.  
 
Staffing 
 
In May 2020, our Headteacher, Mrs Campbell, began her maternity leave. Mrs Mouat was appointed as Acting Headteacher in her absence, and has served in this 
capacity throughout this session. Miss Clarke (PT) was appointed as Acting Depute Headteacher and Mr Halliday as Acting Principal Teacher. This year we had 14 
full time class teachers, including 2 Newly Qualified Teachers. Mrs Barratt continued in her role as Support for Learning Teacher; however, to support in cases of staff 
absence, she has taught in several classes this year and ended the year with an extended period teaching P1. We have 1 part time teacher, Mrs Shaw, who has 
taught predominantly in P5 and P1. We have 2 specialist teachers: Miss O’Connor, who teaches Music; and Mrs Blacklaws, who teaches PE. We have a team of 8 
learning assistants, many of whom are new to us this session, a Home School Practitioner, and 2 members of office staff. Our ELC staff comprises a Principal 
Teacher, Mrs Benn, who joined us this session, 3 Senior EYPs and a team of Early Years Practitioners and Modern Apprentices. We are also supported by a team of 
facilities and catering staff, and this session gained a permanent janitor, Mr. Morrison.  
 
Next session, we will have 14 classes - including an enhanced P1 class which will accommodate a small number of learners with additional support needs – and 3 
ELC rooms. 
 
Covid -19 
 
It has been a challenging year as we continue to operate under the necessary restrictions in place to mitigate the risks of transmission of Covid-19. We have worked 
within risk assessments and guidance. This has made it necessary for us to be creative in our ways of working, as some of our preferred methods were not available 
to us. We have made use of technology to host virtual or meetings, held parental consults by telephone and made use of Seesaw and our School App to 
communicate with parents. We have maintained class ‘bubbles’ and children have not mixed out with these, except in the playground, where we were able to mix in 
year groups due to our limited space. In January 2021 school was closed to almost all pupils, who were learning from home. We supported 54 children of keyworkers 
and 39 children who we felt required in-person schooling during this time. The staff team worked well together to ensure consistency of experience for our learners. 
Teachers upskilled themselves in the use of Seesaw to deliver quality remote learning, in line with the Midlothian promise. Through monitoring of remote learning, we 



saw an increase in engagement compared to the 1st lockdown in 2020, and this monitoring showed that feedback was given in all classes to support pupils to 
continue to progress. Most of our learners engaged well during this period. 18 pupils benefitted from additional support packages to help them to engage, and 35 
pupils benefited from a Chromebook to help to mitigate against digital exclusion. We received positive feedback from parents and children about our ‘Live Meets’ 
where learners were able to check in with their teachers and peers using Google Meet. We also received positive feedback about our audio and video recorded 
teaching inputs which made it easier for children and parents to understand the learning and enabled us to introduce new concepts. Parents also commented 
positively on teachers’ efforts in producing engaging lessons during this 2nd lockdown.  We are proud of the efforts of our staff, children and their families during this 
time.  
 
Self Evaluation 
Self Evaluation focussed on 2.3 Learning Teaching and Assessent and 3.1 Ensuring Equity, Wellbeing and Inclusion. A parent survey (81 respondents) has given us 
good feedback about behaviour, relationships and nurture in our school and this has helped to inform plans. We had a whole-school self-evaluation focus on Writing 
this year. Staff reflected on this area of their practice and self-evaluation surveys and virtual cross-level group discussion has informed priorities for next session. 
 
All classes and ELC were involved in training for the Visual Support Project, which will ensure we are consistent in our use of visual supports for pupils. This will be 
rolled out next session with consistent visuals being used from ELC – P7. Senior Leadership and Support for Learning Teacher carried out a review of Pupil Inclusion 
Paperwork in August 2020, resulting in a school (and class) overview of all Individual Education Plans, Children and Young Persons’ Plans, and Dyslexia Toolkits. 
 
Wellbeing 
We recognised that returning to school in August (and again in February/March) would be challenging for many of our learners. We had a school-wide focus on 
Wellbeing, making use of the Midlothian Recovery Curriculum, supplemented with context and class-specific resources to help our learners to develop their resilience 
and confidence. We continue to use the Zones of Regulation as a whole school approach. 
 

  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 
 
2. How our vision, values and aims were developed and how our stakeholders were consulted. 
 

Our school vision is Happy, Healthy Individuals Achieving More Together. This was created in session 2016-17 by staff, parents and pupils. The consultation took 
place through MAD (Mixed Age Discussion) Assemblies and Open Evenings. The logo was designed by the staff to reflect the importance of collaboration and 
teamwork.  
 
During Session 2015-16 we created our Danderhall Learner Qualities, which are: Reflect, Persevere, Collaborate, Investigate, Think, Be Resourceful and 
Challenge. These are well known and used by pupils and we continue to work hard each session to ensure that pupils understand the meaning behind these 
qualities and can recognise them in their own and others’ learning. We celebrate these qualities through Head Teacher medals, and recognise pupils who exemplify 
the 4 capacities of Currirculum for Excellence – Successful Learners, Responsible Citizens, Effective Contributors and Confident Individuals – through our 
termly Leaves of Achievement.  
 
We have 3 values: Ready, Respectful and Safe. These came about as a result of staff professional reading, and a desire to use consistent language to promote 
positive behaviour, but pupils were consulted when we sought to streamline our previous values. Pupils are well-versed with these and work has been done in all 
classes to ensure that pupils understand what these look like in practice. Honesty and Kindness were also acknowledged in pupil and parent consultations as 
integral to respect of self and respect of others.  
 
We now feel more confident that our learners know our school Values, and can distinguish these from our Learner Qualities. (Values are a way of being, whilst 
Learner Qualities are practical skills which aid us in our learning)/ By implementing our Values and Learner Qualities on a daily basis, we achieve our Vision. 
 
 
We have identified that our school aims need to be reviewed. Our ELC aims were developed in October 2019 by ELC staff in consultation with parents. We aim to 
promote inclusion for all, resilience and learning through play. 

 
 



 

 

3.  Our vision, values and aims 
 School Aims: to be reviewed in Session 2021-22 



5. Review of Progress and Impact in Session 2020/21 
Improvement in attainment, particularly literacy and numeracy: Improve Learning and Teaching (in Writing) in response to review feedback 2.3   

NIF and Midlothian Priority 
1. Improvement in attainment, particularly literacy and numeracy 

2. Closing the attainment gap between most and least disadvantaged children 

3. Improvement in children and young people’s health and wellbeing 

4. Improvement in employability skills and sustained, positive school leaver destinations 
for all young people 

NIF Driver(s)  
 School Leadership 

 Teacher Professionalism 

 Assessment of Children’s Progress 

 Performance Information 

 Parental Engagement 

 School Improvement 

HGIOS 4 Quality Indicator(s) / HGIOELC  
1.1 Self-evaluation for self-improvement 
1.2 Leadership of learning  
1.3 Leadership of change  1.4 Leadership and management of staff 
1.5 Management of resources to promote equity 
2.1 Safeguarding and child protection 2.2 Curriculum  
2.3 Learning, teaching and assessment 2.4 Personalised support 
2.5 Family learning 2.6 Transitions 2.7 Partnerships 
3.1 Ensuring wellbeing, equality and inclusion 
3.2 Raising attainment and achievement/ Securing children’s progress 
3.3 Increasing creativity and employability 

 
 

Progress and Impact:  
 
In P4 our attainment in Writing has increased this year, by 18% from last year, and by 9% since 2018-19. P4 results are good, and slightly higher than the last 
national average, which was 2018-19.  
In P7 our attainment in Writing has dropped slightly this year, by 5% from last year and by 2% since 2018-19. P7 results are on a par with the last national 
average, which was 2018-19.  
In P1 our attainment in Writing has dropped this year. Staffing challenges meant that we put in place a package of support for our P1 classes, with additional 
teaching time helping us to raise attainment in Reading and Numeracy. However, it is clear that this year group, whilst making progress, will require some targeted 
support next session in order to achieve Early Level as soon as possible in P2.  
 
There is a gap of 13% between the attainment in writing of pupils on Free School Meals and those not on Free School Meals, which will be addressed through our 
Pupil Equity Fund plan. 
 
We conrinued to use the Big Writing programme from P3-7. In P1 and P2 the Foundations of Writing approach continued alongside the implementation of Big 
Writing. We held 3 CAT Sessions focussed on improving learning and teaching in writing.  

 
1st Writing CAT: Focussed on quality learning and teaching in writing. The teachers worked collaboratively to identify what a good writing lesson looks like, how 

assessment is planned for and the resources available to use within school. This allowed stage partners to plan in advance the genres to be covered across the 

year and how to ensure they are including 4-6 assessed pieces of writing in the pupils' writing folios. Teachers also identified that the Functional Writing Map 
needed to be revised, however agreed we would use the current Map for this year.  
2nd Writing CAT: Focussed on measuring and recording progress by developing a shared understanding of what on track looks like. This showed that we did not 
have a consistent shared understanding of achievement of a level. Following this, more teachers met collegiately to informally moderate writing assessments. 
3rd Writing CAT: Focussed on delivering quality writing lessons remotely, sharing examples from each level.  
 
We delivered professional learning on the use quadrants which supported teachers to track their writing attainment and target support accordingly. Most teachers 

used Writing quadrants in this way, and compared their quadrants at set points throughout the session. Quadrants show that most children are making good 

progress, even when working below their expected level. The quadrants showed that some pupils are exceeding their expected level and should continue to be 
challenged to maintain this level. Continued use of this method to track progress in writing should ensure better use of targeted support resulting in raised 

 



attainment in Writing. 
 
We worked together to begin to create a Danderhall Grammar Progression and created a Danderhall Punctuation Pyramid which will support teachers to ensure 
progressive learning experiences from Early to Second Level. Early Level staff from ELC and P1 worked together to create an Early Level assessment tool to 
develop progression within the level and support judgements about progress and achievement of a level. The impact of this should be seen next session, within 
the new P1 intake, with improved transfer of information about writing development between ELC and P1.  
 
Our Class Profiles support our tracking and monitoring, which improves outcomes for learners by ensuring that support is well-targetted. All teachers know and 
understand the attainment profile of their class, and have analysed any attainment gap. This led to more focussed, productive attainment liasons and targeted 
plans which feature measurable outcomes for learners.  
 
Most teachers are confident in delivering high-quality learning and teaching in Writing. Almost all have identified their own next steps for further improving their 
practice in this area. Teachers cite the following factors as our strengths: engaging learners through exciting writing contexts, clear Learning Intentions and 
Success Critera, teaching features of genre and giving learners opportunities to build and apply their skills, breaking writing tasks into achievable chunks, hooking 
children in with interesting stimuli, scaffolding the writing process, using self-assessment.  
 
All teachers are confident in their use of Learning Intentions and Success Criteria to support learners to understand the purpose of the learning and how to be 
successful. Most teachers are confident that they give high-quality feedback which moves learners on. Teachers report a range of formative assessment strategies 
which impact positively on their learners’ progress in Writing 
 
More than half of our teachers found that Writing was the area of the curriculum pupils engaged with least well during remote learning and it was harder to engage 
and support writing, although we worked collegiately on establishing what a quality remote writing lesson looked like. Remote Writing lessons were monitored and 
the majority were high quality. Some parents reported that this was an area they found difficult to support their children with. The quality of the output seemed to 
vary depending on the genre; some genres (e.g. functional/poetry) were reported by some teachers as leading to better quallity writing from pupils. The difficulty 
with teaching writing remotely may lie in the lack of collaborative learning opportunities – the ‘richness’ of dialogue typical of a writing lesson, and the ability to 
have pupils learn from each other.  
 

Next Steps: 
 

 More opportunities for teachers to observe their colleagues teaching writing.  

 Further opportunites for professional dialogue to share and build on strengths – e.g assessment strategies/engaging learners/questioning 

 Finalise the Grammar Progression and Puncuation Pyramid started this session. 

 Build on the work done at Early Level, by creating a First and Second Level assessment tool for Writing. 

 Further monitoring and moderation of Writing, including teaching staff and Senior Leadership Team monitoring together 

 Ensure all new staff are familiar with the Big Writing resources – drop in Professional Learning opportunities built into the calendar 

 Early intervention – support writing progress at P1 and P2 in August 2021.  

 Review the Learning and Teaching policy (carried over from this session) 
 
 
 

 

 
 



5. Review of Progress and Impact in Session 2020/21 
Improve  behaviour by ensuring consistent, positive approaches used by all staff, which align with our school vision and values and are equitable for all 

NIF and Midlothian Priority  
1. Improvement in attainment, particularly literacy and numeracy 
2. Closing the attainment gap between most and least disadvantaged children 
3. Improvement in children and young people’s health and wellbeing 
4. Improvement in employability skills and sustained, positive school leaver 

destinations for all young people 

NIF Driver(s) (highlight as applicable) 
 School Leadership 

 Teacher Professionalism 

 Assessment of Children’s Progress 

 Performance Information 

 Parental Engagement 

 School Improvement 

HGIOS 4 Quality Indicator(s) / HGIOELC  
1.1 Self-evaluation for self-improvement 
1.2 Leadership of learning  
1.3 Leadership of change  1.4 Leadership and management of staff 
1.5 Management of resources to promote equity 
2.1 Safeguarding and child protection 2.2 Curriculum  
2.3 Learning, teaching and assessment 2.4 Personalised support 
2.5 Family learning 2.6 Transitions 2.7 Partnerships 
3.1 Ensuring wellbeing, equality and inclusion 
3.2 Raising attainment and achievement/ Securing children’s progress 
3.3 Increasing creativity and employability 

 
 

 

Progress and Impact:  
 
We continued to value Ready, Respectful and Safe as our principles for promoting positive behaviour. The language of Ready Respectful and Safe is used by 
the majority of adults in the school to reinforce expectations, All classes have explored what Ready, Respectful and Safe look like in practive in the classroom, 
playground and around the school to support pupils to understand the expectations and know how to be successful. In the majority of classes the behaviour is 
reported to be good, with many or most pupils displaying behaviour which demonstrates our values consistently. 
 
We continued to use recognition boards as one of our methods for promoting positive behaviour across the school). House Points were used very well at times 
throughout the first half of the year. Use of whole-school approaches, such as HT medals/ Leaves of Achievement etc. was less consistent than previous years, 
and needs to be reviewed. Now we have moved to our new school there is an opportunity to revise our approaches for recognising and celebrating success and 
achievement 
  
Through CAT time, and inservice, Teaching and Support Staff explored the following, linked to research and theoretical literature on promoting positive behaviour: 

 The importance of recognition in addition to rewards, as a motivating factor  

 The need for pupils to understand the natural consequences of actions, and for any external consequences to be logical if they are to be impactiful 

 The fact that an approach which combines high expectations with high support has greatest impact on pupil behaviour 

 
We had some changover of Learning Assistant staff this session, and our new team undertook further training in de-escalation through Team-Teach (this is in 
addition to many teaching and non-teaching staff who were trainined in this approach last session). Learning Assistants worked with the Headteacher to agree 
scripted language to enable more effective team work in relation to promoting positive behaviour. There is a need for review as new staff arrive. 
 
A few pupils require an individualised approach this session. This worked best when parents and school staff worked in partnership, with consistency of 
expectation and approach. We understand the nurture principle “All behaviour is communication”. Almost all staff are able to identify underlying reasons for 
externalised behaviours, and teachers are beginning to put individualised plans and supports in place, in consultation with Senior Leadership Team, Support for 
Learning Teacher and external partners. This year, 16 pupils were further supported by partnership with other agencies, including Inclusion and Wellbeing Service, 
Surestart, Homelink, and MyPas. This included counselling and therapeutic work for individuals, systemic support for families and advisory support. A further 2 
pupils benefitted from Play Therapy.  We worked with The Educational Psychology Service to support the needs of learners.  

 



 
There is a clear attainment gap for pupils with identified Social, Emotional and Behaviour Needs. Although this is a broad, general term, and can correlate with 
other identified Additional Support Needs, it is recognised that a link between SEBN and low attainment exists. Most learners with SEBN  are not on track in 1 or 
more areas of learning.  
 
Our Nurture audit (school) showed us that: 

 There is a commitment from staff to embed nurturing approaches as part of our whole school relationships and behaviour strategy 

 There is a need for further training to explore understanding of (and evidence-base for) such approaches 

 There is a need to further develop consistency of approach (whilst continuing to tailor our supports for specific individuals) across the school e.g. 
expectation and language 

 
Our nurture audit (ELC) showed us that:we are committed to nurturing approaches in our school, but need to work on developing our shared understanding of the 
principles and nurture and evidence base for these approaches. We have identified next steps including consistency, staff training, sharing of good practice and 
parental engagement which the nurture, relationships and behaviour working part will continue to take forward under the guidance of the Nurture Lead.  
 
When we consulted parents/carers about relationships and behaviour across the school, feedback showed us that: 

 Almost all respondents (93%) feel that their child has a positive relationship with their teacher/key worker and with other adults in school (91%) 

 Most respondents (83%) feel that their child has positive relationship with peers in school 

 Most respondents (83%) feel that they as parents have positive relationships with teachers and key workers (a few recorded a neutral response) 

 Most parents are aware of our values of Ready, Respectful and Safe, but many are not aware of other key aspects of our behaviour policy including 
restorative approaches and Zones of Regulaton 

 The majority of respondents  (59%) feel that behaviour is well-managed in school, but 25% fell that they do not know. This may in part be impacted by 
Covid restrictions which has made it difficult to have parents in the building.  

 It is recognised (by the majority of respondents) that individualised approaches and partnership with parents are essential to promoting positive behaviour 
 
 
When we consulted learners about relationships and behaviour across the school, feedback showed us that fairness is very important to children. Perceptions of 
consequences and consistency in responding to behaviour matter to our learners. They feel that most of our learners behave in a way that is Ready, Respectful 
and Safe. There is more work to do to incorporate pupil voice into our plans for developing nurturing, consistent practices, using the Education Scotland Nurture 
toolkit.  
 
When we consulted staff about relationships and behaviour across the school, feedback showed us that: 

 Teachers recognise that relationships are key and that a welcoming, positive ethos in the classroom underpins everything we do 

 Positive recognition motivates learners 

 Consistency across the school supports staff and pupils, but approaches must also be tailored to meet individual needs. One size does not fit all. 

 There is a need for fairness and clear routines/expectations 

 There is a link between ‘readiness to learn’ and achievement/attainment; nurtiuring approaches are key to supporting learners to be ready to learn 

 Promoting Growth Mindset and the princples of Visible Learning may further support learners’ wellbeing by building a more positive impression of 
themselves as learners and increasing engagement; this is in turn may improve ‘readiness to learn’ and therefore raise attainment. Therefore, quality 
learning and teaching, and promoting positive relationships are intrsincially linked 

 
 
 



Next Steps: 
 Implementation plan created from comprehensive stakeholder consultation (AHT) 

 Working party to continue: finalise Relationship and Behaviour policy and facilitate quality professional learning/dialogue 

 Build time into the year calendar for sharing good practice and observations (staff trios as a model for collegiate support and building professional capital) 

 Build time into the year calendar for specific training on Nurture 

 Ensure best use of Learning Assistants and Home School Practitioner to narrow the gap for learners with Social, Emotional and Behaviour Needs (linked 
also to PEF Plan 

 Agree consistent expectations/routines which can be applied across the school e.g. ‘Wonderful Walking’ as well as ensuring clear, consistent routines in 
classrooms 

 Agree expectations around language (including scripts for specific pupils/occurrences) to be used by all staff which promotes positive behaviour and 
fosters nurturing relationships 

 Use the Education Scotland Nurture toolkit challenge questions to engage learner voice 

 Ensure inclusive classrooms and pedagogies to support learners with SEBN, making use of The Circle document 
 

 
 



5. Review of Progress and Impact in Session 2020/21 
Improvement in Health and Wellbeing 

NIF and Midlothian Priority (highlight as applicable) 
1. Improvement in attainment, particularly literacy and numeracy 
2. Closing the attainment gap between most and least disadvantaged children 
3. Improvement in children and young people’s health and wellbeing 
4. Improvement in employability skills and sustained, positive school leaver 

destinations for all young people 

NIF Driver(s) (highlight as applicable) 
 School Leadership 

 Teacher Professionalism 

 Assessment of Children’s Progress 

 Performance Information 

 Parental Engagement 

 School Improvement 

HGIOS 4 Quality Indicator(s) / HGIOELC (highlight as applicable) 
1.1 Self-evaluation for self-improvement 
1.2 Leadership of learning  
1.3 Leadership of change  1.4 Leadership and management of staff 
1.5 Management of resources to promote equity 
2.1 Safeguarding and child protection 2.2 Curriculum  
2.3 Learning, teaching and assessment 2.4 Personalised support 
2.5 Family learning 2.6 Transitions 2.7 Partnerships 
3.1 Ensuring wellbeing, equality and inclusion 
3.2 Raising attainment and achievement/ Securing children’s progress 
3.3 Increasing creativity and employability 

 
 
 

Develop a Nurturing School approach, which recognises connectedness, belonging and emotional safety and which places relationships at the heart 
of our school culture. 
 

Progress and Impact:  
 
We used the Health and Wellbeing Recovery Curriculum, Nurture Reflection Toolkit and Resilience Tools from Midlothian Council to focus on Emotional Wellbeing 
on our return to school in August. The majority of teachers found this to be a helpful and impactiful toolkit which allowed them to focus on recovery and resilience. 
Where teachers did not find this resource so impactful, they comment that pupils returned to school eager and ready to resume in-person learning and therefore 
the specific Recovery Curriculum was not required in all classes. It was recognised that approaches to Health and Wellbeing and recovery needed to be tailored to 
individual classes and pupils and not everyone required the same supports. We had a three-week HWB focus at the start of term 1 with teachers planning 
collegiately to meet the needs of learners at each stage. Some classes revisited the Recovery Curriculum following the second school closure period and due to 
our school move coinciding with the return, it was even more necessary to focus on Health and Wellbeing at this time.  In most classes engagement in remote 
learning increased during the second school closure period. While there may be many factors contributing to this, including parent confidence, time of year, and an 
increase in quality of remote learning we provided, some teachers noted that they found pupils to be more resilient during this period. This may be, in part, down to 
the efforts put into Health and Wellbeing and developing resilience in particular.  
 
At Second Level, we used the Relationships, Sexual Health and Parenthood resource, matched to the school planning bundles. All classes from P5-7 used it this 
session and in all of those classes, it provided a effetctive progression, with clarity of teaching input and helpful resources. All second level teachers found this an 
effective resource to use, impacting on pupils’ understanding and engagement (in comparison to previous resources used). Most pupils engaged with the learning 
and teaching based on the RSHP resources very well.  
 
We continued to embed the Zones of Regulation as a whole school strategy, using shared language and strategies to support emotional literacy and emotional 
regulation. This is now used in all classes, and fully embedded as a whole class strategy in the majority of classes. In some classes, it is further used as an 
individualised approach for pupils requiring additional support with emotional regulation. There are some classes in which this tool is not yet embedded. The 
impact of the Zones of Regulation is recognised in the classes in which it is embedded. Where it is working best, the approach is modelled frequently and referred 
to in the classroom on a daily or almost daily basis. A need to tailor the approach to each class, and ‘refresh’ the skills regularly is acknowledged. The strengths of 
this approach lie in the consistency of shared language, teaching pupils the skills required to self-regulate their emotions and ‘connect’ with their feelings. In some 
classes, this has been a springboard to wider work on emotional health. Where individualised ‘Zones’ have been created for specific pupils, this works well when 

 



shared with parents in order that a consistent approach is used between home and school.  
 
A review of our pupil inclusion paperwork ensured that pupils in the school requiring additional supports were supported through Individualised Edication Plans, 
Children and Young Person’s Plans and the Dyslexia Toolkit. The impact of this is that we have more pupils benefitting from the formalised support of a Children 
and Young Person’s Plan. There is a need to review this practice in ELC. Our Support for Learning input was significantly impacted by staff absence this session, 
but our Support for Learning Teacher continued to liaise with staff in an advisory capacity. Through our school Class Profiles, teachers planned to make best use 
of their Learning Assistant time, ensuring measurable outcomes set for learners. However we need to ensure that these profiles are reviewed regularly in order 
that these outcomes and impact can be measured.  
 
 

Next Steps: 
 Utilise Human Utopia in order to develop school ethos, culture and relationships and reduce instances of bullying (carried over from last year as unable to 

happen due to Covid restrictions) 

 Make use of the RSHP resources at Early and First Level, matched to the school planning bundles 

 Explore the Wellbeing Indicators with leaners (Pupil Voice groups/Assembly focus) to ensure pupils are aware of the language of thes. This will be part of 
wider work on the UN Convention on the Rights of the Child 

 Further develop our nurture approaches, based on our school Nurture Audit (June 2021) 

 Revise and agree our whole school approaches to recognition of successes and wider achievements 

 Further inform and involve parents in all of the above 
 

 
 



5. Successes and Achievements in Session 2020-21 
 
 
In Session 2018-19 we updated our planning processes, using a ‘bundled approach’ which included learner voice in planning. Across P3 – 5 this session there has been a 
real focus on pupil-led learning. For example, the Endangered Animals topic, Vikings vs Romans, and the Extreme Weather study. Teachers report an increase in 
engagement with the majority of learners showing enthusiasm for their learning. These topics allowed for Literacy skills to be transferred across the curriculum. Teachers 
report an increase in context-specific vocabulary for most pupils (particularly those with less well-developed vocabularies) and some parents report an increase in their 
children’s enthusiasm to share and discuss their learning at home.  
 
All P4 pupils report great pride in their writing this session. This has been achieved by teachers making effective use of Big Writing, VCOP and co-created success criteria. 
The majority of P4 pupils showed enthusiasm for writing, and engagement increased for the majority in the planning and editing aspects of writing, which has increased 
progress as children are better able to review and improve their work. This was reflected in an increase in our CFE Levels for P4. Across P6-7 teachers worked 
collaboriatively to improve learning and teaching in Writing (particularly functional writing). Increased ownership of learning for pupils increased self esteem in this area for 
most pupils, and the majoroity of pupils improved their organisational skills and note-taking. In P6, a focus on figurative language in poems inspired all pupils to create their 
own poetry. Many pupils demonstrated improvement in their use of language, through increased focus and reflection.  
 
We continued the Danderhall tradition of Scots’ Night, with classes recording their poem recitations and sharing with their families via Seesaw. Subsequent opportunities for 
peer review and assessment allowed pupils to identify their next steps in learning.  
 
Across P6-7 STEM skills were developed through a Rude Mechanicals project. All pupils developed their technology skills, but many  enhanced their listening and 
observations skills too. This was a great opportunity for Inter-disciplinary learning. Self-assessment allowed all pupils to identify next steps.  
 
In P1-2 there was a big focus on Ready, Respectful and Safe as part of the Recovery Curriculum. The impact of this work was that all pupils returned to school after the 
school closure period ready to learn. As part of the move to the new school, transition was a major focus for these young learners. Photos, videos and Seesaw activities 
helped to prepare children for the move and the majority of parents reported that this was helpful in supporting their children with the process. All P1 and P2 classes used 
Zones of Regulation to establish a shared language of learning around feelings and emotions. All children are aware of the Zones and can use them in daily classroom 
dialogue. Most children showed better awareness of self-regulaton as a result. 
 
Seesaw continues to ba a strong platform for us to engage parents with their children’s learning. Our termly Learning Conversations support leaners to reflect on their 
progress and set targets.  
 

ELC 

 
Returning to school following the school closure periods, we focused on Emotions, allowing our children to share their feelings and staff to target support accordingly. This 
allowed for positive experiences for almost all our young learners. Most parents commended positively on their child’s learning profile. These provided opportunities for 
positive dialogue between children and parents about progress. During school closure period, almost all pupils engaged in the remote learning opportunities provided and 
shared this learning with staff.  

 
 
New Build /Opening of the New School 
 
                                                                                                           
Moving to our new school was a significant achievement for us, and a major event in Danderhall’s history. We continued to foster links with Heron Brothers, the contractors 
responsible for the new build, and with construction companies building houses in the local area. The majority of learners engaged in the Safe Building Sites competition, 



engaging in learning prior to taking part in a competition promoting safety around construction sites. The winning designs were made into banners which will be displayed 
around Danderhall.  
 
Moving into the new building was the perfect opportunity for a focus on respecting our environment and taking pride in our school. Towards the end of session, all learners 
took part in a school-wide topic on this subject, and pupils were encouraged to take ownership of, and responsibility for, their new school environment.  
 
The new atrium spaces provided some opportunities for innovative learning environments: in particular, the science lab, technology benches, kitchens, flexible seating and 
areas designed for effective co-operative and collaborative working. It is hoped that further easing of Covid restrictions may allow us to make full use of our new equipment 
and furniture in the future. 
                                                                                                                                      
 
Partnership Working 
 
Our Home School Practitioner made links with a local gardening group and has set up a gardening club focused on increasing engagement in learning. There will be a focus 
on developing literacy, skills for learning, life and work, and sustainability – as well as making a positive contribution to their local community. Although this group has started 
on a small scale, it is hoped that such links with local community can contribute to our plans to increase community engagement, and raise motivation and attainment for 
learners through practical and experiential learning opportunities such as this.       
 
 
Class Profiles 
  
Teachers continued to be more informed and able to analyse attainment within their own class, leading to significantly more focused and targeted liaisons with Senior 
Leadership Team. This gives us a strong platform moving forwards. This year, we have analysed the correlation between poverty and attainment more closely, allowing us to 
better plan for closing the attainment gap for our most disadvantaged learners.  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 
 
 
7. What is Our Capacity for Continuous Improvement? 
 

Quality Indicator LA/School Self Evaluation theme 
process (calendar) 
 

Authority Inspections / Theme 
visits 

HMIe/ Care Inspectorate 
Inspection Grades 
 

 
1.3 Leadership of Change 
 
 

 
3 
 
 
 

 
 
 

 
 
 
 

2.3  Learning, Teaching and Assessment 
 
 

 
3 
School evaluation May 2021 
 

 
School Review: January 2020 
 
 
 

 
 
 
 

3.1 Ensuring Wellbeing, Equity and 
Inclusion 
(Take into account QI 2.1) 

 
4 
 
Stakeholder surveys  May 2021 
Nurture Audit May 2021 

 
Beverley Thompson visit (November 
2019) and follow up visit (February 
2020) for 2.1 
School Review: January 2020 
SGM visit Jan 2021 
 

 
 
 
 

3.2  Raising Attainment and Achievement/ 
Securing Children’s Progress 
 
 

 
 
3 
 

 
SGM ASG presentation May 2021 
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MIDLOTHIAN EDUCATION: OVERVIEW OF HIGH LEVEL PRIORITIES (2021/22) 

 

Priority 1 
Attainment and 
Achievement 

Priority 2 
Included, Engaged and 
Involved: Wellbeing and 

Equity 

Priority 3 
Self-Improving Systems 

Priority 4 
Lifelong Learning and 

Career- Ready 
Employability 

Priority 5 
Finance and Resources 

1.1 Improve attainment within 

the broad general education 

stages, by focusing on: 

a) improvements in planning, 

tracking and assessment and 
curriculum design and 
progression (including STEAM) 
  
b) innovative pedagogical 

approaches and enhanced use 
of digital technology to support 
learning 
 
c) pedagogy, play and 

progression across Early Level 
 
1.2 improve attainment within 

the senior phase by maximising 
opportunities through curriculum 
planning, consortium 
arrangements and partnership 
delivery, including addressing 
the ASN Senior Phase 
attainment gap 
 
 1.3 identify and reduce the 

attainment gap between the 
most and least deprived 
children, including ASN and 
care-experienced children 

2.1 Improve Equity and 
Inclusion, through the 
following areas: 
 

 Nurture 

 Attendance and 

Engagement 

 Family Learning 

 ASN 

Embedding the principles of 
UNCRC and The Promise 
 
2.2 Develop and improve 
health and wellbeing of staff 
and all children and young 
people, from Early Level to 
Senior Phase through: 
 

 HWB curriculum 

development 

 local authority, school and 

community supports 

 
 
 
 

3.1 Develop a quality 
improvement framework to 
support ELC and schools to 
achieve Good or better in 
inspection QIs through: 
 
a) empowering leaders at all 
levels, leading to an 
empowered system 
 
b) improving quality of 
leadership at all levels, 
including leadership of 
learning 
 
c) delivering a minimum data 
set and supporting data 
literacy to improve self-
evaluation 
 
d) developing a Parental 
Engagement Strategy 
 

4.1 Improve senior phase 
progression pathways to 
increase positive 
destinations, including for 
young people with ASN and 
who are care experienced 
 
4.2 Prepare children and 

young people for the world 

of work: 

a) carry out an audit of 
career education standards 
3-18 and embed them within 
learning and teaching across 
all levels in our schools, in 
partnership with 
stakeholders in order to 
provide pathways for 
learners that best support 
the realisation of young 
peoples’ future aspirations 

5.1 Deliver Best Value 
through: 
 
a) reviewing and 
implementing the Learning 
Estate strategy, taking 
cognisance of the ASN 
learning estate 
 
b) robust workforce 
planning.  
 
c) DSM Review 
 
5.2 implementing ’Equipped 
for Learning’ Digital Strategy 
to support transformational 
change in digital learning 

 



 
 
 
2. Priority Summary and High Level Strategic Targets (Please see PPP 69 April 2021 for guidance) 

 
 
Priority 
(paste from above) 

 
Links to 
HGIOS4? 
 

 
Key Actions 

Lead Person 
Timescale 

Links to WTA 

Expected measurable outcomes for 
learners– please refer to NIF targets at start of this section for 

2021-22 AND use your own contextual targets IF REQUIRED 

Priority 1 

Digital 

1.2b  

Innovative 

pedagogical 

approaches and 

enhanced use of 

digital technology to 

support learning 

 

 
 

2.3  
Teaching and 
Learning 
1.5 
Management 
of resources to 
promote equity 
3.3 
 Increasing 
Creativity and 
Emplyability 

1.2 
Leadership of 
learning 

Every school will participate in the 
following; 

 Half day in service training 
in Aug, focusing on new 
systems and processes 

 Half day in service training 
in Jan, focusing on 
professional learning in 
digital pedagogy 
 

Teachers develop knowledge of 
innovative pedagogical approaches 
and enhanced use of digital 
technology to support learning 
 
 
Create a draft digital policy to share 
expectations and guidance for use 
of 1:1 devices 
 
Ensure consistent use of the 
technology progression across the 
school  

 

Digital learning team and 
Digital Lead (TBC) 

 
WTA 
1 day inservice 
1 ½ hours of e-learning 
modules  
1 x CAT (Feb 2022) – Digital 
policy/sharing good practice 

 
 
Digital lead (TBC) supported 
by APT, Dave Halliday, to 
offer further Professional 
Learning opportunities for 
teachers and LAs.  
 
Digital lead (TBC) supported 
by Acting PT Dave Halliday. 
Following staff consultation. 
 
 
Monitoring by Digital Lead 
(TBC) and SLT. 
 
 

Equity of access for learners baseline, Aug 2021 
Equity of access for learners measure, May 2022, expected 
to be 100% 
Staff confidence baseline in use of digital platforms, August 
2021 
Staff confidence measure, March 2022 

 
Improved attainment within the broad general education 

stages, by focusing on innovative pedagogical approaches 
and enhanced use of digital technology to support learning. 
 

 

Priority 2: 
Nurture  
 
2.1  
Improve Equity 
and Inclusion, 
through the 

2.1 
Safeguarding 
and 
child 
protection 
3.1 Ensuring 
wellbeing, 
equality and 
inclusion 

Every school will: 

 Appoint a Nurture Lead to 

support the development of 

whole school nurture – June 

2021 

 Complete a self-evaluation 

audit to identify areas of 

strength and  target 

Nurture Strategy Group 
(authority). All staff, led by 
Nurture Lead, Michelle 
Kersh and APT, Dave 
Halliday, along with Nurture 
and Relationships working 
party (continued from last 
session) and ELC Nurture 
Lead – TBC 
 

100% schools will have identified specific Nurture targets in 
their SQIP, June 2021. 
 

100% of schools will have demonstrated an increase in whole 
school nurture knowledge and understanding and in applying 
nurture in practice 
 
Baseline evidence from School Nurture Audit, June 2021.  
Follow-up evidence gathering from School Nurture Audit, May 
2022 with sample of schools.  



following areas: 
 

 Nurture 

 Attendance 

and 

Engagement 

Embedding the 
principles of 
UNCRC and The 
Promise 
 
 

1.3 
Leadership of 
change 
 
 

development needs  - June 

2021 

 Be enabled x2 hours 

minimum protected time to 

support development of whole 

school nurture and, where 

required access to bespoke 

training to meet identified 

learning needs 

Implementation plan, based on 

comprehensive data gathering and 

consultation session 2020-21, to 

address the following: 

Ensure consistent approaches towards 
promoting positive behaviour across 
the school, including: 
 
• Agreed, shared expectations and 

standards, followed through 
across the school by all staff 

• Agreed consistent approaches for 
celebrating achievement and 
success across the school e.g. 
wider achievements/recognition 
boards/assembly 

• Achievements and successes 
shared consistently using Seesaw; 
make Twitter more accessible to 
all teachers and share more 
regularly on this platform (all 
classes at least once per term) 

• Agreed, shared approaches to 
supporting and promoting positive 
play in the playground/over 
lunchtime 

• Individualised approaches for 
specific pupils agreed by Class 
Teachers in discussion with SL 
and parents, shared with Learning 
Assistants 

• Agreed, shared language to 
ensure consistency of approach 
from all adults e.g. Meet and 
greet/responding to child in 
crisis/supporting colleagues etc.  

 
Develop our shared understanding 

 
 
 
 
 
 
 
 
 
 
 
Jen Mouat (previous Acting 
HT), create and share plan 
by August 2021 
 
Nurture Lead, APT, Working 
Group, leading all staff. 
 
 
 
Throughout the session, but 
agreed and implemented by 
June 2022. 
 
 
 
 
Relationships and behaviour 
policy agreed Dec 2021. 
Feedback by May 2022 and 
final draft shared with 
parents by June 2022. 
 
 
Regular LA meetings to 
ensure they are included 
and consulted in the process 
and information is shared 
with them.  

 
 
 
 
 
 
 
 
 
 

Training Evaluation Surveys  
 

All Nurture Leads will show an increase in skill and 
confidence in developing a nurturing school  
Baseline evidence - focus group with Nurture Leads, June 
2021 
Follow-up evidence focus group, May 2022.  
 
 
 
 
Improve Equity and Inclusion, through the following areas: 
 

 Nurture 

 Embedding the principles of UNCRC and The promise 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



amongst all staff, pupils and parents of 
the principles of nurture and evidence-
base for nurturing approaches (shared 
understanding of restorative 
approaches and relational-led practice) 
 
 
Zone of Regulation embedded in all 
classes, as a whole-class approach as 
well as individualised intervention for 
specific pupils. Shared with parents to 
increase consistency of approach 
between home and school.  
 
 
Develop our inclusive learning 
environments across the school using 
the Circle Document and by 
implementing the Visual Support 
Project in all classes and ELC rooms 
 
 
 
HWB school focus Aug – Sept 2021 to 
include: 

• Wellbeing indicators 
• Growth Mindset 
• UNCRC 

 
 

The Education Service within the 

Directorate will  

- Circulate termly 

Nurture Newsletters to schools 

showcase good practice and share 

learning about how to apply whole 

school nurturing approaches 

- Improve access to practice ideas 

through shared Professional 

Learning Resources 

#nurturemidlothian 

Nurture Leads will 
- Have an opportunity to attend 8-10 

(2 per term) online sessions 

‘Professional Learning for 

 
Evidenced through our 
Nurture audit 
 
 
 
Should be embedded by 
Sept 2021 as this is carried 
over. All staff, including 
stage partner buddying to 
support new members of 
staff. LA training on Aug 
inset. 
 
 
Visual Support Project Lead 
– Ali Brien supported by 
HSP – Karlyn Durrant; all 
staff participated in training 
May 2021 
Circle Document evaluation 
led by HT, SFL 
 
All staff as part of initial 
HWB topic, then led by 
Learning Council (staff 
leadTBC. Sharing through 
LC and Assemblies 
 
 
 
 
 
 
 
April 2021 – May 2022 
 
 
 
 
 
 
 
 
September 2021 – May 
2022 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



Nurturing Schools’. There will be 

approx. 8-10 sessions (approx. 2 

each term).  

A sample of pupils’ views will be 
gathered to explore experience and 
impact of nurture.   

 
May 2022   
 
 

 
 
Selection of schools including pupil voice in self-evaluation 
(bespoke by school or Education Scotland self-evaluation 
pupil voice tools) demonstrate improvement in pupil well-
being 
 

Priority 3: 
Quality 
Learning and 
Teaching 
leading to 
Raised 
Attainment 
 
1.1a)b)c) & 1.3 

 
 
 
 
 
 
 
 
 
 
 
 
 

1.2 
Leadership of 
learning  
2.3 Learning, 
teaching and 
assessment 
3.2 Raising 
attainment 
and 
achievement/ 
Securing 
children’s 
progress 

 
 

Raising attainment through 
quality learning and teaching 

(focussed on Writing) 
 
 

Raise attainment in writing for all 
stages, by reducing the number of 
pupils identified as ‘not on track’ in 

all classes  
 
 
 
 
 
 
 
 

 
 

Finalise the Writing tracking 
documents started last year to 

ensure we have a shared 
understanding of ‘on track’ at each 

level 
 

Targeted early intervention (see 
also PEF plan) for P1 and P2 to 
raise attainment in writing in P1. 
Raise attainment in P2, ensuring 
many of those pupils who did not 
achieve Early Level by end of P1 

do so by October 2021. This will be 
supported by the Up, Up and Away 

initiative across Early Level (see 
ELC Improvement Plan) 

 
 

Revisit the Review feedback from 
January 2020. All staff engage in 

 
 
 
 
 
All teachers and SLT - 
through 
quadrants/attainment 
liaisons and class profiles 
– targeted support plans) 
 
All teachers and SLT: 
Moderation/monitoring 
calendar – Teacher trios 
for shared classroom 
visits as part of 
monitoring calendar 
 
 
 
Literacy Co-ordinators 
and Nicola Clarke 
(ADHT) 
 
 
 
SLT/SFL/ELC Seniors & 
P1 teachers 
 
 
 
 
 
 
 
 
 
 
Learning and Teaching 

 
1.1 Improve attainment within the broad general 
education stages, by focusing on: 
 
a) Improvements in planning, tracking and assessment 
and curriculum design and progression.  
 
b) Innovative pedagogical approaches and enhanced 
use of digital technology to support learning. 
 
c) Pedagogy, play and progression across Early Level. 
 
1.3 Reduce the attainment gap between the most and 
least deprived children, including care-experienced 
children. 
 
 
The Learning and Teaching Policy supports 
teachers to plan engaging, effective learning 
opportunities which maximise learning and 
recognise progress – measurable through staff 
feedback, pupil feedback and peer learning 
conversations. 
 
Pupils are engaged and motivated, understand 
what they are learning, know where they are in their 
journey and how to improve – this will be 
measurable through peer learning conversations,  
Senior Leadership Team learning conversations, 
and pupil and staff feedback. 
 
All class teachers can identify the attainment gap 
within their class and use a range of data to assess 
progress and attainment and plan next steps – 
measurable through Support for Learning Liaisons, 
Attainment Liaisons and Class Profiles. 
 
Writing Attainment will increase at P1, P4 and P7 
and the percentage of pupils ‘On Track’ at all 



professional reading linked to 
quality learning and teaching. 

Review Learning and Teaching 
policy focussing on: 

 
- Challenge and engagement 
- Assessment is for Learning 
- Questioning  

policy – Nicola Clarke 
(ADHT) by staff 
consultation – policy 
agreed by June 2022  
 
 

 
 
 
 
 
 
 
 
 
 

 

stages will increase as follows: 
P2, P3 and P7 – aim for 75% 
P1, P4, P5, P6 – aim for 80% 
 

 
Allocation of Collegiate Time within the Working Time Agreement to the above priorities 
 
Nurture – 
2 hours inservice in August to set expectations 
1 hour inservice in August to launch Visual Support Project 
1 x staff meeting to review Visual Support Project  - November 
1 x CAT for Circle Document  - October 
3 x CAT for Nurturing approaches/behaviour & relationships policy – Sept/Nov/Mar 
2 hours revisit on May inservice  
 
Digital 
0.5 day inservice in August 
1 x CAT in February to share good practice/agree expectations  
1 x CAT for e-learning modules – September 
*May be revisited through staff meetings throughout the year 
 
Raising Attainment (Learning and Teaching – Writing) 
2 x CAT for Up, Up and Away (Early Level) & finalising grammar progressions/ Assessment Tool (First and Second Level) 
3 x CAT for Quality  Learning and Teaching (Challenge and Engagement/AiFL sharing of practice/Questionning) & T/L Policy 
 
ASG Priorities 
1 x staff meeting for moderation of Reading 
1 x staff meeting for moderation of Writing 
1 x staff meeting for moderation of Numeracy 
 
Agreed no set ASG CATs this session – SSERC to continue to develop within schools as quality CLPL 
 



Interrupting the Cycle of Poverty – The Pupil Equity Fund Planning Template            
 
 
Pupil Equity funding should be focused on activities and interventions that will lead to improvements in literacy and numeracy across the Broad General Education, increased 
levels of engagement, participation, health and wellbeing and an improvement in attendance and a reduction in exclusions. Head Teachers can work at an individual school 
and local community level or collegiately in wider school clusters and beyond at local authority level to address common interests. 
 
Total Funding Received:  £61 260 

 
Gap Identified Intervention Planned Led by whom 

and  by when 
Cost 

(include any use 
of funding for 
participatory 
budgeting) 

 

How will the 
impact of the 

intervention be 
monitored? 

Measure of Success Confirm 
Council 
Policies 
followed 

Eg 
Procurement, 
Recruitment 

% of FME 
pupils not on 
track with 
attainment 
 
 
Reading: 20% 
gap 
Writing: 13% 
gap 
Numeracy: 22% 
gap 
 
Target groups 
identified on 
separate 
spreadsheet 
(new P1 groups 
not yet 
identified – TBC 
Oct 2021 at first 
attainment 
liaison) 

Targetted support with 
Literacy and Numeracy 
for target group A: 
 

Reading: 18 pupils 
Writing: 21 pupils 

Numeracy: 17 pupils 

 
 

 
 

Increase engagement in 
learning for target group 
B through Skills for 
Life/Nurture 
support/Play therapy 

 
Increase parental 
engagement in learning 
for target group C 

 

 
Learning 
Assistants 
(??? Hours) & 
1 day per 
week 
additional 
teacher 
 
 
 
 
Play Therapy 
Base or similar 
-  possible for 
6 pupils 
HSP by June 
2022 
 
 
HSP by June 
2022 

 
39 x LA hours 
 £27,754 
 
 
1 day CT = 
£12000 

May extend to 
1.5 days 
(£19000) using 
carryover. 
 
 
PTB – to be 
confirmed 
(estimation of 
£8400) 

 
See below for 
cost of HSP 

June 2021: 
Target groups 
identified. Data 
analysis 
spreadsheet 
 
August 2021: 
Share with SFL 
teachers and 
CTs. Support 
Plan and 
Timetable 
created. 
 
October 2021: 
Attainment 
Liaisons –
progress 
measured using 
quadrants. 
SFL/SLT 
Tracking meeting 
 
January 2022: 

Aim to reduce the school 
Poverty related Attainment 
Gap (using FME as a measure 
of poverty) by the following 
amount: 
 
Reading: from 20% to 10% or 
less 
 
Writing: from 13% to 5% or 
less 
 
Numeracy: from 22% to 14% 
or less 
 
NB. As school improvement 
plan and targeted support 
plans (SFL) are aiming to raise 
attainment for all in these 
areas, with a main focus on 
writing, it is recognised that the 
overall school attainment may 
increase, impacting on the 
‘gap’. Therefore the individual 

 
LA posts 
advertised 
November 
2020 (Scotland 
wide) and 
recruited  by 
Jen Mouat/ 
Nicola Clarke. 
Extended until 
June 2022 with 
permission of 
Local Authority. 
 
HSP as above.  
 
Parent Council 
consulted May 
10th 2021. 
Parents in 
favour of LA 
posts and 
recognising 
valuable 



 
 
 

Attainment 
Liaiaons progress 
measured using 
quadrants 
SFL/SLT 
Tracking meeting 
 
April 2022 
Attainment 
Liaiaons progress 
measured using 
quadrants 
SFL/SLT 
Tracking meeting 
 
June 2022 final 
data analysis 
spreadsheet 
 

progress of the identified 
pupils will also be a measure 
of success using quadrants. 
Baseline assessments: 
MUMP/writing assessed 
piece/single word 
reading/single word spelling. 

support 
offered.  

% of FME pupils 
with low 
attendance 
(<90%) and low 
attainment 
 
 

Increase attendance 
(and attainment) for 
target group D  

 
 
 
 
 
 

 
HSP by June 
2022 

 
 

Total cost of 
HSP = £25 000 

Fortnightly 
attendance 
monitoring – 
HT/HSP/Admin 
 
Termly 
attainment/ 
progress liaisons  
as above.  

Improvement in attendance 
overall 
Improvement in attendance of 
identified pupils in Group D 
Correlation with increased 
engagement and progress for 
pupils in Group D 

See above 

 FME pupils – 
cost of school 
day prohibitive 
e,g, 
camps/trips.  
Also, 
preparedness 
to learn e.g 
resources/equi
pment/books 

Allow equity of 
participation for all 
pupils in trips/camps.  
 
Ensure all FME pupils 
have access to the 
materials they need for 
home learning.  

HSP by June 
2022 

Money put aside 
for trips/camp.  
 
P7 camp 
9 x FME pupils 
(if £200 x pupil 
= £1800) 

 
Cost of school 
day fund for 
resources/trips 
etc = additional 
£750 

HSP parental 
contact 

Feedback from parents/pupils 
May see increase in 
participation in home learning. 
Monitor participation data in 
trips/camps 

Procurement 
policies 
followed 



    
 
Total: £ 65 550  
£72,550 with 
additional 
Teacher day 
(This exceeds 
our PEF 
allocation for 
this year but 
we have 
sufficient 
carryover to 
allow for this) 
 

 
 

   

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 
 
 
 

4. ASG Plan 
 

Dalkeith Learning Community Improvement Plan for 2021-2022 

 

 

Priority 
 

Links to 
HGIOS4? 

Key Actions 

Lead Person 

Timescale 

Links to WTA 

Expected measurable 
outcomes for learners 
Please refer to NIF targets 

Evaluation 

NIF Priority 1 
Attainment and 
Achievement  

3.2  Raising 
attainment and 
achievement 
 
2.3  Learning, 
teaching and 
assessment   

Priority 1 (Year 2 of 2) 
To improve attainment by engaging in 
the moderation of Reading, Writing and 
Mathematics 
 
Co-ordinators / Teachers take part in the 
moderation sessions for writing, reading and 
numeracy with colleagues in school; within 
our Dalkeith Learning Community; within 
Midlothian, and as part of the South East 
Improvement Collaborative.  
 

Co-ordinators / 
Representative 
Teachers. 
 
Dates to be 
identified in 
August 2021 

Impact on Teachers: 
Increased teacher confidence 
in planning, teaching and 
assessment 
(differentiation, pace and 
challenge). 

 
Impact on learners: 
Improved skills evidenced by 
attainment. Learners have 
effective feedback on their 
strengths and areas for 
improvement 

 

NIF Priority 2 
3.4 STEM 

1.2  Leadership of 
learning  
1.3  Leadership of 
change    
 
2.2  Curriculum  
2.3  Learning, 
teaching and 
assessment  
 
3.2  Raising 
attainment and 
achievement    

Priority 2: Year 2 of the SSERC Primary 
Cluster Programme in STEM 2021-2022:  
 
Ten Class Teachers from Dalkeith (5), 
Newbattle and Lasswade Learning 
Communities combined have volunteered 
for Year 2 of the programme. 
 
The aims of the programme and the timeline 
are given on the next page. Two CATs for 
all 75 Teachers of Dalkeith LC is envisaged. 

Midlothian Co-
ordinator:  
 
Vicky Ormiston , 
PT Woodburn PS; 
Jess Seaton, CT 
Tynewater PS; 
 
Douglas Lawson,  
HT Tynewater PS 
as DLC HT Rep 
 
2 CATs for all 75 
DLC Teachers 
TBC 

Relating to the teaching, 
learning and assessment of 
STEM: 

 

 
 Increased levels of 

confidence and practice by 
95% of 75 DLC Teachers; 

 

 
 Improved quality 

learning and attainment 
experienced by learners. 

 



NIF Priority 1 
Improve transition 
arrangements to ensure 
children and young 
people’s wellbeing and 
raise attainment  
  

1.1  Self-evaluation for 
self-improvement 

 
2.6  
Transitions               
2.7  Partnerships  

Timeline of transition activities.  
Agree activities to support transition, 
replacing DLC Camp.  
Build framework for recognising Wider 
Achievement through the primary schools 
and into S1 (DHS Award). Link activities to 
‘camp’.  

Allyson Dobson 
Laurinda Renton 
Stephen Buggy 
 
Gail Preston 
 

  

 
 



 

 

 


